
Transition School (2016-17)

Overview

According to the Auroville Charter, education and progress are put at the center of Auroville 
society: the aim and means of its life. We are all learners in an Auroville that is constantly in the 
process of inventing itself. This implies an ‘unending education and constant progress’, striving for a 
new way of living and a new consciousness.

Transition School, a primary and middle school that serves the Auroville community, has been 
running for more than thirty years now. Through this time it has grown and changed in many ways. 
We are constantly learning — from each other, from the children and from all that the world has to 
offer us, but our objectives and aims have remained constant. Inspired by the teachings of Sri 
Aurobindo and the Mother, we aim to foster human unity, and to help our children to develop 
integrally so that they may reach their full potential.

The material development of the school and the program are constantly being adapted and 
developed to better serve the needs of the children who continue to come to us, thanks to Auroville 
and the efforts of many involved and dedicated Aurovilians working together and sharing common 
goals and aspirations. The program is full and varied, including reading, writing, maths, sciences, 
computer, environmental studies, social studies, French, Tamil, Awareness Through the Body, arts, 
crafts and music. The children also participate in a regular sports program. Each subject is viewed as 
a tool for self-discovery, as well as an instrument for children to develop their faculties, capacities 
and abilities and learn to express themselves while gaining understanding and knowledge about 
themselves and the world. The adults who work with the children collaborate and try to provide the 
best conditions that we can to aid the children’s growth. This helps our children feel safe, grow in 
confidence and to develop all aspects of their being.

We now have about 145 students, ages 6-14 (grades 1 through 8). The students and teachers 
come from many different countries and different states of India. This creates a multi-cultural 
environment that provides many opportunities for dynamic, creative teaching and learning 
experiences for students and teachers alike. Importantly, it exposes teachers and children to 
humanity’s rich cultural heritage. These children from different cultural and ethnic backgrounds 
grow and work together in an atmosphere of protected freedom and harmony, which fosters an 
aspiration for human unity.

The child as an Individual Learner within the Learning Group

This year a focus of our research and attention was on observation of the child as an individual 
learner within the learning group (the classroom which caters to 16-20 students). The teaching team 
is deeply concerned with the progress of each individual in the group, and at the same time, the 
interactions and relationships in the group are very important.  We observe that they are 
reciprocally dependent on each other.

Individual work helps students:

• Gain independence and think things through in their own work, at their own level, rather 
than having to adapt to suit their group members.

• Gain creativity and effective thinking processes that can be applied to problem-solving 
across a range of subjects and types of issues.

• Take responsibility for their own progress.



Group work emphasizes skills in:
• Listening to and respecting others' ideas.
• Working on interpersonal difficulties.
• Thinking about one problem in a variety of ways.
• Getting to a deeper level of understanding through having to explain a perspective and 

discuss it. 
• Working together, dividing up tasks and delegating responsibilities.
• Sharing knowledge and getting a better hold on a problem than could have been done 

individually.

Each child is encouraged to participate in class both as an individual with his/her particular 
needs, interests and talents, and at the same time as a member of a group working with respect and 
care for the other members of the group. It is important to know the students: what are their 
strengths, their interests and their talents, both in school and outside of school. Teachers of the 
classes work in many different ways to create a safe, accepting and successful learning environment 
for each individual within the classroom. Catering for student diversity is not intended to reach an 
average, but to enable each student to learn and participate to the best of his/her ability. We know 
it is very important to help these children from many cultural groups to learn to work, play, solve 
problems and grow together.

The following report from Awareness Through the Body illustrates the school’s approach to this 
very important relationship.

Awareness Through the Body (ATB)

Facilitating a satisfactory and fruitful relationship between the individual and the group is a 
beautiful and challenging task all educators face. In ATB at Transition School we aim to create a safe 
space/environment where the genuine needs of each individual ‒ the individual as an expanding 
consciousness ‒ are met and where the individual learns to be a positive, responsible, proactive 
member of a group. From that base we aim in turn to develop a positive sense of group, where the 
group ‘learns’ to respect, care for and nourish each individual.

