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Report from the SAIIER office

The Sri Aurobindo International Institute of Educational Research (SAIIER) is the umbrella 
organization for education in Auroville. SAIIER has 41 sub-units, including schools for children of 
Aurovilians, schools for children from Auroville's surrounding villages, centres for physical education 
and for the arts, libraries and a Teachers' Center. SAIIER supports these units and their activities 
through a central administration, coordinating between them, responding to the needs of the 
community and carrying forward new initiatives in the field of education.

Activities of the year:
SAIIER is now in its 36th year. Over the year we continued our work of managing grants and 

donations, coordinating construction projects, supporting the schools, managing assets, participating
in organisation, and exchanging and collaborating with others toward development of education in 
Auroville.

SAIIER supported 61 projects proposed and held by members of the community, as detailed in 
this report.

The team at SAIIER includes a Board which takes major decisions (Ashoke, Chali, Divya, Jean-
Yves, Jyoti K., Lucas, Manas, Sanjeev A., Sanjeev R., Sauro). Four executives manage SAIIER's 
operations (Ashoke, Chali, Divya, Sanjeev A.), supported by an office staff (Arun, Divij, Iyyannar, Lijun,
Kristen, Ramu). Our office building in the central Administrative Area of Auroville offers a conference 
hall, two small meeting rooms, and desks which are utilized by education-related groups.

Construction projects:
SAIIER oversaw the completion of the following projects in 2019-20 supported by the Government of
India grant:

 SAIIER Staff Quarters – Prosperity Phase 1 (0.08 lakhs this year, 115.8 lakhs total)
 Unity Pavilion – Toilet block (0.4 lakhs this year, 29.0 lakhs total)
 Dehashakti School of Physical Education – Climbing wall (11.2 lakhs this year, 15.4 lakhs total)
 Aranya Forest – Classroom and kitchen, toilet (0.05 lakhs this year, 134.7 lakhs total)
 Auroville Sports Resource Centre – Toilet block (0.03 lakhs this year, 14.8 lakhs total)
 Kalabhumi Art Studio – Store room (0.37 lakhs returned this year, 5.8 lakhs total)

Several construction projects are still ongoing, including SAIIER Staff Quarters “Prosperity” Phase 2 
and “Harmony” phases 3 & 4, and a herbarium at Auroville Botanical Gardens.

Reflections:
The Covid-19 lockdown in March 2020 caused the schools to close abruptly and most activities to

stop. This unprecedented situation was an opportunity to introspect and to reflect on Auroville's 
daily life, systems and purpose. It pushed several schools to start using online educational tools, and 
brought a new reality where resilience and adaptability are needed both individually and collectively.

SAIIER has been reflecting on how to offer higher education to Auroville youth. Auroville youth 
go out in India and abroad for their studies after high school. A gap year programme organized by 
Auroville Campus Initiative this year did not take off, as it did not fill a need in the right way. On the 
other hand Auroville has a lot of paid programs relating to lifelong learning, where Aurovilians share 
their experience through short-term programs. The idea of a connected higher learning in a new 
model is being talked about.
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Auroville Pre Crèche
 
 
The Auroville Pre-Crèche offers the small kids of Auroville aged from 8 months to 3 years old a 

safe and harmonious atmosphere for being, exploring and learning. The parents can find here a 
supportive place to meet and share their experience about raising children. And it's a huge help for 
parents who are working in Auroville's essential services and for the growth of Auroville.

  
Activities of the year:

This year we had 28 young children in the babies group and 22 in the bigger group. We had many
activities which were carried out throughout the year, learning from past experiences.

This year we divided the children into three groups for giving activities. This enabled the kids to 
concentrate better in the given activities; we observed that they were more involved and could 
better enjoy the activities.

One activity that we introduced this year was painting with brush and water directly on the wall, 
which turned to be very attractive for children’s unrestricted self-expression and exploration. 
Another beautiful activity that we could make happen thanks to the smaller number of kids on some 
days was painting one by one in a room with soft music and a variety of colors and brushes. This gave
them the opportunity to tune into their own magical space and let it pour onto the sheet of paper.

We also introduced a summer program (as is done in the kindergartens) for the babies group so 
that the gap in the holidays was not big. This was very useful and helpful for the adaptation process 
when the schools resumed after the long break. It gave a better connection between the teachers 
and kids. 

 
Outcomes:

Our aspiration in dealing with the very young children of Auroville is to be in a state of balance 
between energy and consciousness. After the adaptation period at the beginning of the year and the 
group dynamics more settled, we could beautifully work for this balance, and we observed with joy 
the kids blooming in an atmosphere of peaceful engaged playfulness, expressiveness and mature 
communication with each other.

 
Reflections:

This year our group of kids was relatively small compared to other years. Still it didn’t make our 
work easier. Each year the process of adaptation is unique and unlike other years, it has its own 
challenges. This year we experienced more insecurity, sensitivity and reactiveness in some of the 
children, which was contagious for some other kids and it required from the teachers much more 
individual approach and immediate intuitive loving care in many situations. This is where it became 
evident the amazing value of the experienced teachers with inner discernment and conscious 
presence, who are able to hold the space, to channel the energies and who have the sense to be in 
the right place at the right time.

 
Conclusion:

It was sad that the last part of the year was lost due to Covid-19. It was very disappointing as we 
could not even say goodbye to the children. 

We know things are not going to be the same and its going to take time to adapt to the situation.
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Kindergarten

Kindergarten is a small school for children between the ages of 2 and 7. This year we had 14 
students in Yellow Group (age 2 ½ - 3 ½), 16 students in Orange Group (age 3 ½ - 4 ½), 10 students in 
Blue Group (age 4 ½ - 5 ½), and 14 students in Green Group (age 5 ½ - 6 ½).

Children’s performance
This year on our Open House day all the children of the Orange, Blue and the Green groups did a 

performance in front of their parents. They performed fables in four different languages.
This idea came from the four languages of Auroville which the Kindergarten children are 

currently learning. (Fables are short stories with animals as characters and convey a message.)
The children did this performance in form of song, dance and action.
They enjoyed doing this and were enthusiastic because they connected with the characters of 

the story. This made them happy and repetition became a game. It was also an occasion for the 
smaller children to work with the older children, and this way they had a great exchange. The 
younger group learned faster by observing the older group, and the older group needed to show 
responsibility and patience to teach them.

The first song was in English and the fable was about the race of the hare and the tortoise. 
Everyone knows this story and its message... singing and acting it out was a nice way for the children 
to learn, through fun, music and dance.

The second song was in French: “la Cigale et la fourmi” (the cicada and the ant). Here it was a 
little bit challenging for the children, because the song was not easy, but at the end when the song 
was divided into boys' voices and girls' voices, the task became simpler and they really sang well. It 
was such a success, that after the performance when the parents were still sitting they asked us to 
repeat the French song.

The third was a song in Tamil. It was about the intelligent thirsty crow. With his perseverance and
determination he manages to drink out of a long thin pot by throwing in pebbles one by one and 
raising the water.

The last song was in Sanskrit about the fox and the sour grapes. Here the message was like the 
English proverb... never judge the book by its cover.
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All this preparation was done during 8 weeks of twice weekly half-an-hour sessions for each 
group. The last two weeks, they did their half-hour practice, and then again before lunch they all 
practiced together for half an hour. Each child was given a role to play according to his/her capacity, 
keeping in mind especially how shy they were. At the end everyone was happy and we hope we’ll all 
cherish it.

Working together is always a challenge and a stepping stone for progress. This holds as well for 
the teachers. This was one of the rare occasions for us all to work together by taking up the 
responsibility of doing extra work apart from our class work. There were many other side jobs that a 
performance with around 45 children required, and each teacher contributed their time and skill as 
needed.

Children’s experiments
In the Green Group the children participated in many small science experiments throughout the 

year. They worked in groups of 6-7 children with one teacher. The sessions were about 45 minutes 
long. The content varied, including language learning, emotional development and simple science. 
The sesions have been well documented. As a sample, below are a few sessions on Magnet Play:

1. Magnet exploration     –   attract and repel
Draw lines on the blackboard in order to write the word  m a g n e t:

m – ma – mag – magn – magne – magnet
Read loudly together by adding another letter until the word is complete.
Indicate to write the letters correctly in the lines.
Share out sheets with lines like on the blackboard.
The players copy the word twice onto their sheets with color pens.
Share out one magnet ball to each player. 
Find objects in the classroom to which you can stick the balls (window, ruler, yoyo, hairpin, 

scissors..).
Share out a 2nd ball to each player and and discover their behaviour to each other 

(attraction/repellency).
Display more balls (as many as available) and discover their behaviour amongst each other 

(attraction/repellency). Build snakes.
Separate all the magnet balls on the floor. Each player kicks one ball into the field in order to 

catch/attract/stick to others.
How many balls can you hang to each other on a scissors, a metall box, a hair pin, a magnet 

handle?
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2. Magnet labyrinth
Lay a magnetic marble on the table.
With a bigger magnet from underneath the table attract and pull, lead and drive the marble 

back and forth and round.
Play labyrinth or draw with pencil a labyrinth on the table.
Drive a magnetic marble along the road from underneath.
It looks like a magic invisible force would move the balls on the table... lots of fun!!

3. Magnetism of different objects
Discover various objects of their magnetism:

needles – screw driver – scissors – key – drill – magnetic ball – screws – metal knife – 
metal chain – yoyo – brass bell – steel fork – steel spoon – steel cup – cloth – color pen – 
crayon – eraser – pencil – balloon – wood chip – scotch tape – paper

Spread a white bedsheet on the floor. All players sit around in a circle:
display the objects on the sheet one by one. The children call it by name.
Guess if the objects are magnetic or not magnetic.
Make a fishing rod. Tie a piece of thread (20 cm) to a stick and a magnetic handle (double 

knot).
Go fishing – discover and find out which objects get attracted by the magnet and which 

object do not get attracted.
Collect the objects you caught and explain: 

a magnet attracts other magnets and iron (metal). Speak this sentence together several 
times.

Compare iron items with other metal items, like brass bell, silver ring and steel cup.

Gardening project
We were able to welcome Soyoko, a parent, to experiment in gardening with the children. 

Soyoko is Japanese and came daily for some hours creating several vegetable and flower beds. Her 
presence and way of working was quietly contagious. When we would bring the children to 
participate, it was a joyous learning for them. We hope she will be able to continue in the coming 
school year. Below is her project:

The Benefits of Gardening for the Growth of the Children
The experience of Gardening can foster:
* Responsibility

From taking care of a plant regularly, we feel connected with the plant and its needs.
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We feel we are part of the Circle of Nature; we take responsibility for what waste we produce
and what we choose in our life.
Each of our beings gives a lot to Nature and Nature influences us.

* Understanding
We learn about cause and effect (for example plants die without water and sunlight…..)
We see differences between the various plants; we see the entire plant (root, stem, leaf, 
flower and seed).
We ask the children to draw the plants at different stages of growth.

* Self-confidence
From growing our own vegetables and enjoying to eat what we have grown. 
The process of tending a plants and seeing it bloom to producing food takes time and 
patience but the pay off in satisfaction is equal to the investment.

* Love for nature; Connection with nature
* Reasoning and discovery

Learning about plants, animals, weather, the environment, nutrition and simple 
constructions.
Monitoring the insect life around the plants can also foster scientific curiosity.

* Physical development
Gardening stimulates bodily function. The children will be moving their bodies using large 
muscles to balance and manage the work.
Another aspect is the sensory stimulation that you can experience in a garden.

* Stress relief
The main benefit of gardening is learning to relax. Gardening cultivates the habit of calming 
oneself. Mycobacterium vaccae, harmless bacteria normally found in dirt, has been found to 
stimulate the immune system of mice and has also been found to boost the production of 
serotonin, a mood-regulating brain chemical. Low levels of serotonin are associated with 
depression. Contact with soil in the garden may actually elevate our mood.

* Improved focus and memory
The act of gardening, as therapeutic treatment, has shown itself to be particularly effective in
rehabilitating motor skills, speech and cognitive abilities after an illness.

* Gardening for the spirit
We must also remember that we humans are social creatures, and maintain psychological 
and emotional health, by interacting with one another in some form of community. 
Gardening connects you with people and community. Gardens provide an ideal opportunity 
for people to interact with each other. Research indicates that local gardening brings about a 
better sense of community.
Gardening reconnects us to the cycles of Nature. These cycles are the Rhythms of Life itself. 
When we spend time in the garden, we learn to slow down. When we get absorbed in our 
activity, we lose the sense of time and space, and forget our daily worries and concerns. We 
lose ourselves in ‘the zone’, a blissful Zen state where we are totally immersed in that 
timeless moment.

 
We use Natural Farming
* Don’t plough and turn the soil and don’t make the soil bare

The soil has many micro-organisms, and these will give life to the next generation. There are 
always withered leaves, animal urine, dead flora and fauna. This decaying matter will be food
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for a healthy soil and make the plants grow.
* Don’t bring in

If we don’t plough the soil and let nature run its course, the soil will be fertile before long. 
Nature distributes suitable micro-organisms, flora and fauna in good balance. What is 
important is balance. This balance man cannot create. When man tries to bring in something 
the quantity is excessive and the balance of nature collapses.

* Weeds and insects are not enemies
Natural farming needs diversity of life. Weeds and bugs are necessary members of the circle 
of life. Weeds bring nourishment that was not there. Decaying insects will be food for new 
life and make the soil fertile.
When the plants are small we take out weeds only around the plant. We destroy bugs by 
hand if plants are being too much damaged. If you wipe out the insects by pesticide, it may 
destroy the ecosystem, but when we kill by hand we don’t destroy the balance.

Basic Medical Course
Some of the teachers took part in a one-morning session on First Aid / Basic Medical Course. It 

was very packed with information. It would be good to have a poster of sorts to use when we are in 
an actually critical situation. We requested for this but it has not yet come.

WasteLess
The team also had an interactive session with one of the members of the WasteLess team. He 

took us through the types of plastic and their uses. We were shocked at how little we knew. Besides 
now being more careful and conscious in our daily use at the Kindergarten, we have not yet found 
any ways or occasions to communicate this awareness to the children. We need to find or create the 
relevant curriculum.