ATB is about coming to know oneself and finding fulfilling ways towards self-regulation and self-
direction. The more one knows oneself and the more one acquires ways for effective self-regulation,
the better one can know and understand others and be able to be a supportive, creative member of 
a group. Central to this is the development of an awareness of one's inner and outer space, noticing 
how these two spaces interact, and practicing to find satisfactory ways to balance them.

Coaching children in finding their way into a harmonized sense of group is a continuous process, 
not confined to some specific exercises alone. On the contrary, being together in the school is 
already ‘the exercise’, and a lot is learned directly through all the nuances of this being together 
during school hours.

In our ATB classes we start working on ‘being together’ from the moment that children come 
into the room, even as they are on their way to the room. We observe how they come in; we take a 
moment to have a sense of how the group feels today, and how each individual feels in himself and 
in relation to the group. As they settle into the space, we observe how they are interacting or not 
interacting with each other: “what is the weather like today?” After some time we invite them to 
move out of their circles and to talk and listen as a whole group; they can talk about anything they 
want to, but they must talk together. We facilitate the process, encouraging an orderly way of 
talking and listening to each other. In this “tertulia” as we call it, children talk of whatever is in their 
minds and sometimes they come up with interesting questions or topics that we develop. The topics 
that we choose to develop are meaningful to a more conscious life, to coming to know oneself and 



finding better ways for self-regulation. We always bring these talks to a conclusion that leads to our 
work in ATB. 

From our observations and sensations we choose how to start the class. We guide a 
concentration exercise or any other type of exercise that will bring each child and the group to the 
right space for a productive class. An important part of the introductory exercise is that it calls 
children’s attention to pause and notice the mood, the energy, their sense of body and the state of 
mind that they come in with. We then ask them to allow themselves to practice the suggested 
exercise, and after the exercise, we conclude by noticing the changes that took place in them and in 
the group. We ask them to acknowledge that they were the ones who effectuated those changes.

Whatever is the focus for the day, during the classes we attentively follow their interactions and 
take all opportunities to facilitate better communication and collaboration between them. When 
conflicts arise we take these as tools for everyone to learn to better relate to each other. We 
regularly propose exercises and activities specifically directed to work on the relationship between 
each individual and the group. We present these activities in a way so that conflict is likely to arise, 
so as to put the children in situations where they can learn to deal practically with all that is needed 
to relate positively with each other.

The specific exercises we use to work on this relationship which we call “Me and the Group”, are
of two types: cooperative games (which we prefer to call group tasks) and group activities. What we 
find more important than the games or activities themselves, is the way they are facilitated. The way
we facilitate them ensures that the progress of each child is taken care of as much as the progress of 
the group in unity. To start with, we propose high challenges in order to create a bit of struggle in 
the group. At the same time we are careful not to cause unproductive frustration. All through the 
exercise the children are coached with questions which are placed at the right time, to help them 
see what is happening and help them reflect on how they are going to address the difficulty they are 
facing. We help them notice the double direction of interaction: how the group mirrors individual 
attitudes and moods, and at the same time how individuals mirror the way the group is functioning. 
We are careful to intervene only in the most important key moments of the activity. Our 
interventions range from a simple general comment, to a question for the group to reflect on, or a 
call for a full stop of the activity (like a ‘time out’ in a basketball game). In this case the children can 
have a brief whole-group discussion about what they see happening, talk to each other, and find a 
way to move forward. We may ask them to organize themselves for the discussion, with a few hints 
from our side when necessary, or we may facilitate the discussion.

Whatever the outcome of the session, at the end it is essential to share and review it. Here, we 
all discuss what happened, analyze what worked, what did not work, and what the children can 
learn to take with them for another time, as individuals and as a group.

In these discussions we are attentive to several points: we encourage all people to talk (not only 
the ones that tend to talk often), make sure the most important highlights of the day come out (and 
if they do not, we pose questions to make them come out), and help children rephrase their 
comments when they are inappropriate or abusive in some way. The latter is done without judging 
the child, but rather simply helping him to first see what is the essence of what he wants to say and 
to understand what the need is that he is trying to express. When in very emotionally charged 
situations, or when strong unproductive moods or attitudes get involved, we may also pose some 
question for him to reflect on the attitude he is adopting and find a way to shift that attitude to an 
open and productive one. As a second step we help him rephrase the comment, so he can practice 
positive communication. With children who do not dare to share a concern or their needs, we may 
help them learn to verbalize their experiences and their requests.

Over time we can clearly see how the groups gain cohesiveness, trust, confidence and get to a 
sense of ease and harmonization between all the members. We can also see how each individual, in 
his/her own capacity, progressively integrates the work and it becomes part of themselves. That is 
relating and collaborating effectively with others becomes to some extend part of their nature. Our 



aim now is to find ways to support/encourage children to use all that they gain in the ATB sessions 
much more in day to day life.

Example: Sticks activity (Grades 5 to 8)

Sticks is a group activity that consists of simultaneously throwing and catching sticks in a 
preset pattern and rhythm. This activity develops attention, concentration, a sense of rhythm, 
coordination, will, the capacity to be present, quick reflexes, the capacity for leadership, 
endurance, perseverance, patience, calmness, group cohesion, poise, grounding and the use of 
peripheral vision.

Sticks is a very good exercise to bind people together as a group: to work on group dynamics
and being present and engaging as a positive member of a group. For the exercise to work all the
individuals are compelled to be fully present not only in themselves but also to what is 
happening in the whole group. This generates a sense of unity, strengthened by the fact that 
everyone is following the same rhythm and the same pattern of throwing. If a person is not able 
to follow, and if he is in a group that has a basically good dynamic and cohesiveness, he is 
stimulated by the group, supported and integrated, and this helps him to overcome his difficulty.
Conversely, if the group lacks these qualities, one individual out of tune is enough to cause chaos
and bring the activity to a halt. In this case the whole group has to face the difficulty and do 
what is necessary to harmonize itself in order to succeed.

As it is a very demanding exercise, with a difficult coordination of all group members where 
all of them have to be very attentive for the exercise to work, at the beginning the groups get 
into a lot of blaming, complaining and putting down, and can get quite chaotic. But over time 
with our coaching, support and encouragement through their struggle, they learn to let go of 
those natural tendencies and find a harmonious way to interact with each other, where they are 
supportive of each other and encourage each other to do well.

In the last sessions of the activity, at the end of each class, we place big paper sheets on the 
floor for children to write a couple of words of what was for them the highlight of the class. The 
words that most often come out are: harmony, concentration, restless, nervous, annoyed, love, 
peace, unity, group work, together, care for others, uses both hands, fear, gratitude, beautiful, 
peripheral vision, calmness, cold, hot, sweaty, endurance, perseverance, tiredness, frustration, 
patience…

The following are examples of comments from children's individual reflection papers about 
the sticks activity and cooperative games:

• “I have mostly hated to work in a group, more than three people, because nobody listens
and I find it useless. But ATB games and activities are making me understand how 
important it is. Now I find it better because it makes life easier.”

• “With the Sticks activity I learned that communicating doesn’t only work with the mouth.
It helped me realize that: I am not the only person in the room, I have to think of 
everybody and not just myself, I have to wait till everybody is ready before starting to 
pass the stick and when someone makes a mistake not to just shout at him.”

• “The river game and others taught me that gender doesn’t matter. We are all human 
beings, and not to place blame but to accept whatever happens and move on. It is about 
helping, knowing your mistakes and discovering new ways of working without making 
those mistakes again. It’s about working together even when you do not like people, and
also knowing why you do not like them.”

•  “I could understand other people more. I could adjust with them and listen to their 
ideas. And care about others and help them, and get help if needed. I could be patient 
now when someone was a little annoying in the group, and not shout at them.”