Child psychology
We had two afternoon presentations from Gopa Kota, a child psychologist working at Mattram. 

The theme was brain development and its consequences on the children. Our intention is to formally
share this with the parents. We hope Gopa will make a few presentations both in Tamil and English at
the Kindergarten. We need to have the parents on board with us so as to ensure that the children are
well taken care of. The most urgent need seems to be that the child is under as little pressure/stress 
of any kind as possible; be it from peers, parents, teachers or the environment.
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Nandanam Kindergarten
 

Nandanam Kindergarten is a space for experiencing Integral Education in the practical, 
psychological and other levels of being for the children, teachers and parents. Children from 2½ to 
6½ and up to 7 years blossom in this beautiful, precious space, the Nandanam Kindergarten.

We begin with the understanding that “The first principle of true teaching is that nothing can be 
taught” and that “The teacher is not an instructor or a task master but a helper and a guide”. We 
frequently work through projects because it is a very effective and holistic educational tool, starting 
with topics that children are interested in and then widening the learning horizons each time. We 
essentially and strongly feel that the children need to have the freedom to explore the world within 
and around them and to grow at their own pace and in their own way, trying always to come in 
contact with their psychic being and being guided by it.

 We therefore try to balance between these two ways of working (planned activities and 
freedom/free play) as we also try to balance between group activities, where children learn to 
coordinate with their friends and develop social qualities, and individual activities where they have 
the freedom to do things in their own way.

There are 4 groups (Jalam, Prithvi, Vayu and Agni) in Nandanam Kindergarten. Below, a report of 
an all-school collective project is followed by a report from each group.

An all school project – Celebrating the Auroville Birthday Week:
This project was offered to about 50 children ages 3 to 6 years and involved 15 teachers. In short,

it was a collective project in which all the groups took part and several activities were done in a 
mixed-age group.

The 21st of February is the birthday of Mirra Alfassa, The Mother, who is the founder of Auroville;
and the 28th of February is Auroville’s birthday. During this week all schools are closed and the 
community celebrates the Birthday week collectively, through many nurturing events. To stay in tune 
with this and to prepare the children for the birthday week, we ran a project at school for the first 
three weeks of February 2020.

First week:
In general the children are quite familiar with each other as all the classes have occasion to 

play freely together during recess, in the playground or when we have a special collective 
celebration for Diwali, Christmas, Pongal etc. We also hold a weekly ‘Big Circle’ where all the 
classes come together to sing and play some circle games. Yet, for this project, we wanted to go 
deeper and wider. As one of the key aspirations of Auroville is ‘Human Unity’, by holding a 
collective sports week we felt that the children would not only get more aligned and grounded in
their bodies, but also learn to connect with each other in a caring, trusting and joyful manner.

Thus during that week every morning we played various sports activities in mixed-age 
groups, where often the older children supported the younger ones, accepting their limited 
capacities with generosity, while the younger ones learnt to open up and trust the older children.
Both the teachers and the children connected more deeply with each other during this week, 
leading towards the first small steps of the ‘Human Unity’ we aspire towards.

Second week:
During the second week we decided to go wider and explore Auroville Township. The two 

older classes went to the Visitor’s Centre to view the permanent exhibition on Auroville, explore 
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the model of the Auroville Town Plan displayed there, and watch short documentaries both on 
Auroville and Matrimandir. Many questions arose and interesting discussions took place. They 
got a glimpse into the real raison d’être of Auroville and Matrimandir. Though children go 
regularly to Matrimandir, during the project we made special visits to observe and understand it 
more in detail, particularly related to the twelve qualities and their colours. All the classes did 
related activities in the classrooms by drawing the Auroville communities where children lived, 
building roadmaps, making houses etc., each according to their age groups.

Third week:
With the help of an Architect parent, on the floor of the assembly hall we drew a big map of 

Auroville. In the classes children made models of their houses, made trees and plants in the craft
corner and even sprouted grains to create natural greenery. Class by class children placed their 
houses, trees etc. in the appropriate locations in the big map, and a rich and vibrant model of the
Auroville Township emerged.

In order to focus on the multicultural aspect of Auroville and to help children effectively 
realize that they actually lived in an international community striving towards the ‘Human Unity’, 
we invited all the parents of the sixty children to a potluck lunch, requesting them to cook 
something typical from their culture. This led to a grand finale where parents served the 
children, describing to them the dishes they had prepared, the sheer variety of which was an 
amazing sensory exploration for the children.

Outcomes:
Through this project children learnt to open up to their immediate community – the Nandanam 

family – and to be confident, responsible and caring. They gained a better understanding of the 
township where they live and the true purpose and aim of life. All this was experienced at their own 
levels, through simple but relevant activities that the children enjoyed thoroughly.

Parents were very happy to contribute through the potluck and really appreciated the project.
To share deep inner values in a simple direct and non-pedantic manner is not always so evident, 

especially to small children. That through the project this was achieved was a very gratifying and big 
learning experience for all the teachers.

Reflections:
We realized that the collective sports week in mixed-age groups was very beneficial for the 

children. Thus we would like to do it more frequently, incorporating it in our regular program. As this 
was our first attempt, we learnt a lot from it and have many ideas on how to improve it.

Conclusion: 
We plan to take up the project next year again, with fresh inspiration and more ideas as we 

found it to be very beneficial for the children.

Jalam Group (2 ½ to 3 ½ years):
This year Jalam was a full group of 16 children (7 boys and 9 girls), with predominantly Indian 

nationality. At the very beginning our aim was to establish a pleasant relationship with children so 
that they can leave their parents to get back to their work in school without crying. We started to 
build a relationship based on love and mutual trust. For that we had to create the space for mingling 
since there were small groups playing naturally. In the beginning we were 3 main teachers with 
different helpers which helped in the group to settle in faster.

 Our aims this year were
1. To create a harmonious, loving and nurturing environment for children to trust and settle in.
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2. To help children socialize from parallel play to interacting with each other. It is important to 
develop this over time by creating spaces for the children to interact within free play, 
structured activities and arts and crafts.

3. Towards integral growth through a variety of sensorial experiences, to help children develop 
their faculties for overall personal growth.

4. To make children familiar and comfortable with English, the main language of instruction for 
their future education. We were committed to talk in English with the children so that they 
can interact with peers in another language that rarely is their mother tongue. This helps 
them make an effort to get out of their comfort zone of the language and explore new areas 
of knowledge and experience.

5. To have a good communicative rapport with the parents so that together we create a 
beautiful understanding for the integral growth and development of our children.

 Our class was set up as corners like sand, lego, play dough, puzzles and crafts for the children. 
They could move freely from one place to another. The facilitators flowed with the needs of the 
children. We created the space to explore sensorial and social skills, so that the mingling happened 
naturally which helped us to move forward towards group activities.

We tried to speak in simple small sentences in English and repeated them several times till the 
children were familiar with them. Circle time, snacks and lunch table, these were the places where 
children practiced speaking the English language.

We shared a lot of information with the parents every day to understand the needs of the 
children. Besides all the normal daily activities, from the interest of the children a project on growing
plants which we called “Garden” emerged.

Garden project:
 We took up a garden project to create a garden from the activity of playing with soil which is

natural amongst the children of this age. Through this project the children could satisfy their 
need to work and play with the soil; digging, making it wet, smelling the soil, seeing what is in 
the soil, feeling the texture of the soil, sand and grass and planting saplings and sowing seeds.

When our garden emerged the children enjoyed the blossoming of flowers a lot and eating 
the self-grown vegetables. This extreme joy led them to repeat the same activity with parents at 
home and be very proud of it. Through constant updates (pictures) whic  were put on the 
WhatsApp group by the parents, their work at home was shared by everybody.

Outcomes:
Children learned to connect with nature, taking care of the plants, trees and the environment. 

They observed insects and learnt not to fear them or hurt them. Also by trying to be in nature to 
develop in such a way so as to not to fear what surrounds them, being responsible for themselves 
and for the environment.

During the year, children picked up the English language and were able to communicate very well
and to express their needs among themselves and also to us.

The everyday exploration with corners, activities, swimming each week, all the art and craft 
activities helped the overall growth of the children in a very nurturing way.

R  eflections:
 We encouraged parents to connect their children in common spaces like Certitude playground 

or at their houses, inviting friends to play together and mix different nationalities. This helped 
families to open up to each other beyond language and cultural barriers, allowing children to open as
well. These were baby steps towards unity.
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We encouraged the children to taste new varieties of food like varagu, brown rice instead of 
white rice and also salads. After several attempts trust was established and it made it possible for 
them to taste what was proposed. This is a growing experience for the child. Also children learnt to 
request their food needs and thus to self regulate and increase their self esteem.

Conclusion:
From past experience, we learnt to balance the structured activities with free play, which the 

children enjoyed a lot. We did our best and fulfilled the aims that were set for the year. This was a 
good year of learning and growing with the children.

Prithvi group (3½  to 4 ½ years old):
Prithvi group had 15 children: 7 girls and 8 boys. This year we started our classroom set up with 

lots of creative corners for our children to self-explore and discover things joyfully. Our aim was to 
provide such a safe and joyful environment for their self growth, to focus on the children’s physical 
and sensorial development and to have good communication channels between the parents and 
teachers to create a nurturing environment of understanding and holding for all the children of the 
group.

The creative corners set up were storybook corner, cooking corner, doll corner, games and 
puzzles corner, craft corner, play dough corner, sand-pit corner with easy access to water and nature, 
outdoor painting corner and outdoor games corner.

In the morning, free play was very important as it is an important aspect of the growth of the 
children. They could happily explore in the safe and interesting environment an activity which 
engrossed them and where they were in flow of different routines as per their temperament.

Circle time was utilized to bring the children together to explore songs in different languages, 
action games, group conversations, sensorial activities enhancing taste, touch, smell, sight and 
hearing, creating mandalas of various types with different materials. Candle passing was one of the 
meditative activities in the circle.

Every day we had different kinds of physical activities and games organized for the children like 
running, jumping, high jump, long jump, fun relay races, different kinds of rope games, ball games, 
circle games, movements of different animals, yoga for kids, Awareness Through the Body, 
swimming, going for long walks. We went on many outings to widen the awareness of our children to
the following places: Aurodam, Solar Kitchen, Matrimandir, PTDC, Svaram, Windarra Farm, spirulina 
farm, Botanical Gardens – Auroville as well as Pondicherry, Mahalakshmi Park, Arka, and Ashram 
farms. As per the interests of the children we also engaged in projects.

Farm Animals project, followed by a children’s play:
By nature children love animals. So we took up this project and visited many farms, observed

the animals in the farms very closely by touching and feeling them. We fed some animals also 
and understood what the different animals like to eat, learnt what sounds each type of animal 
makes, the type of movement of a particular animal, the bond between the mama and baby 
animals, used flashcards for learning names and recognizing the animals, created farms with 
animals in the sand box, made animal masks and worked on presenting a beautiful play on 
animals by the children.

Butterfly project:
Children were very keen to see the butterflies and caterpillars on our weekly walks to the 

Matrimandir, and they would often talk about the butterflies, and so this project was born. It 
involved a lot of colourful craft work as well as their enquiry which led to an understanding of 
the life of a butterfly. Through stories, observation in nature they learnt about the entire life 
cycle of the butterfly and created it with various materials at their own level. We made clay 
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caterpillars, cut and stitched butterflies in their various stages of growth with cloth and paper, 
painted cocoons, made a paper collage as well as butterfly masks.

Other projects like Number books, Colour, Shapes and Language through stories were also 
done.

Outcomes: 
A year full of experiences for growth and learning in a safe and nurturing environment was the 

outcome for the children, teachers and parents of the Prithvi group. 

Reflections:
The play on animals was very beautiful and engrossing as it was based on the interests of our 

children. They identified with the animals and learnt a lot intuitively. Children were happy and very 
keen to perform it for their parents.

The classroom setup of different corners fulfilled the needs of the children and helped them gain
confidence on an individual as well as on a collective level.

Though we did not manage to have a final potluck with our children and parents to say goodbye 
because of the lockdown, nevertheless we had many new experiences this year which have helped 
us to support each other and support the growth of our children.

Conclusion: 
We had a balanced group in terms of gender this year. Children had enough space to explore and

learn as per their own nature. The facilitators were happy with the classroom set-up and learnt how 
to enrich the learning environment for the children, both in terms of activities as well as as materials.

Vayu group (4½  to 5½ years old):
This year Vayu group had 13 children. In the first term we focused on ‘Myself’ leading to topics 

such as: myself, my friends and my family; my body, senses, emotions and mind.

‘  Myself  ’ p  roject:
Myself and my friends: To begin with, we invited children to draw themselves on the 

playground floor and decorate the drawing with Kolam powder. On another day they drew each 
other on a paper. They drew their faces by looking into a mirror, and one day they lay down on a 
big paper while we drew their silhouette which later they coloured and decorated with collage 
materials. While doing these activities we always engaged in meaningful conversations about 
ourselves, our friends, the commonalities and differences in our appearance and of course we 
talked about the different world population and races. Auroville, being an international 
community, striving towards human unity, this becomes particularly real and relevant for our 
children.

Family: Children did several drawings of their family, their pets along with house, garden and 
the community. We shared the drawings and talked about the families.

Body parts: We identified our main body parts and explored them by playing many physical 
games. In order to understand their functions we did many fun exercises, like eating without 
using the hand, looking around without turning the head etc…

We also talked about our organs and their functions, about our digestive systems and the 
importance of health and hygiene and the need of eating healthy food. In this relation we went 
to the Auroville Health Centre and had a session with a nurse there, regarding human anatomy 
by looking at a segmented model. We also did ears and eye check up for everyone. We went for a
home visit of one of our teachers to see a three month old baby.

Senses: We did many activities to explore all the senses in the classroom. We also did 

12



cooking, we went to Svaram ( a unit of Auroville ) to explore many musical instruments and got a 
wonderful session of Sound Bath. We went to a farm and flower garden to observe nature.

Emotions: We read many stories and talked about the feelings of the characters in them. We 
talked about different feelings we have at different times. We played games where we acted out 
our emotions. We always talk about our emotions in real situations as we always try to create 
space where children can express their feelings, and we encourage everyone to understand and 
respect them.

Mind: We talked about our thoughts and the connection between thoughts and feelings. 
Here we were surprised to hear some children share that they constantly talk to themselves and 
all the other children acknowledged that.

The project on ‘Myself’ lasted for two months as we covered many areas and quite in detail.

Animals project:
In the classroom: In the second term we focused on animals, touching upon different 

categories of animals, their habitat and their survival skills etc. We made many animals through 
various crafts, created landscapes of farms, forests, deserts, water animals... We saw many 
documentaries on animals and had rich conversations around them. We read books on pet 
animals and children shared about the pets they had at home or wished to have one day.

Field Trips: We went on many field trips to farms, where children had the possibility to take 
care of horses and ride them, feed the cows, pigeons, ducks, turkeys, geese, rabbits, donkeys, 
turtles and even an emu. We went to the Pitchandikulam forest where we saw many drawings 
and sculptures of wild animals, insects and reptiles set in very stunning and natural 
environments. We went to the beach to collect shells and explore the ocean and to the 
Pondicherry botanical garden to see their rich aquarium section covering an entire room full of a 
variety of fishes.

Animal play: We read many animal stories and enacted some of them. Seeing that children 
were really enjoying role-play and it was really bringing them very creatively together, we 
decided to attempt making our own story and enact it. We simply offered the opening sentence 
and children took turns to add on and build the story. The very same day we made the required 
accessories in our craft section and we started the role play. We practiced everyday and gradually
the classroom started turning into a stage with children creating and gathering material for the 
set design. The story too developed more and before finally choosing their role, the children took
turns to enact different characters. According to the mood and inspiration of the children, every 
day we practiced a different version of the same story as everyday they created their own 
dialogue. Finally we asked them if they wanted to share it with the parents. As the response was 
an overwhelming “yes” we invited the eager parents to our magical performance. In order to 
accommodate everyone in the classroom, children helped us move the furniture and create a 
comfortable space for their parents. Thus they were involved at every stage and had an integral 
experience through the project.

One thing very interesting and significant that we observed was, that as the story took its full
form over the weeks, in a very spontaneous manner, some of the key elements that held it 
together were: the nest or family, catching game and facing the monster, the hiding and the safe 
place leading to healing and harmony. It made us realize how very archetypal they are and that it
would be interesting to explore them further.

The project on animals, again being wide ranging, took us two months to complete.

Academics
In the last term we focused on academics: mainly letters and numbers that we had been 

already exploring directly and indirectly throughout the year. This was mainly to consolidate 
what they had otherwise touched upon in passing.
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The projects above took place along with the regular weekly activities, like Awareness Through 
the Body (ATB), Play of Painting, Write Dance, swimming, Children’s Corner, blocks, outings and visits 
to Matrimandir and lots of free choice time for the children.

Research highlights: 
Some teachers have been participating in the Neuro-Dramatic Play workshop, where we 

explored many things. Some key take-away lessons have been that drama, mirroring, 
communication, imaginative and symbolic play is intrinsic to human nature and this is particularly 
strong in babies, toddlers and small children, as their key source of integral growth, expression and 
development. We also discovered how drama and ‘messy play’ can build attachment, be therapeutic,
enhance the brain development, nourish the emotions and specially ground the children and help 
the sensory motor development.

Inspired by the workshop, this year we felt a strong need to create a doll house that would be 
open all day long (contrary to a makeshift setup of the past) where children could go alone, in small 
groups and at times almost the whole class, to play freely. As we didn’t have enough space in the 
classroom itself, we created it in the corridor just outside, finding a cozy corner for it. This worked 
out even better, as it allowed varied group dynamics in a harmonious manner.

The results were amazing, as all children loved the doll house and it being an open ended and 
flexible play, it created an intense interaction between children, developing creativity and 
adaptability. Left alone, it was amazing to see how resourcefully and with humanity they resolved 
their social problem, as after a bit of a struggle they almost always found an amicable solution. The 
doll house shifted the energy of the class, as after children finished any activity that was proposed, 
instead of spinning around they naturally transited to the dollhouse and were engrossed there with 
all their attention.

This also eased our work, helping us to focus where the real need was. As we had more time to 
observe them in play, the themes of the play, how they organized themselves, how creatively they 
used the diverse material, buttons seed, cloth, sticks, shell etc as symbolic play, revealed to us much 
about the children, both individually and as a group. Things that were happening in their personal 
life were often processed through the role play or their wishes and dreams lived and enjoyed in 
sheer fantasy, opening doors to many future possibilities.

One of the key learnings is that we often think we have to be hectically engaged in order to be 
good, responsible and attentive teachers. But what I realized was that stepping back, while being 
fully present is beneficial and accelerates learning for all. A permanent drama corner was a great 
catalyst for the children’s overall development and helped us facilitate and support them better. 

Though this may not be research in the strict sense of the word, it was still something new that 
we tried and observed many benefits from it.

Outcomes:
Through all the projects and a variety of weekly activities and ample free play time, children 

learnt to become independent, articulate and resourceful. They developed good social skills and 
became more caring and respectful towards each other. While learning to follow instructions during 
group activities they also had the space and found ways to express their individuality.

They improved their language and the ability to express their feelings, thought, ideas and 
reasoning with more precision. They developed fine and gross motor skills and enhanced their 
sensory development. Through varied experiences they widened their horizon and formed richer 
personalities.

Volunteers: As we had constant requests from many volunteers and interns who wanted to 
discover Auroville schools from within (this is a request constantly growing), we had some ten 
volunteers that passed through our class this year, staying for a minimum of one week to a month. In 
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the past we never opened our door for such short visits, but feeling the sincerity and enthusiasm of 
the volunteers we opened our doors this year. This was an enriching and gratifying experience both 
for the volunteers and us. Through this exchange we discovered our own strengths and discovered 
many areas where we could improve. The volunteers too felt very nourished and inspired and ready 
to take their learning to new horizons.

Parents: Parents' support and collaboration throughout the year built a happy community.
Teachers: As learning never ends, every year we teachers grow through our work. 

Reflections and Conclusion:
Moving towards a more open ended and flexible learning environment is what we aspire for. 

Some steps have been taken this year and we will continue exploring further in this direction.
Mentoring volunteers and engaging them in a meaningful manner has been a rich learning 

experience; but the learning is long and as the need for this sharing is growing we will focus on how 
to structure it better so that it may be meaningful for all involved.

 
Agni group (5 ½ to 6 ½ years old):

This year Agni group had 15 children: 10 boys and 5 girls. With this group we focused on creating
a learning atmosphere where each child could find his/her own area of interest and express his/her 
uniqueness in work and grow integrally.

The children participated in regular activities like learning the English alphabet, phonics, words, 
rhymes, numbers, quantities, simple additions as well as basic letters of Tamil language. As regular 
weekly programmes, they took part in Awareness Through the Body (ATB), Blocks, Play of Painting, 
Write Dance, swimming and role-play in class. They also enjoyed the Children’s House where they 
experienced the dollhouse and many Montessori sensorial and practical life games. Music was also 
explored. Visiting different places and nature walks were part of the program.

We worked on two projects:

1) Transport project:
We started the project with a discussion, story-telling, games and talked about their 

favourite vehicle. All children brought a photograph of themselves with their favourite vehicle 
and shared it with others. The children enjoyed seeing each other’s favourite vehicles. It gave 
them an exposure to the different kinds of transport.

The children got some practical experience by visiting some units in Auroville. At Auroville 
Transport Service they had great fun cleaning the bus with water and going under the bus to see 
the different parts and understand how they work. The bus driver showed how to start it. It was 
exciting for them to see the machinery which makes the bus run. On the way, they visited 
Auroville Road Service and Auroville’s Unity Transport Service (UTS), to see the different kinds of 
equipment, machinery and vehicles.

We then walked to the Cycle Kiosk where we demonstrated to the children about how to 
take care of the cycles, including oiling and fixing a puncture.

We had another exciting outing to the Pondicherry Railway Station. It was amazing for them 
to see a real train, railway tracks, platforms and the area around the station, and to see the 
stationary trains. Children went inside an empty train, climbed up the berths and played a lot 
inside the compartments.

Children made their favourite vehicles by using the skills of stitching, cutting and pasting and 
making use of waste-boxes. They also got to experience how to use hammers and nails to make 
their transport with wooden pieces. They had fun playing with self-made toy transports, using 
different materials like wooden pieces, cardboard boxes, bamboo sticks and metallic lids etc.  
One of their favourite activities was creating cities and its roads with blocks, Lego and other 
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building materials. They used the whole space in the classroom.

2) House project:
Sensing the children’s interest and energy in making things by hand and in order to explore 

more physically, we asked them what they would like to take up as their next project. Almost all 
of them said “House”. Initially, we spent time discussing the usefulness of different types of 
houses. Children shared details about their own house and its physical structure. They sketched 
their own house on paper and drew them on the floor with chalk and explained about it in detail.

Through the story of “Three Little Pigs”, an idea came about to provide them a practical 
experience of building different kinds of houses and to enact the story. The children built three 
different kinds of houses in the classroom, using class furniture, fabric, cardboard boxes etc. They
enjoyed playing the different characters and acting them out with their own dialogues. When we
moved on to prepare the play, we changed the name of the story from “Three Little Pigs” to 
“Nine Little Pigs” because many children wanted to be the little pigs.

To use in the play, we built a strong house (the size of a small hut) using mud and bricks. 
Children participated whole-heartedly preparing the mud, carrying bricks and soil in a 
wheelbarrow. It was a wonderful messy play for some of them, while others took time to get 
involved. They participated with enthusiasm in the whole process – fixing the bricks with sticky 
mud, filling the gaps in the wall with clay and putting up the roof with coconut leaves. Children 
painted the house with white and then made drawings with liquid-clay. They made different 
paper hangings to decorate the house.

At the end, the children happily presented their play to their parents and friends, wearing 
costumes and using the masks that they had prepared earlier. They used the brick-house they 
had built, to symbolize the strong house of the play. As the house is quite big, they still continue 
to play in it during break time. Children from other groups also had a lot of fun in it.

The children also explored other craft work as part of this project. They designed their own 
houses with boxes and pieces of wood. Children made pig and wolf masks with paper for their 
characters in the play. Free-drawing, painting, cutting and pasting, paper-folding work was done 
on houses.

We rounded-up by connecting the two projects. The children created a city using blocks of 
different sizes, and placed inside it all the transport and the houses they had made.

Outcomes:
The Transport project introduced the children to various modes of transport and their usefulness

in daily life. Visiting the Cycle Kiosk, Auroville Transport Service and going to the Pondicherry railway 
station gave them a hands-on experience and widened their horizons. They learnt how to take care 
of their own cycles.

The project on houses provided the children basic understanding about different kinds of houses 
and their uses in our day-to-day life. They got practical experience of making a mud house. The play 
“Nine Little Pigs” helped them improve their language skills and develop self-confidence as they 
performed it.

 In general, throughout the year, the children improved their language, fine & gross motor skills, 
observation and reasoning. It was amazing to see their creativity, imagination and clarity of 
expression. The projects helped each one of them to become more independent in his/her learning 
process and more skillful in his/her work. They also learnt how to work in groups and improved their 
social skills.

Reflections:
This year the group was a bit challenging at the physical, mental and emotional levels. Two 

children needed very special attention at different levels and some of them were in need of more 
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individual attention and care. At the beginning it was a little difficult to do any group activity. But 
slowly, through observation and understanding of their needs, we somehow managed to bring them 
together so that they could blossom as a group and enhance their personalities. Patience and 
reflection were the keys to understanding and facilitating their growth.

Conclusion:
As facilitators, we feel that the field trips and the physical activities added much value to the 

learning experience and we will concentrate more on these in the coming years. Our prime emphasis
will be both to address the needs of the group and the children individually, and to be creative and 
flexible in determining strategies to meet these needs.

Overall reflections:
The work of helping each child develop individually according to his/her own temperament as 

well as work together collectively in a balanced and harmonious way was most meaningful this year. 
The Auroville birthday week celebration was very beautiful and meaningful for children, teachers and
parents. This year we also started a weekly “big circle time” where all four groups sat together, for 
about twenty minutes, to sing songs and play simple games. This short but sweet shared moment 
created a stronger bonding amongst all and we plan to continue it next year too. 

It was very challenging to stop work abruptly because of the lockdown and not bring a closure of 
the academic year for the children, teachers and parents. We also did not have any summer program
where the children could connect to school and bring closure to whatever it is that they were doing 
in their groups. It is especially challenging for the Agni group where the children are going to take a 
big step of going to a new school from Nandanam.

Conclusion:
We had a beautiful year at Nandanam despite the unprecedented situation of the lockdown 

towards the end of the academic year. The teachers are looking into how to bring closure and bring 
in the new year of learning for the children. It has been a year full of experiences, explorations, 
growth and learning for all. We end this report with gratitude to The Mother, to our children and to 
our community for helping us create this beautiful space of learning and growing in Auroville.
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Aha! Kindergarten
 

Aha! Kindergarten is a school for children 2.5-7 years of age, following a self-directed, free-
progress methodology of learning on the basis of works of Sri Aurobindo and The Mother. 

One of the most interesting aspects about Aha! is an inherent belief that children have the 
wisdom to experience the world and learn from it in their own unique way, therefore there is very 
little or no instruction or interference from the facilitators to the children. This philosophy of free 
progress in the true sense is not only a difficult path to follow, but exceptional one in the case of 
Aha!. Traditional education systems relies on the assumption that the children learn best if given lots 
of information and use of language words, however research has shown that real learning happens 
by involving all our senses. Words are useful only to help us organize our thoughts about the 
sensations, but they cannot be substitutes for the vividness of the actual experience. As Einstein’s 
maxim states, “Learning is experience and everything else is just information”. 