Working towards harmony in a Grade 3 class

This year the children of the Grade 3 class at Transition School came from many different 
cultural backgrounds, family dynamics, and abilities. This presented an opportunity to learn to work 
together in harmony. There were some individual as well as group challenges which required 
creative solutions.

Something that really supported harmony was the creation of class rules at the beginning of the 
school year. The children themselves wrote the rules they felt were needed to help them reach their 
goals for the year. Because the rules were created by the children themselves they were more 
committed to follow them.

Another simple strategy supporting harmony within the class was classroom jobs. Each week 
these duties changed. Children had to learn the skills necessary to carry out each job responsibly. 
These were simple duties such as watering plants, class library, and opening windows, but the most 
responsible job was that of the ‘class supervisor’. In essence this meant taking care of different 
aspects of the classroom and reminding others when there was something that needed to be done.

Whenever there was a conflict between students it had a negative impact on the harmony 
within the classroom. The children were taught skills to help them in such situations. In many 
circumstances they were able to cope and resolve the conflicts themselves. When emotional 
difficulties prevented a resolution, children requested a meeting with a teacher to support them.

One particular child had difficulties at home and school which created internal and external 
conflicts. It was difficult for him and the class as well. After many meetings and a shortened class 
schedule, the child has experienced success. He is now able to attend school full time, better 
communicate his needs and get support when he has difficulty with another student.

Another important aspect to support the feeling of balance and harmony in young children is 
movement. Within the classroom children were always free to get up and drink, go to the toilet or 
even do something physical like jumping jacks to help get back an equilibrium. Whole-class 
movement breaks were a regular interlude. This was fun and helpful for learning and a general sense
of well-being.

Though conflicts occurred in the classroom or on the playground, children began to express to 
one another how a certain behavior affected them. When the other child really listened, actual 
behavioral changes began to happen. Supporting this communication between children was much 
more effective in creating harmony than the immediate intervention of a teacher. Also, as children 
learned to communicate their feelings it was very effective in bringing about a change in the other 
children.

As individuals in the class took responsibility, communicated feelings, learned to listen, and 
worked together, we had more moments of cohesion and harmony. During some of these moments,
a few children commented that it felt good to work together in this way. As a teacher these 
moments were very fulfilling.

Project work

In Transition School the students do a lot of project work. Projects can be done in any subject 
area and it is a great way to work to harmonize the group work (the scheduled program) and the 
possibilities for individual choice and progress. Learning through projects creates a learning 
experience and classroom environment that is interesting, motivating and challenging for children. 
Learning activities are interdisciplinary, long-term and build on children’s individual strengths. 
Project work allows children to explore their interests within the framework of a defined curriculum.
As the work often includes small group work, it also helps children acquire skills such as cooperation,
collaboration, communication and independent learning, preparing them for lifelong learning. 
Throughout the school year, teachers and students of the various classes chose topics to explore 
through projects.



There are many different ways that a topic can be investigated, as can be seen through the 
following narratives that demonstrate just a few of the many different projects done.

‘  Poetry for All  ’   (Grades 6-8)

I have seen that many children in middle school have not yet read poems by a broad variety 
of poets, and they have some strong ideas about what poetry is or is not. So this year we did a 
project, ‘Poetry for All’.

To introduce the work we read many poems as a group ‒ sometimes the whole class read 
and listened together, other times the students worked in smaller groups. I introduced elements
of poetry and we found examples of techniques that poets use. The students liked to play with 
these (similes, metaphors, personification, alliteration and others). Sometimes they sat alone 
outside to look at an image, or hear a sound, and tried to develop it into a simile, metaphor or 
any other idea they had. They came back to class and shared their work. They really enjoyed this 
exercise.

We continued to read some poetry together in class, but I also asked them to explore poetry
on their own. They were given the time to look through the many poetry books that we have in 
class and to finally choose a poem that they wanted to share with the group. I asked them to 
read it to themselves several times, and to think about why they chose the poem. They then 
informally shared their poems with their classmates.