Sri Aurobindo’s three principles of teaching serves us as a guide in implementing the free 
progress approach:

• Nothing can be taught
• Mind has to be consulted in its own growth
• To work from the near to the far 

Aha's methodology of free progress provides:
a) A rich sensory environment, both indoors and outdoors. Nature itself is the best teacher 

when kids are fully immersed in their activity.
b) Freedom to explore without directed guidance.
c) Teachers who assume the role of facilitators who observe and create a space with love and 

trust and provide materials as per each child’s connection and interest.   

The facilitator is consciously observing how each individual progresses and how social skills 
develop through group interactions. Guidance is given only when really needed, according to the 
child’s personality, nature, temperament and way of learning. Explaining to the child, by matching up 
to his/her wavelength without allowing past experiences or fear of the future is the effort by 
facilitators.

Our observation is that children work alone or form groups organically, sometimes starting 
together or at times observing others and joining spontaneously. We observe without disturbing or 
interrupting them. Such an environment builds trust between the children and facilitator, in turn 
making the children comfortable enough to come up with their own songs, stories, games and 
develop their own ways of expressing. These are the most important building blocks for lifelong 
learning.

Like the caterpillar which turns into a butterfly, the cocoon has its own time and pace and is 
created to nurture it. If we interrupt the process or come in the way, we cannot see the beauty at the
end. In Aha! instead of forcing things according to externally imposed timeline, the facilitators wait 
for the right time and moment, unique to each child’s needs.

Activities of the year:
We had eleven children in Aha! this year, ages 2.5 to 7. In accordance with the self-directed, free 

progress methodology, Aha! has no facilitator-determined activities and no fixed schedule for such 
activities. Children are given space to choose per their interest, develop a connection with the 
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material/ activity. They can choose to engross and focus over a long period of time or days holding 
their interest in individual or group activities.

The main focus is to create a learning atmosphere where each child makes his own connection 
and can explore and experience holding their own interest and curiosity. We have created a few 
corners for puzzles, Legos, blocks building, books, sand & water play, cycling, group games, 
gardening, painting, craft and clay work. Children move organically from one activity to another 
according to their interest.

a) Circle time: Circle time brings children together one by one, where they sing songs in 
different languages: English, Tamil, Hindi, Sanskrit, Korean. Such experience helps them 
naturally learn about diversity and respecting one another. Some songs are created by them 
along with musical instruments. They create their own story using toys. They take turns to 
narrate their stories by waiting for their friends to finish. Here imagination and creativeness 
develops, as well patience and respect for others.
The children also bring snacks and toys from home to share during the circle time. 
Howsoever they choose to distribute to their friends, clockwise or randomly, no one is 
missed! Each time they share, they call out their friend’s name. Circle time is initiated with a 
view to help children calm and focus on their body before food is served. It has now evolved 
as an opportunity for children to share, interact and express in a group

b) Nature walks: We often go for nature walks. To feel the beauty of harmony and 
togetherness.

c) Music and songs: Children pick up their own instruments spontaneously. They explore the 
instrument individually or spontaneously sync beats in a group. We sing songs and rhymes 
from English, Tamil, Hindi, Sanskrit accompanied by different musical instruments. 

d) Stories: Children spontaneously make their own stories with picture reading from books. 
Sometimes they make their own painting/picture books and express their own stories or 
make stories while playing with their toys.

e) Role play: Ongoing role play develops self-expression.

f) Number counting: Spontaneously done by children, each one in their own language giving 
joy and respect for each other’s language.

g) Children created projects: We are now observing how children build their own connection 
with materials and pick up an activity individually or together and engross for a very long 
time, holding their own interest and curiosity, over few days.

h) Joy and beauty of Sharing: Children bring their own toys from home and share with 
everyone and many a times they keep the toys back in Aha! with the thought to play next 
day with their friends. Children take toys from Aha! to their home and they also remember 
to bring it back to school. We see that in a very natural way they are learning discipline and 
responsibility.

i) Creating familiarity: We started the practice of inviting children, who have newly joined, to 
come in the afternoon (after school hours) with the parents. This gives them an opportunity 
to become familiar and comfortable with the space and also gives the parents an 
opportunity to converse with the facilitators and to understand about the school through a 
more relaxed process. Equally, the facilitators get to observe and understand the children 
through a more relaxed process. Through this activity both the children and parents build 
their trust in the school and are better prepared to join in with the bigger group in the school
time, making the transition process very smooth.
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Some highlights from this year:
1. Additional space for children: We made an extension in the building which serves as a small 

space for drawing, craft work and puzzles. It serves as a dedicated area where children can 
be engrossed in the activity without interruption.

2. Open House: We organised two open houses: one for pre-crèche parents and children and 
another one for the community. For the planning and execution of these events, in addition 
to the Aha! team, the parents also voluntarily contributed their efforts and time.

3. Study initiative: As part of a study initiative at Aha, we studied the Mother and Sri 
Aurobindo’s guidelines on education. In parallel we were also joined by a Mattram 
psychologist that could provide the scientific reasoning behind what we were already 
implementing. This parallel study of our approach and child psychology revealed some new 
insights for us.

 
Outcomes:

Facilitators at Aha! observe and stay mindful of unique needs of children. According to the needs
they arrange, re-arrange the environment. An example: it was observed that some children had 
difficulty reaching the musical instruments placed on higher shelves. Facilitators observed this and 
rearranged the shelves so that the instruments were easily accessible to all children. The children 
were then able to explore more freely and automatically put them back.

Children-initiated projects was one of the key outcomes this year. The environment created by 
facilitators, that catered to their needs, resulted in children doing their own projects and gained 
experience of self-directed free exploration. They picked up activities based on their own interest 
and were able to hold the curiosity and interest continuously even for a period of few days. Once 
their interest was fulfilled, free of the need to gain approval, they naturally moved on to a new 
activity. We found this theme repeated often that the children are engaging in activities with a 
perceivable starting and end point, hence we called these initiatives by children as their projects. A 
project can be initiated by a child and evolve organically into a group activity. It can also be an 
individual or a group activity as well. Children are given space with freedom and trust, to decide 
what they want to do, how they want to do, and for how long they want to do that activity.

On deeper analysis we also observed that while doing such projects children were naturally 
implementing elements of the scientific method – making an observation, asking questions, testing 
different options, trying and re-trying until one of the options works and they are satisfied with the 
result. This is laying a strong scientific foundation for the future in a natural, effortless manner.

Parents: Aha! provides a space to explore and express, not only for the children but also to 
parents. Many parents ask questions, share their experiences and concerns. There are individual and 
group conversations to help parents also evolve through education. When children start getting a 
similar environment at home as well, it is truly a turning point in their holistic development. Parents 
openly expressed and shared their experience at Aha! It was wonderful to see them connecting 
progress and integral development in the journey of children as well as their own journey as parents.

 
Research highlights:

Over the years, the school has developed an approach based on the teachings of the Mother and
Sri Aurobindo and we are continuously implementing and improving this approach. This past year, 
we researched on the alignment of integral education (holistic development of all components of a 
being – physical, vital, mental and psychic) with free progress methodology (where the child is 
guided by his interests vs. an imposed structure).

We see that there is an innate ability in children, which if allowed to flourish in an open 
environment, that guides a child to gain experiences towards his own balanced growth. The role of 
the facilitator is to observe and expand the area of exposure for the child based on his unique needs. 
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With the inputs from psychologists from Mattram team, we also saw a clear alignment between our 
approach and principles of healthy psychological development of a child. Our intention is to share 
the work done in the school, with the community. Therefore, we have submitted a research proposal 
to SAIIER to take this work further. One of the two objectives will be to focus on creating the content,
pictures, videos and other aids that may help this sharing. The other objective of this project is to 
build further on this work. We want to deepen our understand of Mother and Sri Aurobindo on free 
progress and also widen our field of view by connecting and exploring common essence with other 
child-centric learning pedagogies like J Krishnamurti. We then aim to corroborate our findings in 
these child-centric learning approaches, with the scientific reasoning provided by modern child 
development psychology. This study will help us evolve the Aha! approach further for the benefit of 
children and education of the facilitators and parents. Additionally, this will also help us reach out 
and connect with different members of community in a more clear and informed manner.

 
Reflections:

One of the most meaningful developments this year was observing the blossoming in children in 
a free progress learning environment. There were challenges but the facilitators observed, reflected 
and worked on providing an environment as per the needs of children. 

We, as a team of facilitators, reflect on our day in the afternoon every day. Further, this year on 
many occasions we were joined by parents and Mattram psychologists that provided us their inputs. 
This helped us expand our perspective and deal with challenges in a more comprehensive manner as 
a larger Aha! team. 

We face some challenges on the operational side due to lack of adequate support staff and 
infrastructural issues. We are committed to our aim and plan to use our available resources to solve 
some challenges and have requested support for other challenges from City Service. 

Overall the collaboration between a diverse team lead to this being a year of new learnings and 
developments for Aha!

Conclusion:
Aha! is a growing and evolving kindergarten. This year has marked an important milestone for 

Aha!. There is renewed sense of direction, a focused effort towards research and evolution with an 
active participation from facilitators, Mattram psychologists and parents. We are more actively 
reaching out to the community as well to share the approach implemented in Aha!. At the center lies
our intention to learn, evolve and grow as a collective family, for the benefit of children, facilitators, 
parents and community.

21



Lilaloka

The vision of Lilaloka (‘the universe of Play’ in Sanskrit) is to be a Self-Learning and Resource 
Centre for the Child. Lilaloka offers various activities based on self-discovery and spontaneous self- 
learning through Play, which allow the child to reveal himself as an individual and amongst others, 
without competition or judgment.

Lilaloka is open to all children, schooled or not, having difficulties or not, beyond all 
categorizations and allowing mixes of ages. The team of Lilaloka works in collaboration with schools 
and parents, considering each child as an evolving being.

In the field of children with special needs we work close together with the team of supportive 
learning, Marion and the Teachers' Center.

Activities of the year:
This year a total of 64 children participated in the Lilaloka program and participated twice or 

three times a week.
They were mostly children from the Auroville schools, home schoolers, children of Newcomers 

who were not yet able to enroll in a school, and children from long-term guests. 
We have a regular admission of children from Friends of Auroville who come every year.
The afternoon sessions were mainly reserved for the children of Auroville, mostly children of the 

kindergartens.

Individual activities:

• Working with Shiatsu and reflex therapy.

(Marianne:)
Working with Shiatsu and reflex therapy points are a means to connect with the children 

and gain their trust through a non-verbal communication. We start with a small alignment 
where we connect the sky and the earth to join into the heart.

The full session takes about 1 hour and happens once a week. The relaxation takes 
between 5 and 30 minutes. It can take 5 or 6 classes with active children to get to manage a 
15 min. relaxation.

The rest of the session is tailored to the needs of each child through cognitive or physical 
games.

The aim is to release the body of the day to day tensions and increase confidence. It also 
gives tools to the children to learn how to cope with their emotions. Improvements in the 
behavior of the children have been noticed by parents and teachers.

• Individual play sessions. Individual work is provided to the Auroville schools, Auroville home 
schoolers, and children who need temporary respite from school and take place mostly in 
the mornings. 

(Jitta:)
The sessions aim to provide the opportunity for children to explore themselves, to be 

themselves, to find their joy that connects to a deeper layer inside, in the presence of an 
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adult. To contribute to a balanced unfolding of children’s potentials by allowing them to face 
challenges and find their own way in dealing with them.

The sessions are centered around the child, meaning that he/she is the one who leads the
play. There is an atmosphere created for the child to feel safe and accepted as he is, feel as 
comfortable and free as possible to do/ express what he/she needs to. We are there to 
acknowledge and reflect to the child some of the facts and feelings he expresses so that he 
gets insight into his behavior, feels accepted and free to change or continue. Each way is 
according to the child and the moment. We do not direct the play or conversation. The only 
limitations set to make the child aware of his/her responsibility in relationship with the adult 
are no destruction of play material, room or furniture, and no violence towards the adult or 
him/herself.

Group activities:

Group activities at Lilaloka take place 3 mornings per week from 9:30 till 12:00, and 3 afternoons 
from 2:00 till 4:00, open for children from ages 4 to 15. A yoga session for teenagers (15 to 18 years) 
is also held once a week. 

We made a start with a small study hall once a week, after 5:15pm, to offer help in homework, 
reading etc. for children who needed extra tuition, in accordance with the teachers. The need is 
there but we could not explore this further due to the lockdown.

• Morning sessions (the mornings are open to pre-Newcomer children, as parents need to 
volunteer, as well as regular/long term guests and friends of Auroville)

We observed that most of the children need the social aspect of interaction with other 
children in a group. 

We focus mainly on the development of social skills. We start with games like circle 
games, group games, card/board games depending on their choice. A play room to build 
worlds, an art corner are prepared. There is the opportunity for individual attention in a 
quiet place to read, play a game, or dress up. We provide a safe place based on free flow 
(meaning there is nothing imposed – if a child wants to lay reading all morning that’s fine, we
will inform them of the activities going on but they are free to join or not). After snack there 
is a specific art/science activity offered which is loved by the children. Most children will flow
through at least two spaces during the morning.

• Afternoon sessions
Our afternoon activities are conducted by three professional facilitators:

• Jitta: Discovering medicinal plants, Being one with all, art and science.

• Anna: Art and Nature's Theatre

• Margarita: Communication through sound

• We also had help from Samantha, a long-term Savi volunteer
Each afternoon there are two facilitators and one helper to conduct the sessions. The 
afternoon sessions are open only for Auroville children. This year the participants were 
mainly the children from the kindergartens and home schoolers. 

Since we work with the principal of free flow and follow the children where their 
interests lay, each group takes its own direction. We soon realized that this year the groups 
had a strong passion for dress up, acting and art. Art to provide the props for the stories they
felt to play out. To work within the concept of free flow asks for a great ability to be flexible 
and work as a team together. We made masks, crowns, wings, paper fairy skirts and some 
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props for the décor. The instruments usually used for communication through sound became
part of the play, and discovering medical plants turned into the mixing of special drinks for 
snack time, often with ingredients found in the Lilaloka compound. Children started to bring 
ingredients from home and shared ideas and the experiments they learned in the science 
sessions with Jitta. In the science sessions this year we did a lot of experimenting with 
mixing, observing, building and feeling.

Outcomes:
The most important aspect of Lilaloka is to provide a safe place where children feel at ease to be 

themselves and respect the others for who they are. 
We could see an improvement in social behavior of children by being part of a group. We 

observed that having groups with different age levels was challenging as manual skills and 
concentration span is totally different. For the facilitator this means to offer enough possibilities on 
different levels. It was heart-warming to see how young adored the old and the old loved to help the 
young. They learned to recognize and accept the difference in each individual and how the group 
could benefit from the input of each individuals talents. This eliminated all feeling of competitive 
behavior, which brought a lot of joy and harmony in the group and had as outcome a flow of joy in 
creating, playing and exploring.

 Children who received individual sessions were able after a while to integrate in the afternoon 
group sessions (always accompanied by the facilitator who conducted their individual session). The 
facilitator would take a more passive role, be present and available for the child to ensure this safe 
place. What was interesting to observe that if a child would withdraw from the group and find 
shelter with its facilitator, other children would join what made the integration easy for them. They 
felt safe and accepted for who they are.

 
Research highlights:

We learned how to best integrate children who participated in individual sessions into group 
sessions (see above). After different ways of exploring how to do this we found our way; the 
feedback we received from teachers and parents was very positive and there was an improvement in
social management. We got a deeper insight into the needs of the Auroville children, parents and 
teachers. There is an increasing clarity on how to answer the need for individual sessions and 
participation of  the outreach schools.
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We developed educational toys which are used in group and individual sessions. These materials 
and toys aim to help the child’s imagination, support a first understanding of time tables and body 
proportion. The dollhouses and dolls give the possibility to arrange a world and outplay their 
emotions and feelings.

We wrote a chapter about Lilaloka and our way of working for a book which is now in the hands 
of a publisher and might be published.

Reflections:
This year there was a fast growing amount of children who wanted to join which sadly we could 

not provide through lack of financial and human resources. The children who were already 
participating in sessions were asking for more. This year we were lucky to have a very devoted 
consistent voluntary worker which benefitted the amount of children we could admit.

We managed increasingly to provide a space where the vision of Lilaloka could be manifested 
and to provide various activities based on self-discovery and spontaneous self- learning through Play,
which allow the child to reveal himself as an individual and amongst others, without competition or 
judgment.

“Auroville will be the place of an unending education, of constant progress, and a youth that 
never ages.” Researches on education are thus of prime importance: children open the way to the 
future. To develop new educational approaches and places for all, based on free choice, creativity 
and non-judgment, is a demand expressed by many families in many parts of the world, where such 
initiatives are a beginning of an answer to the major human crises of today.

What is most challenging is to have enough dedicated consistent facilitators to work on a 
voluntary basis. This year we were lucky to have Samantha as a long term guest and Savi worker and 
Margarita as a group session facilitator. It was the first year we had such a consistent team, which 
made it possible to enroll 65 children each week. This and the dedication and input of Jitta made it 
all possible this year.

The shortage of budget, especially enough maintenance for facilitators, is making it difficult for 
Lilaloka to grow towards its full potential and answer the increasing demands.
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Transition School
 

Transition School, founded in 1984, is a primary and middle school for the children of 
Aurovilians. The aim underlying all of our work is to try to realize the teachings of Sri Aurobindo and 
the Mother to promote human unity and to help the children to develop integrally, so that they may 
become conscious of their full potential. The students and teachers at Transition School come from 
many different countries and different states of India. This creates a multi-cultural environment that 
exposes all of us at Transition School to humanity’s rich cultural heritage, and can help everyone 
acquire the knowledge, skills and attitudes that can foster human unity. 

The team of adults that work with the children collaborate and try to provide the best conditions
that we can to aid the children’s growth. That helps our children feel safe, grow in confidence and to 
be aware of all aspects of themselves. The children are also encouraged and given opportunities to 
work together, to support each other and to learn how to resolve differences.

 
Activities of the year:   

This year Transition School had about 150 students, ranging in age from 6-14 (grades 1 through 
8). The school program intends to initiate what will hopefully be a life-long process of individual 
growth towards a balance of body, mind, and spirit. We want to provide a strong educational 
program including reading, writing, math, sciences, computer, environmental and social studies, 
French, Tamil, Awareness Through the Body (ATB), arts, crafts and music. The children also 
participate in a regular sports program. The classes are presented in different ways including 
interdisciplinary and small group learning activities. This program and the school environment are 
embedded in a Values for Human Unity program.

The classes and the activities offered are all viewed as tools for self discovery, as well as 
opportunities for the children to learn to express themselves, and they are based on principles that 
lead to the development of desirable qualities and values. Practices and methods that heighten 
observation, concentration, self-awareness and creativity are used, and themes such as truth, 
fraternity, freedom, and progress are introduced so that our children can develop and really explore 
a sense of values. 

Some examples of our activities are:

• Classroom meetings which encourage an atmosphere of cooperation and can be a forum for 
many topics such as resolving conflicts and others: respect, friendship, kindness, and 
compassion.

• Within the classes students share tasks and often work together in small groups.

• Additionally we try to have exchange of learning activities with different age groups. For 
example the older children and the younger children meet to read together.  Students in 
grades 1 and 2 have ‘reading buddies’.

• Classes often learn through projects. For example, one of the Science projects done by the 
5th graders this year was the Body Systems. We mainly looked at 3 systems: the skeletal, 
digestive and circulatory systems. The students coloured, cut, pasted and created 3D models 
about 1 metre tall. They researched on the computer and in books from the library and 
developed a further knowledge and understanding of bones, joints and cartilage, digestive 
organs and acids, and the heart and blood types. The project culminated in a play where 
they also learned about 3 more systems: the muscular, respiratory and nervous systems. The 
play was presented to several other classes in school as well as to the parents.
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• Usually the grade 7 students prepare a graduation event for the grade 8 students.  
Regretfully, this year this has been cancelled due to corona virus.  Both the grade 7 and grade
8 students are disappointed.

•  Music and Arts are significant elements of the Transition School program. Reports from the 
music and arts teachers are below.

 
Music

Music is taught for eight consecutive years in Transition School. This allows us a special insight 
into the learning of children over an extended period. It permits us to build a progressive 
programme, and to follow the entire development of groups and individuals over time.

Though we have been able to solidify certain core areas of study, one of the many creative 
challenges we face in this area is that the curriculum still needs to remain fluid. No two classes are 
the same, and no two classes ever react the same way to a given project or area of study. In fact, no 
matter how long we have worked with, or think we have become familiar with a group of students, 
there is always something creative to be applied and something new to learn.

Though very rewarding, this type of learning for a teacher can also be extremely challenging. 
Sometimes one becomes accustomed to a particular age group, both teacher and students enjoying 
positive success over time, but with little warning, things become different and a complete rethink is 
needed.

We’ve seen this happen often in the older grades, mostly between the ages of 11 to 14. Classes 
that have worked in certain ways for many years, and that have shown tendencies to learn best 
under familiar environments can, in a relatively short space of time change completely.

The reasons for this are numerous and vary from class to class. One of the biggest changes is that
as students get older, the diversity in musical proficiency becomes more apparent. In the younger 
grades difference in level is less significant. We work as a large group almost exclusively, and 
difference in musical skill has very little influence on the early enjoyment of discovering music.

As students get older however, some start to excel, venturing towards the possibility of studying 
the subject in higher education, where as some go entirely the opposite way. Some are simply 
interested in other areas of study or do not have the inclination or skill to pursue music beyond a 
certain level.

This was very apparent this year in Transition school’s oldest grade. This was a class, (though very
dynamic), that from the beginning of their school life had fallen into accustomed patterns within the 
curriculum. They were a solid group that had enjoyed many years working as a together as a team. 
This however started to change as they became older, and quickly developed into a difficult situation 
for both students and teachers. Learning as a larger unit in particular no longer worked, and was 
leading to frustration all round.

This was not easy to resolve, and took many attempts on behalf of the teachers to find a 
solution. We tried talking to the group, tried various activities and projects, varying the group size, 
offering extra time, but nothing really worked well in the long run.

Finally the answer came when we decided to talk to the students one by one, rather than engage
in group discussions. This was an immediate success. Over two weeks we took each student aside 
and spoke with them. We told them that they could discuss freely their musical aspirations and 
feelings about the class. We offered them space to be open and frank, without the fear of judgment.

It was interesting to note as teachers, that during the discussions, the students were not overly 
critical or upset about the content of the classes. What they were disappointed about, was how they 
were able to approach working. The talented students were very frustrated that they were being 
slowed down by the less abled ones, and the ones that were less interested in music still wanted to 
learn, but wanted to be able to take their time and enjoy the subject without fear of reprisals from 
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the others.
Knowing this was extremely valuable. It allowed us to make immediate changes, and the results 

were noticeable from the outset. Grouping the class in such a way that took care of the different skill 
levels, as well as the desire for some to be involved in a more relaxed way, lead to a much happier 
class. Feeling secure and listened to, allowed them to go from showing frustration and 
dissatisfaction, to an environment in which they were able to explore much more openly and freely.

Though this time we were able to overcome the difficulties of this particular group of students, it
was important for us to note that such a strategy might not necessarily work in future. Each 
challenge would require a unique way of following up. What was noteworthy though, was the need 
to allow time for reflection during a busy year. Even with students we thought we knew, it was vital 
to assess ourselves as teachers. Part of the process was also to involve the students directly, and it 
was critical to take a moment, even late in the year to see how the programme was proceeding. This 
knowledge was then used to work towards a both positive and creative action.

Arts and Crafts
The Arts and Crafts team's goal for the 2019-20 school year was to work from a curriculum that 

we have been constantly developing and updating yearly. We have created a base of projects, crafts 
and activities that introduce the seven basic elements of Art: shape, space, value, form, texture, and 
color.

Along with these basic elements, we continued to expose the students to Art History from 
different cultures and different art media. Through the classic and modern artists such as Mirò, 
Mondrian, Henry Matisse, Gustav Klimt, Andy Warhol, Keith Haring, Paul Klee and Indian folk art we 
show our students the diversity of styles, cultures and artistic intentions to facilitate their way to 
express themselves with creativity, originality and self-consciousness.

On the other side we also created projects to improve their awareness about Auroville and the 
children’s surrounding environment, often working side-by-side with the class teacher projects and 
following this year's school value of ‘equality in diversity’. 

Two of our projects focused on this year's value and its relationship to Auroville. For our 2nd and 
3rd grade classes we created a project of Paper Dolls. This project was designed around ‘equality in 
diversity’ and how it reflects life in Auroville and the Auroville Charter. We discussed the definition of
these words and how they thought it relates to Auroville as a whole. From there the children were 
asked to create a paper doll that showed everyone who they were physically. This part of the project 
showed the students how they were diverse, but on the other side of their dolls they were asked to 
show what their interests were, and this is where they showed their similarities to each other and 
that they were all equals.

The second project we created was for our 7th grade students. We used Pop Art to reflect their 
life in Auroville and what popular things influence them from our surrounding cultures. The 
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definition of Pop Art is: “art based on modern popular culture and the mass media, especially as a 
critical or ironic comment on traditional fine art values.” We used this definition to ask the students 
how they felt this reflected their life in Auroville. How does Pop Art exist in your life here in Auroville 
and how are you influenced by Pop Art through media, and being exposed to different cultures here 
in Auroville? The kids used magazines, computer images and pictures from everyday life to create 
their own Pop Art Painting based on their personal reflection as a teenager in Auroville.

As always one of our main goals for Arts and Crafts is to have fun with the kids, we like to show 
them that through humor, amusement and perseverance the learning process becomes more 
effective, fun, and creativity and social life are improved.

Values for Human Unity
Every year the grade 8 students choose a “Value of the Year” – a value that will be emphasized 

and learned about throughout the year by all of the classes. The chosen values this year was 
“Equality in Diversity”. This project was seen as a highlight by several class teachers. Here is what 
they had to say...

• (Grade 6 teacher:) “I was happy to see how the children had assimilated the work we had 
done on ‘Collaboration’ in grade 5. The students integrated this in their behavior and it 
became normal for them to help each other.”

• (Another grade 6 teacher:) “I feel it was a value the children could really relate to and it kept 
coming back again and again in our general group discussions and was kept alive throughout
the year.” 

In the same light, the Grade 7- 8 students participated enthusiastically, reading literature that 
demonstrated the value, studying about human rights and looking for examples throughout the 
course of history.

This Values for Human Unity program is a great favorite with the students. All of the classes 
participate in this. (See following reports)

Field trips
An important part of the “Auroville, Our Home” project (see following reports) was the field trips 

we went on this year as part of the science program. There are many scientific experiences 
happening in Auroville and science was taught using a hands-on approach. One trip was to the 
Auroville Botanical Gardens to choose plants for a class experiment. Then we went to Pondicherry to 
see the beach restoration project there and to the aquarium which is run by students of the Sri 
Aurobindo Ashram to observe marine life. This was followed by two trips to Eternity beach to collect 
data on the beach ecosystem. The students measured the distance from the sand to the shore, and 
this measurement was repeated some months later. The students also used quadrats to observe a 
chosen area of the shoreline and record everything they observed. We also learned more about 
bacteria after visiting a waste water treatment plant from an Aurovilian doctor and scientist.

These field trips gave the students the opportunity to interact with community members and 
others, like the ashram teachers, and this was enriching and inspiring for the students.

 
Outcomes:

Our aims are long term and ongoing. We see education as an unending process, education of the
integral personality. Each child is unique, and we want to give the freedom and opportunity for each 
to follow his or her own path of growth and progress as well as to foster human values so that 
Auroville children can become responsible individuals, dedicated to creating a better world.
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Reflections: 

Grade 6:
What was quite challenging was definitely dealing with the conflicts between children in the 

class and parents' involvement in that. We were happy to see how others in the school could help.
What was learned is that everything can be solved by staying calm, talking about all issues that 

come up and being patient.