At this point the students also wrote some very moving poems which they shared with all.
At the end of the school year we worked with the music teacher and presented a Music and 

Poetry Open House. The students decided to choose poetry based on the theme of music for this
presentation. I helped them find about 50 poems and from that selection they chose the poem 
they wanted to learn. Throughout the project there was emphasis on learning and enjoying 
poetry, sharing poems with a group and helping each other understand and learn their chosen 
poems.

Values project (all grades)

Every year since 2001 the teachers and students of Transition School have participated in an 
all-school values project. The first value that we chose was Truth, and since then have worked on
Respect, Empathy, Goodwill, Human Unity and many more. This year we chose Perseverance. 
The students of the 8th grade worked with the teaching team to make this choice. The theme 
was woven through the program in each class. The students in Transition range in age from 6 to 
14; teachers modify the approach according to the needs and understanding of their students. 
The first thing we do is make sure that the children understand what the value means ‒ not just 
in words but in real life experience. The Grade 8 students proposed that people write a little 
note card and say what they think they need to persevere with this year. This was made into a 
bulletin board display.

The theme of perseverance seemed to really resonate with the middle school children. It 
came up all through our studies in science, literature, and history as well as their personal 
experiences. Many thoughtful discussions were provoked and lots of encouragement was given 
to those who needed more perseverance. At the end of the school year when we had our poetry
presentation, we had a good example of this. One of the students had chosen a very long and 
complicated poem to present. He liked the poem and wanted the challenge, but it was difficult 
for him to memorize.  With a lot of encouragement and reminders about perseverance, he 
happily succeeded.

Bird project (Grade 4)

Ten-year-old children are naturally interested in nature. While they look at nature in 
wonder, birds evoke a special feeling in them. With this project we put emphasis on observing 



and studying the birds in and around Auroville. The children had a small and handy observation 
notebook. Every time they spotted a bird they noted down their observation. They shared it in 
our circle meeting. In class, they played the ‘around the world’ game to get familiar with some of
the birds they spotted. This also helped them to identify birds in general. Together, the children 
studied the anatomy of birds. Then they slowly moved on to study birds' habitats, diets and 
flight. They also studied bird migration, partly in anticipation of our field trip to Vedanthaangal, 
which is full of migratory birds.

Children made posters on the birds they chose to study. They made wonderful posters. They
also read stories on birds, and learned poems and songs.

A very important part of the bird project was field trips. The children are always excited 
about the field trips. They made a trip to Vedanthaangal Bird Sanctuary to study the migratory 
birds. It is an important trip as one never gets to see these birds otherwise. Some of these birds 
come all the way from Siberia in the north and Australia in the south.

Our second field trip was to Kazhuveli Tank, a very important wetland 25 kms away from 
Auroville. This year we got to see a lot of birds. We spotted flamingos in plenty. It was an 
amazing sight to see them all in one place. In this wetland, we normally get to see birds that one 
cannot see in Vedanthaangal. We walked a few kilometers along the wetland to watch birds. The
children enjoyed the long trip with enthusiasm and made it memorable for all.

Transition School long-term goals

• We plan to start to work on an ‘Auroville’ curriculum: to help the children from grades 1-8 
learn about Auroville.

• We plan to have more opportunities for teachers to study together. We will plan a minimum
of three teachers’ study sessions for next year.

• We would like to further develop our Values for Human Unity project.

• We want to work on the student portfolio and assessment.

Reflection and conclusion

Our aims are long-term and ongoing. We see education of the integral personality as an 
unending process. Each child is unique, and we want to give the freedom and opportunity for each 
to follow his or her own path of growth and progress. We also want to foster human values so that 
Auroville children become responsible individuals, dedicated to creating a better world. We hope 
that our students grow and feel that all of us are citizens of one world, aspiring to manifest a truer 
and higher life on earth.
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