Grades 7-8 math teacher:
The students were very enthusiastic for math and they could assimilate very quickly new 

concepts. The bad side was that they could forget also rather quickly. So to be sure that what was 
learned will be settled, we were constantly revisiting previous chapters each time we finished with a 
new one. And it was very necessary. To channel their inclination for competition I would give a 
problem, for their level, that will need to use more logic and more imagination or intuition. They had 
2 weeks time to present their answers. And it worked very well and they could, most of them, 
proudly give the correct answers.

In general, the attention always was to get a proper work, clear and neat, as the tendency is to 
reach the answer as fast as possible. So we had to focus on the fact that in math each step must be 
given clearly and must be correct then only the final answer is to be considered. This to try to 
develop a good math spirit.

Grade 7:
One meaningful element of working with the White Tigers, the seventh grade, this year has 

involved integrating one child who has special needs, both physically and academically. This has 
meant that there is a separate program within the class program for him. This has been both 
rewarding and challenging. Due to health issues, this student missed many months of school and 
could only attend class sporadically. Yet he was fully included in all group activities when he was 
present. For the class, this taught the students to accept others and their differences in a very 
tangible way. This student often had a classroom assistant to help him stay on track with the work 
that was tailored for him. Later in the year, as his health improved, he was able to increase his 
attendance in the school program.

School-wide:
The biggest challenge we will face this school year is the school closure due to the coronavirus. 

This has presented many challenges to the teachers. We are trying to keep the children occupied and
engaged. This is taking place through email and social media groups and work sent home. The main 
learning is that in this difficult situation, one needs to be available to the students and encourage 
them to keep working and progressing. It may take them more time than normal to complete 
assignments, but generally they are completing the work eventually. Through communicating and 
being present for the students, we can help them and continue to care about their well-being even in
this challenging moment.

 
Conclusion:

According to the Auroville Charter, education and progress are put at the center of its society, the
aim and means of its life. We are all learners in an Auroville that is constantly in the process of 
inventing itself. This implies an ‘unending education and constant progress’, striving for a new way of 
living and a new consciousness. We hope that our students can grow and feel that all of us are 
citizens of one world, aspiring to manifest a truer and higher life on earth.
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“Auroville, Our Home” – A program for grades 1-8
a project of Transition School

 

Auroville is an international, intentionally planned city based on certain principles.
“Auroville wants to be a universal town where men and women of all countries are able to 
live in peace and progressive harmony, above all creeds, all politics and all nationalities. The 
purpose of Auroville is to realize human unity.” –  The Mother

This year we have been continuing the work of developing a project-based program of study 
based on the theme “Auroville, Our Home”.  This program should meet the learning needs of the 
children from grades 1-8. Learning about Auroville is important for the children because it helps 
them to become aware of the principles, goals and values of Auroville. It will help them to become 
more active and involved members of the Auroville community, and to start learning about what 
makes Auroville a ‘special’ place, different from other places. It is also important for children 
everywhere to understand their hometown — know about where they live.

The aim of this project was to help the children learn about Auroville — what is Auroville? Why 
does Auroville exist?  What makes Auroville different from other home towns? We agreed that this 
would be an active process, learning from our surroundings and the Aurovilians themselves. Some of 
the areas we explored with the children were: Vision, History, People, Organization, Work and 
Activities.

 
Description of project:

We continued to work towards a project-based program in which the students and the teachers 
are able to add onto what we know through active inquiry and research. Some guiding points were:

1. The curriculum needs to meet the educational needs of the children. They should be able to 
understand what they are learning.

2. The curriculum should not only answer the questions of the children, but help them develop 
their understanding further.

3. Skills can be introduced and need to be defined: interviewing, research, critical thinking as 
well as other literacy skills.

4. Assessment through Portfolio or other methods is important.
5. We need to endeavor to build on and develop the curriculum through the years at Transition 

School. 

We established that we would develop an approach to this exploration based on the children’s 
questions and interests, as this would make it more meaningful for the children. Early in the year the 
group teachers guided their students in a discussion to see what they would like to learn about; what
questions they had; where they would like to go; who they would like to meet either at school or at 
their place of work. As the age range of the children is 6-15, the approach for the different classes 
varied according to the maturity, skill development and the needs of the children.

“Auroville, Our Home” with the younger children
In classes the teachers and children spoke about Sri Aurobindo and the Mother’s Dream of 

Auroville. In order to help these young children understand this vision, they started this project by 
speaking about Mother and Sri Aurobindo and a little about their lives. Then they by read the book 
“Tell me, my friend, What is this Auroville?” This is a book written for children by an Aurovilian. This 
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led to a discussion based on the Auroville Charter. The children were asked to reflect and think about
what Auroville meant for them and they wrote beautiful texts, which they illustrated with colorful 
drawings and put up in our classroom. We also looked at some of the 12 qualities, by reading 
different stories together and having many interesting discussions.

One of the class teachers describes:
We read the book: “Tell me my friend, what is this Auroville?” We read this book together, 

spoke about it  – why are we in Auroville and why was it created, and what it meant. The children
understood the creation of Auroville. The book used the metaphor of an ‘inner diamond’. We 
spoke about the ‘inner diamond’ and what it meant.

Continuing this lesson another day, we started with a 5-minute meditation (with music) 
finding their inner diamond. After the meditation they had to answer 3 questions in cursive on 
the backside of a diamond-shaped paper, answering the following questions: how does my 
diamond look? where can I find my inner diamond? and how does my inner diamond feel? They 
also had to colour or paint their diamond-shaped paper.

What children wrote about their inner diamond:

• “My diamond looks like the night sky, full of beautiful stars like flowers on a tree, 
blooming. I can put my hand through it as if it was a fire. It’s warm in a cosy way. Giving 
heat to all my body. I can find the diamond any where and everywhere in myself, but I 
must find it subconsciously. If I look hard, I will not find it. But if I’m in need of it and am 
not looking for it, it comes to me.”

• “My diamond looks beautiful; it has a golden seed in the very middle of it and on the 
outside it has all the colours you can think of. It sprays light into my body. My diamond 
feels warm, soft, peaceful and big. I can find my diamond in the very centre of my heart.”

• “My diamond was bloody red (my favourite colour) and around it were swirling white 
clouds encasing it in a see-through white cocoon. Outside the cocoon made me feel cold 
and windy. But the clouds let me inside and suddenly I felt love and courage, it was so 
strong! I found my diamond behind my heart just next to the centre of my spine.”

• “My diamond looks like a normal pebble on the outside. But on the inside, it is a beautiful
forest. In this forest I always feel safe, happy and loved. I find my diamond under my 
heart and on top of my belly.”

• “My diamond looks precious. I felt calm in that place. I find my inner diamond in my 
mind. It is nice to stay there. I felt I was somewhere else, I was strong!”

Through this project the children were offered many opportunities to visit places and the 
Aurovilians that take care of them. They were welcomed warmly wherever they went.

A favorite place for the children of all ages is the Matrimandir. On Tuesdays, the Matrimandir is 
open only for the school children. Before going to the Matrimandir, they watched a short film, which 
explained and documented its construction. We visited the Gardens, went into some of the petals, 
spent quiet time at the lotus pond and had a peaceful meditation in the chamber. The children love 
the Matrimandir; they love the chamber, the petals and the gardens and just being they learn a little 
about the meaning of all of Auroville. Dedicated Aurovilians meet the children and tell them about 
the Matrimandir and the gardens. They are welcome in the chamber and also get to visit the petals.

32



A class teacher:
The children spent four hours in the Matrimandir. We learned about the gardens and we 

mediated in the Matrimandir for 15 minutes. After that the children were asked to write and 
draw on hexagon shaped papers what they felt in the Matrimandir. Later they glued the hexagon
papers in the shape of the Matrimandir.

The second assignment was visiting the petals. We sat in one petal and after that the 
children had to paint on a heart shape. They could paint anything what they wanted but it had to
be about the Matrimandir, what they have felt and seen.

This year some of the children visited Town Hall where they were introduced to some of the 
Auroville working groups. The question was: How does Auroville work, what different services do we 
have, and what is the need and work of each service? They also attended a Town Hall presentation.

They enjoyed a wonderful cycle trip to Fertile to meet Johnny and got a tour and an explanation 
about the green belt.

After this they were given the time to express themselves through story writing, drawing 
impressions, and some made a model of the map of Auroville. Through this map they were 
encouraged to express the physical and also spiritual environment of Auroville.

After each trip or activity, we made a display. A big challenge was how to express explaining the 
very big idea of Auroville to these young children. The teachers focused on activities like drawing, 
coloring, writing simple paragraphs, writing poetry or sentences in their own words about what they 
had experienced.

Vision and History with middle schoolers
The older children had a lot of questions and ideas. We found that they were very interested in 

learning about “How Auroville works”. For example they wanted to know about the Entry process, 
administration, structure of the Working Committee, the financial aspects of Auroville. After our first 
discussion, they realized that in order to understand why these organizations were as they were, 
they needed to understand better about the vision of Auroville – why does Auroville exist? This led 
us to more discussion about Mother and Sri Aurobindo, the Dream, the Charter.

We shared interesting thoughts with the children inspired by The Dream and the Auroville 
Charter. We talked about Auroville today and what we all needed to work on to are closer to our 
ideals. The children were amazed how the Mother's Dream had actually manifested and become a 
concrete reality – the Auroville Township – which was still here after more than 50 years. The 
students tried to paraphrase the Charter, to understand more deeply what it meant. They read 
biographies of Mother and Sri Aurobindo and realized that there were many things that they wanted 
to learn more about. The children were often seen doing research on the Auroville website during 
their free time.

Students of all ages were interested in meeting Aurovilians in their work place, or talking to them
about their work or their lives in Auroville.  An inspiring aspect of Auroville life is the sincerity and 
passion Aurovilians have for the Auroville project. They are generally happy to share their passion 
with the students of Auroville schools. This adds very enriching interactions to the program. As they 
talk about their work or their life the spirit of Auroville shines through. After each visit, the students 
came away inspired, and some of them thought they knew what they would do for Auroville in the 
future. We see that meeting people in their field of work shows the children a real picture of the 
diversity and dedication of Aurovilians. The adults were also very happy to meet the children.

Fortunately, this year there was an exhibition on the life of Sri Aurobindo in Auroville. Students 
went and were guided through the exhibition with questions to answer. They found Sri Aurobindo's 
life very interesting. They were impressed by how many languages he spoke and learned a little 
about what the Integral Yoga is.

33



Following the students’ interests, we investigated the organization of Auroville services. Students
visited PTDC, where Isha gave a talk on all the different services that serve the Auroville community. 
The children learnt about many services they were not aware of, and that Auroville is special in that 
so many of our needs are met through these services. The grade 8 students were interested to find 
out about the Entry process and the Financial Service. We met people who explained how the 
services worked and answered their questions. Additionally, both 7 and 8 grade students wanted to 
talk to ‘Old timers’ both young and old. Among the inspiring people the grade 7 students met were 
Frederick, one of the pioneers of Auroville, who spoke about meeting the Mother, and his many 
years of involvement in Auroville life; and Aditi, a young Aurovilian who was a student at Transition 
School herself, and now works with the Auroville Water Group. Aditi gave a presentation on where 
the water comes from, the present water situation in Auroville, and future solutions for an integrated
approach to water in Auroville.

Comments from students:

• “The talk with Frederick completely blew my mind. I have never been more interested in 
someone’s life story in my whole life, and Frederick’s story is one everyone should hear. It 
amazes me how someone can be part of something so big and go through so much and live 
to tell the tale. I feel so proud to have met an 80-year-old man who left Germany after the 
Second World War to jump on a boat and sail to India to be part of the reason why a 
beautiful city is here.”

• “His meeting with the Mother was pretty mind-blowing as he had a plan not to bow down 
and then he just did, and Mother showed him so many things that he was hiding or felt 
ashamed of.”

• “Aditi’s presentation explained that the water in Auroville comes from the ground, and this 
water is not like a lake, but it is between rocks. I learnt that the water level is decreasing due 
to overuse, and some communities that are closer to the coast have sea water intrusion. 
Auroville needs an integrated approach to water management which will use many different 
methods, rather than just one. I enjoyed Aditi’s visit and it got me thinking about what I 
could do and what I am already doing at my house, and I want to improve that.”

A few of the people that the grade 8 students met included the grandfather of one of our 
students, who came to Auroville “by accident – and stayed”. It was an informal and interesting 
discussion. It was interesting for them to learn about the idea of coming to Auroville by accident!  
They also met Tency and Lucas who spoke to them about their work and field of expertise. Through  
them they learned not only about Auroville, but also about the importance of the science classes 
that they had been attending. The students were inspired. They also met Ishita. Ishita was a young 
girl when she came to Auroville and now she is active in the Entry process. They had many questions 
for her.

As a follow-up after meeting people, the students filled out an entry slip for their Portfolios; one 
of the questions was “do you have unanswered questions?” – but they were happy with what they 
learned and felt listened to. They were so inspired by meeting the people that we decided that the 
students would interview some Aurovilians. We developed 2 sets of interview questions and after 
setting some guidelines, the students chose 5 people to interview. As a final assignment, working in 
groups they tried to analyze the responses and see if they could identify certain similarities and 
differences in responses. This was a very interesting exercise.  

Analysis of interviews – Group 1:
“Something everyone we interviewed had in common was that they all wanted to live in a 

place of the future, unity, and freedom (and, of course, a place with majestic, and evergreen 
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nature). We found that in our interviews the main differences were between the different 
generations of people that came here. The thing most Aurovilians that came here as adults have 
in common is that most of them (if not all) found out about Auroville by reading books by the 
Mother and Sri Aurobindo. Most of them were accompanied by another person when they came 
here, and they all wanted to be a part of a place of the future, spirituality, and a place where 
everyone is in continuous evolution, always growing and learning more. Nearly all of the adults 
that came to Auroville in their 20-30’s found it quite freeing to leave their country, and didn’t find
it difficult to leave. Most of the children that came, went to school in Auroville, and came to AV 
with at an age of around 2-3. Their most special memories of their childhood are swimming in 
dams and water bodies, and also climbing trees.  The adults’ impressions of Auroville are mainly 
based on how plain it was when they first came here and the immediate feeling of home when 
they arrived. Something that all Aurovilians that came here in the beginning have in common is 
that they all did jobs that had to be done, for example helping build the Matrimandir, or 
help  growing trees, etc... By now most of them have changed their jobs. All of them agree on the
same things about the changes they see in Auroville throughout the years, such as the increase in
population, the wrong people coming here, and too many rules being set. And they also all gave 
the same answer for what they appreciate about living Auroville, such as the unity, the freedom 
you are given, and the nature.”
 
Analysis of interviews – Group 2:

“From these interviews, you can see the differences and similarities of thoughts between 
Aurovilians. The biggest difference between older and younger people is the time they came to 
Auroville. The older Aurovilians came to Auroville when it was still in its early stages but the 
younger Aurovilians came to or were born in Auroville when it was quite developed. The older 
generation came to know about Auroville through reading about Sri Aurobindo or The Mother. 
Meanwhile, the younger generation was born here or came here at a very young age with their 
parents. When asked about the memories of early Auroville the older generation talked about 
the development and early times of Auroville but on the other hand the younger generation 
talked about their schools and playing around. When asked about Auroville’s problems the 
younger generation mentioned that there are too many rules and regulations and people are 
trying too hard to protect Auroville’s idea. Meanwhile, the older Aurovilians talked about how we
must focus on Auroville’s main idea and protect it. However, they both agree that there are too 
many bikes, cars and tourists. In conclusion, this was a great project and talking with and getting 
to know other Aurovilians was really nice and interesting.”
 

Outcomes:
The above are just some examples of the topics and activities used to help the children 

understand more about Auroville, Our Home. We will continue this general work of collecting ideas 
during the next school year and we are developing some templates so that we can make a record of 
the various activities, outings and ideas.

 
Reflections and Conclusion:

This was a very rewarding project for all: the teachers, the students and the Aurovilians we all 
interacted with. The Mother, Sri Aurobindo and Auroville’s aspiration for Human Unity became much 
more tangible for the children of all ages. Here we have outlined just some of the activities and 
projects that happened this year. We now plan to make program in which Auroville, Our Home, is an 
underlying theme in a field of study for the children of Transition School.
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Values for Human Unity: ‘Equality in Diversity’
a project of Transition School

Transition School, a primary and middle school for the children of Aurovilians and Newcomers, 
aims to create a learning environment that nurtures the inner development of the children and at 
the same time help each child to develop and refine the physical, vital and mental faculties according
to his/her stage of development. As part of the all-school research project on Values, this year we 
explored the value ‘Equality in Diversity’. The value-oriented curriculum at Transition School gives 
teachers the opportunity to help the students to discover themselves and why values are important 
to them. As the whole school focuses on the value for the year, it is a great opportunity to bring 
everyone together working on a shared theme. It also affects behaviour and how we perceive and 
interact with each other in the school across all the grades.

 
Description of project:

Every year at Transition School the teachers, under the direction and guidance of the eighth 
graders, come up with a value to explore with the whole school and within the classes. This year, the 
eighth graders chose ‘Equality in Diversity’. Once chosen, the 8th grade students presented the value 
in the whole school assembly and explained what this value meant.

Class teachers met with their students to talk further about the value and clarify any questions 
they may have. It was at the teachers’ discretion to decide on the activities to explore with their 
class. They were meant to support the children’s understanding, and experience the true meaning of 
the value. Through these explorations, a behaviour change – to start living the value – was desired.

To spearhead and support this aim, all the teachers brainstormed different ideas or activities to 
explore this value at our teachers' meeting. This was typed up and shared amongst all teachers. At 
another teachers’ meeting, we made smaller groups by grade levels. This provided more intimate 
and age appropriate discussions. Teachers discussed what they had done with their students and 
brainstormed ideas further. Valuable books and activities were then taken up by other teachers. 

To have a better grasp of where the children were in their understanding of the value and what it
meant to them, we came up with some questions to ask them. There were different questions for 
the younger (grades 1-4) and older (grades 5-8) children. In December 2019, children in the 1st – 3rd 
grades were interviewed in small groups. Their responses were recorded and transcribed. Teachers 
of grades 4-8 gave the children these questions to be answered in written form. These questions 
provided valuable information and insight into the children and their experience of the value. They 
also highlighted any misunderstandings or misinformation the children had, to base further activities 
on helping them delve more deeply into the value.

Grades 1-4

Questions for the younger students (grades 1-4):
1. What is the school value this year? 
2. What does it mean to you? 
3. What have you done with your class to help you understand it better? 
4. Have you ever been left out because you are different? If yes, how did you feel? 
5. Have you ever left anyone out because they were different? If yes, how do you think they 

felt? How did you feel? 
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All children in the second (N = 20) and third grades (N = 33) were able to accurately state the 
value. First grade (N = 19) students couldn't remember the value. 

The next question was, “What does it mean to you?” When interviewing the first grade students,
they were reminded of the name of the value but they were still not clear what it meant. They 
confused the word ‘equality’ with math. One child said “being kind, and it's a lesson”. The 2nd grade 
students in general had clarity on what the value meant. One child said, “We are equal in different 
ways because people are always the same inside just not outside.” They talked about how we're not 
the same, but how we're equal. The third grade students had a deeper understanding of the value. 
One child said “not only are we equal we should be respectful and kind to others.” They went more 
deeply into how we're different. They talked about different cultures, food, school abilities, and 
personalities. But we should be treated equally. One child said, “The Queen of England though she 
has a higher rank, she's still the same.” And we're all human beings.

The next question looked at what they had done in their class to help them understand the value
better. The first graders didn't remember doing anything. They have a bulletin board outside their 
class. It had pictures that they had drawn after their teacher read a book to them relevant to this 
value. When the bulletin board was pointed out to them, they actually couldn't remember doing it.

Grade 2 students remembered: a play based on a Dr. Seuss’ book, The Sneetches. Where some 
Sneetches have stars and they feel that they're better than the plain belly Sneetches. Some children 
talked about music class and they wrote a song about the value. Some kids remembered drawing a 
picture.

The third grade is composed of 2 separate classes. They remembered doing a lot of different 
activities and were very eager to share. They had been doing a geography project. As part of that 
they were doing research on different countries and their cultures. They did a booklet of cultures. 
And they even drew their own family. They also talked about festivals – how religious and other 
festivals from countries around the world were different. The clothes and food are different. They all 
seemed really excited about learning about these differences and saying how we’re still all the same. 
They also said that their teacher had read books to them that looked at the value. They could 
remember the names of some of the books. There were posters about equality and diversity in their 
classroom. Some children in smaller reading groups had also read books related to the value. They 
had been learning songs in music class. They said they understood and enjoyed expressing this value 
through song.

The next question – “Have you ever been left out because you're different? And if yes, how did 
you feel?” All groups interviewed had at least a few people that had experienced being left out 
because they were different. Even first grade now was able to contribute to the discussion. It seemed
like within this class, some children were being left out. When interviewed, some of the children that
were the ones leaving other children out came face to face with how the other might feel.  In first 
grade many talked about a girl that was consistently left out. When interviewed, this girl said “the 
other girls don't let me play” and she felt like she “had no friends.” Another girl said she wasn't 
included by boys. They didn't let her play and she felt bad. Mostly, when they talked about being left 
out, they said they felt sad and bad. One of the girls who is part of the group that excluded a 
particular girl, felt uncomfortable when confronted by the other children in the group during the 
interview. The decision to exclude her, she felt, was not her decision but her friend’s. She did say “but
I'm going to let her now.” So she was realizing that not allowing this girl to play with her resulted in 
the other girl feeling bad. Now she was motivated to change and let this girl play with her. 

Second graders also talked about being left out. The feeling they expressed most often was 
sadness when they were not included.

One 3rd grade student said “I feel bad because how can you not let me play because of a tiny 
difference?” Another child said that he felt bad. But felt it was a little bit worse because they could 
have adjusted the play to be inclusive, but they didn't want to. This lack of flexibility was really 
hurtful. Feelings they felt resulting from being left out were, bad, sad, angry, angry and sad. One 
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child said “I felt sad because I was alone.”
The final question: “Have you ever left anyone out because they were different? If yes, how do 

you think they felt? How did you feel?”
This question was very difficult for first graders. They were not able to ‘own’ a behavior of 

leaving someone out – being mean. Though they could recognize and point out this behavior in 
others.  To explore this question, they were asked how they thought a person might feel being left 
out. They mostly responded “sad”. Then “If you saw the person being left out was feeling sad, how 
would you feel?” They felt they would feel sad and bad.

On the day the second grade students were interviewed, something had happened at snack time
during their play. As a result of snack time difficulty, some students were planning to exclude a child 
in the lunchtime play. So the interview provided an opportunity to work through this problem. 

They were able to talk and listen to each other. They realized that they were all friends and they 
were going to find a way to get along and play fairly. At lunch, even though they had planned to 
exclude this child, they changed the plan to be inclusive. Everyone was able to say that they felt hurt,
and sad. Through this discussion they were already changing their behavior.

In third grade, it was still difficult for children to own their behaviour of not including someone in
an activity because they're different for whatever reason. Only a few children were able to share an 
instance. One of them said, “this is before I even knew about equality when I did this.” When he was 
younger, he “didn't allow some other children to play”. He thought that the children felt bad and he 
also felt bad excluding them. One girl had decided to exclude some other children because she had 
been treated badly by them. So it was more retaliation. “I wanted to show them how I felt last time 
when they didn’t include me.” When asked how she felt she said, “I felt like a little bad girl. But I 
think it was, I was okay to do it.” When probed more deeply, “How do you think they felt?” she said, 
“I think they felt sad.” One boy shared a situation where a girl told him not to let some other children
play with them. He said “she's very strong and she was shouting at me and I couldn't manage her.” 
And so he said, “No, you can't play”. He felt coerced and pushed into it. When asked “How did you 
feel when you said no you can’t play?” He said, “so, so, so, so bad.” “And how do you think the 
person felt that they couldn't play?” He said “so bad.” So he really felt bad not including somebody. 

All teachers were provided with these interview responses. These answers provided very useful 
information to continue our exploration with the value. The first grade teacher now knew she 
needed to review the value and continue to provide opportunities to explore it further. All teachers 
planned other activities in the coming months of school. 

In the end of January, in third grade class a situation arose between some of the children. When 
the class teacher became aware of the difficulty, she took it as an opportunity to delve deeper into 
the value. They were confronted with discrimination because one child did not have the material 
resources that many of the others had access to. She was being left out and ridiculed by some of her 
classmates. So on this particular day the class spent the afternoon genuinely exploring the value. 
When they were told what had happened they had a discussion, “how would you feel if someone 
treated you in this way?” They said sad, bad, angry, scared, hurt, like zero, and feel like crying. Then 
they talked about the different ways we are not the same. The next question was, “should I treat 
anyone differently because of what they have or don't have?” Everyone agreed “NO! TREAT US THE 
SAME.” Finally, they were asked to write a card with something nice about the person sitting on their 
right. The next day the teacher placed these cards on the student’s desks. When they came in after 
lunch they read their cards. They were very emotional and hugged each other. So what had started 
out as an obstacle, became an opening to help bring the children together in a way that touched 
them all. They experienced coming together as a group and appreciation of their differences. 
Everyone felt valued and included which began a process leading towards behaviour change.

Follow up questions and interviews were planned for the 1st – 3rd grade students at the beginning
of April. The new information would elucidate any new knowledge surrounding the value, especially 
in 1st grade. It was also hoped to provide a record of any behavior change resulting from the 
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exploration of this value. For example, were children becoming more inclusive in their play or were 
some still being left out. Unfortunately, with the unexpected closure of school, we were not able to 
evaluate further changes or pursue the value further. 

Grades 6-8
The project is approached slightly differently with the older students. They have been doing this 

project since they entered Transition School and every year they look forward to exploring a new 
value. The grade 8 students are excited to be able to choose which value the school will look at.  It is 
a process, and finally, after discussing and deciding amongst themselves, presenting it to the 
teachers and then the students the value of the year is presented. This whole process is a training in 
working together, listening to each other and finally making a decision. This year the students chose 
‘Equality in Diversity’ from several suggested qualities. These included ‘Perseverance’ and 
‘Acceptance’. This was a very important theme throughout the school year and really resonated with 
the students. It came up in personal and group discussions, in history class, a study of Human Rights, 
in science class and in the literature that was read. Issues ranged from bullying to things like racism, 
sexual equality, gender equality, religious freedom and other types of possible bias. The students 
chose library books that highlighted these topics and told their classmates about the books.

 With the seventh grade, we had class discussions on equality in diversity, the students wrote 
about what it meant to them, and they made posters illustrating key aspects of the value that they 
resonated with. The class watched the film Hidden Figures, which focuses on gender and race 
elements of equality/inequality. The students really enjoyed the movie and it helped deepen their 
understanding of equality. The historical and geographical settings of the film were also enriching for 
the students.

The students from grades 6-8 did a survey which gave indications as to their understanding and 
feelings about the project:

1. Are all of us the same? In what ways are we different? In what ways are we the same?
2. Are differences ‘good’ or ‘bad’? Why or why not? Explain.
3. What is prejudice? Is prejudice the same as not liking someone?
4. How do you know when something is unfair? Sometimes does this have to do with 

prejudice? Think about this and explain your thoughts.
5. What are some prejudice ideas that you know about?
6. Have you ever experienced prejudice? Explain. How did it make you Feel?
7. How do you think people become prejudiced? Where do they learn it?
8. What would you do if someone acted prejudiced towards you?
9. What would you do if a friend of yours acted prejudiced towards someone else?

Music (all grades):
This year’s value was ‘Equality in Diversity’ and was chosen by the oldest students. As teachers, it

is up to us how to implement this within our curriculum. In music, among other activities in this area,
we decided to make a project that all the students in the school could participate in. At the beginning
of the year we took a blank notice board and twice a month we gave students 15 minutes at the end 
of the class to create a post for display. The items on the board could be a song, a poem, a rhyme, a 
quote, or any mixture of ideas. They were completely free to choose, no length was stipulated, as 
long as it followed the value of the year, and that the work was mainly text. They were also limited to
A5 size paper.

The idea for us as music teachers was to observe students using the skills that they had learned 
over the years, with the school value as an underlying theme. Song writing, poetry, singing, and free 
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writing are all subjects that we work on throughout the grades, but usually in fixed projects and with 
set outcomes. Here, these ideas were used freely as creative tools and the aim to notice how 
children of different ages approached the same task. The posts were on display throughout the year, 
so students were free to read and share examples from other classes.

The results were extremely interesting. Especially for the younger children in grades 1-5, this led 
to a very natural and fluid expression on the value, and ideas came that surprised us in their 
creativity and openness. Older students were more inhibited, and perhaps more calculated in their 
approach, but nonetheless came up with some perceptive and in depth ideas on the subject. In both 
cases, the fact that the outcome was not fixed allowed expressions on the topic that would probably 
not normally have surfaced.

Awareness Through the Body (all grades):
Equality is a central and yet very challenging human quality to develop and integrate, for children

and adults alike. There are many social agreements and cultural habits at play, as well as an ingrained
tendency in our nature that induces us to both categorize the people we come across in our lives and
also judge experiences as good or bad too quickly. To see the other as ‘equal’ while embracing, 
without judgment, the uniqueness of each human being, compels the individual to expand their 
consciousness and move out of the little, constricted sense of self, into a higher, more expanded 
sense of self.

Equality starts from a sense of seeing the other as ‘another human being like me’. From that 
base, by easing away any possible compulsion to judge the other, one then needs to adopt an open 
attitude of acceptance of the other as a different expression of the same humanity.

Transition School chose ‘Equality in Diversity’ as the central value for the whole school to work 
on throughout the year. So, the question was set: how to help children, in a simple and meaningful 
way, to start developing a sense of equality that acknowledges and embraces the richness of 
diversity?

The first thing we realized is that a base for equality was already practiced in ATB sessions. In all 
our sessions we encourage the development of the witness attitude, a sense of a neutral observer 
within. That is the base on which true equality can develop. (Lack of equality arises when an 
individual does not see the other but rather his/her mental and emotional perception of the other. 
He/she then interacts with or responds to the other accordingly, guided by that mental/emotional 
impression. From the observer within, the individual can notice when this happens, and then chose 
not to react or be moved by these inner impulses.)

Opening oneself to embrace diversity is also present in ATB sessions as children are always 
encouraged to relate to others from a sense of ‘one human being to another’, as oppose to the 
impulsive tendency to relate to others from a perspective of ‘friend’, ‘not friend’ or ‘like’, ‘dislike'.

Using that existing base in the children, I offered the groups from 5th to 8th grade some specific 
exercises where they could have a tangible body-felt sense of equality in diversity. All of the exercises
involved eye contact. While staying present and available to this contact with the other, children 
were coached to notice (each within their own capacity) the inner movements that took place, and 
to refrain from engaging with them, while easing into a sense of ‘seeing and being seen’. 

We could see that most of the children, specially from ages 12 to 14, were able to ease back 
from their surface selves into a deeper contact with themselves, and therefore with the other. It was 
clear to me that the children were having a body-felt experience of equality in diversity. 

We also observed that what made these exercises very effective was that they were offered to 
children who already had a base in focusing attention, sensing and self-sensing, and that the 
exercises were embedded in other progressive introspective sessions. And as always in ATB, it was 
important to alternate the deep introspection exercises with fun activities to help the children keep 
their motivation and willingness alive and awake.
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We did these types of exercises 3 times along the length of the school year. Each time, the 
exercises were essentially the same, but they were presented in a different way, which helped 
children to be engaged, making it feel like it was a new exploration. 

What these specific exercises all had in common is that children were paired in twos, facing each 
other and holding eye contact. The way we got to this point was different each time, but it always 
ensured that the children were tuned to themselves and in a quiet and receptive state before 
starting the exercise.

Here are some key points I noted, for when the children are holding eye contact in these 
exercises: 

• To ensure that children are in a state of neutrality, to be able to notice changes in sensation 
and inner movements.

• To guide the children at all times, from a sense of quiet and with a soft, encouraging voice.

• To keep assisting children to stay in the position of a neutral observer within, without getting 
caught up in the inner movements that are taking place.

• To point out in a general way what I notice is happening in each individual, so as to help 
children realize what is happening. We are all very similar at one level and yet very different 
from each other at another level. Each child’s experience is very personal and therefore the 
reactions they have to these exercises are very varied. Some common reactions from the 
children are: easing into the experiencing straight away; putting on a poker or theatrical face 
(like a mask); smiling; smiling nervously; laughing (sudden uncontrollable laugh); struggling 
because their eyes feel repelled to keeping continuous contact with their partner; nervously 
looking around; feeling awkward; tightening their muscles, tightening their insides and 
holding their breath; disappearing into their thoughts (‘nobody’s home’); feeling a sensation 
of vulnerability coming from ‘allowing the other to see me as I am’; feeling a sense of 
expansion, ease, wellbeing, love, free flowing breath, calmness and connectedness.

• To time the exercise well in order for the experience to be meaningful. Because of the 
intensity of the eye contact and the nearness of the other, the individual goes through 
different varied inner movements that tend to keep changing during the contact. If the 
exercise is done too quickly, the children miss the richness that the experience can offer. If it 
takes too long, children could either loose their attention or get overwhelmed by the sensory
input.

• To help children notice that they have the possibility of choosing not to attach themselves to 
any sort of inner or outer movements and to help them realize that this very practice could 
bring them new perceptions and sensations.

• To bring children to notice how they might suddenly see their friends, who they think they 
know so well, in a new, more intimate way.

• To bring children to also notice how, with people that they have no affinity with or even 
people they might have a difficulty with or might dislike (children often tend to have their 
‘friends’, their ‘I don’t know them’ and their ‘not friends’), if they move past their judgments 
and into the state of ‘seeing and been seen’, they can perceive these people in a new light. 
Here the child can see how behind the ‘not friend’ (and also the ‘friend’) there is another 
human being like them – another human being with the same needs for attention, love, 
belonging, feeling safe, acceptance, being cared for; another human being with aspirations, 
dreams, hopes and shortcomings; another human being finding his/her way in life the best 
he/she can while trying to stay true to him/herself, as they are.

 
In the first two sessions in which we explored these exercises, children were guided to exchange 

an object while facing each other holding eye contact. After that they were coached to repeated the 

41



exercise with each person in the group (like this, children had a wide variety of experiences, they 
were able to practice with people they felt an affinity with as well as with those they had difficulty 
relating to).

In the third session, the children did the exercises with two people of their choice, first someone 
they knew well and then someone that they would rather avoid. In this occasion we took 
considerably more time to do the exercise and there was no object exchange, these two factors 
increased the intensity of the experience.

To conclude, a fourth session on these exercises was programmed to happen at the end of this 
school year, but unfortunately, due to the circumstances leading the school year to finish abruptly, 
we have had to postpone it. Next school year we will continue with this work: revise all we have 
done, expand on it and bring it to a conclusion.

Reflections and conclusion:
As teachers and as a team, we know that if we want to guide the students and help them 

develop positive qualities, we must always make every effort to embody these qualities and live 
them openly. When our daily activities reflect positive values and character traits, we as teachers can
be meaningful role models. We work to establish a positive classroom environment, where all are 
treated with care and respect and high interest motivating programs.

Even then, sometimes we face difficulties with a child or children. Some years ago we worked 
together to develop a method that we feel has helped us to work with a child when there are 
behavioral or attitude problems. The aim is to help the child understand that although his/her 
behavior or attitude is not acceptable, she/he as a person is great. We work with the child to help 
him/her change the problem, to find a solution. We want the child to feel that we are all on the same
side, that teachers are there to assist him into developing and growing to the maximum of his 
potential. There should be no feeling of fear, just expectations of efforts to change.

The relationship between the students and the teachers should be based on trust; with this, we 
can all progress. Of course, we all have times when we do not live up to the values that we want to 
live by, but we believe that with awareness, discussion and consistent effort and practice this project 
helps our children and ourselves.
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Deepanam School

Inspired by the Integral education described by the Mother and Sri Aurobindo, Deepanam School
aims to offer the children an atmosphere of freedom and creativity which supports the natural 
development of children and imparts the joy of learning with independence and responsibility. Our 
ultimate objective is to help identify in each child their full potential and bring out their best. Each 
child is given a chance to develop at his/her own pace and children are divided into mixed age 
groups.

Deepanam is one of the 3 primary/middle schools of Auroville. As a small community school it 
aims to provide a balanced program of academic study, arts, play and exploration to children aged 
from 7 to 14 years. The subjects taught include: English, maths, science, history, Awareness Through 
the Body (ATB), crafts, painting and clay. The students work on different projects during the year 
allowing them to explore various areas, and they go on field trips within Auroville and beyond. 
Additionally, this year, the school aimed to include further aspects of social and emotional learning 
(SEL).

Activities of the year:
A teaching team of approximately 13 full time and 5 part time paid staff worked in Deepanam 

school this year. A further handful of adults from across the community come to offer certain 
activities with the children. The total number of 59 students was split according to age groups as 
follows:

• Light (7 & 8 year olds): 16

• Peace (9 & 10 year olds): 11

• Grace (11 & 12 year olds): 18

• Faith (13 & 14 year olds): 14

Specifically, according to the four class groups, the highlights of the year were as follows: 
 

Light group (7 & 8 year olds) highlights: 

• Our Water project which integrated academic learning, field trips, science experiments, and 
Watsu sessions. The project culminated with a presentation on water and water bodies.
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• Our reading program with reading buddies, where older students act as reading partners.

• The talent show for the Christmas celebration.

• Creative writing & story building.

• Stories have played the most vital part in reciting Sanskrit shlokas. Through songs and 
rhymes children also learned Tamil, Sanskrit and French as second languages.

 
Peace group (9 & 10 year olds) highlights: 

• Social and emotional learning (SEL): working on sharing, emotions and agreements in 
morning circles. For example, creating an ‘emotions meter’ for daily check-in and offering a 
space for each child to add drops and drips on the “How Full is your Bucket?” wall. Also, 
while reading ‘Way of the Warrior Kid’ as a read aloud book, after each chapter, the students 
enacted the scene adopting roles of their choice and ‘trying on the characters for size’.

• Sanskrit as a spoken language: learning through listening and improving concentration 
through daily chanting of slokas.

• Project work over the school year including:

◦ My Country & Culture: learning more about each other’s countries, family traditions and
cuisine. They worked with parents and presented in the school assembly. Culminating in 
a potluck, it was also an opportunity for the parents to know each other better.

◦ Know Plastics: Working with the WasteLess team, over 8 weeks, we shared about safe 
and unsafe plastics, the impact in the environment and encouraged a switch to 
alternatives used at home. We worked on reusing plastics by growing plants in PET 
bottles and creating crafts using bottles and bottle caps.

◦ Auroville & The Mother: We studied the history of Auroville, the symbols, the pioneers, 
the Charter, the Mother’s symbol and invited Aurovillian ‘B’ to share anecdotes with the 
class. Each child created a scrapbook with reflections and participated in a whole school 
offering for parents to celebrate the Auroville Week.

• Other work included:

◦ Origami with Tomoko (developing dexterity, concentration and spatial intelligence);
◦ Hands-on Science experiments with STEM Land;

◦ Planets and the universe with Monica;
◦ Yogasanas with Delphine to develop flexibility and strength in the body;
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◦ Connecting to the peace within at Matrimandir on Tuesdays;
◦ cooking local recipes while learning Tamil;

◦ Theater and improvisation with Veronique and Didier respectively;
◦ ATB, clay and craft doing basic stitching and embroidery;

◦ Field trips to La Ferme Cheese, Svaram Sound Garden, Eco-Service, Natura, Savitri 
Nursery, Savitri Bhavan. 

• STEM was introduced from age 9 onwards for the first time this year. It was optional for the 
students. Kids were curious and interested to explore electronics and fundamental science 
concepts. These students were able to build small electronic circuits. We will continue to do 
the same next year.

 
Grace group (11 & 12 year olds) highlights: 

• Social and emotional learning and team building was the biggest challenge with this group 
because of their age, diversity and this year’s gender imbalance. Each week Gopa (school 
counselor) did social and communication skill development. It greatly helped children to 
have a space to open up and share their feelings. Students learnt about how the brain is the 
control center of our thoughts and feelings and understanding how it works can help us 
manage some big emotions. We made mindful jars with glitter which worked as a metaphor 
of how our brain feels like when we’re upset. 

• Reading the book “The 1000 year old boy” by Ross Welford. We read it collectively in the 
class along with discussion, dictation, vocabulary, historical references and related grammar.

• Local plants and farming with Solitude Farm. Children did planting, harvesting, cooking, 
learned medicinal plants and permaculture farming. It helped them concentrate and work in 
a team.

• Peer learning was a beautiful experiment we did this year. The older group (Faith class) 
started coming regularly to the class to teach poetry and arts, which went very well. Both the
groups had learnt and developed wonderful connections between them. Children awaited 
that class every month.

• Reading buddies where Grace group started reading with younger ones (Light group), which 
created a learning experience for both the groups facing different challenges.

• A monthly magazine, “Microscope”, was published by the children which included their 
creative writing and artwork done in the class.

• The class teachers communicate with parents via a monthly newsletter to update on 
activities happening in the class.
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• Career project:  for students to explore the idea of future careers. They went through a 
process of self enquiry to understand their strengths and interests and to find a career that 
might interest them. We looked at the skills needed for their chosen career and how each 
child can enhance the skills and qualities needed to achieve their goal. We invited people 
from Auroville to come and share about their career and profession.

The idea behind the career project is to show the children how the skills they are 
learning in school will be important later in life and to motivate them in their learning. They 
took up the challenge to overcome certain weaknesses and each took great initiative to bring
out their best!

• Due to the lockdown we transferred learning of English, science and French online with 
Google classroom.

 
Faith group (13 & 14 year olds) highlights: 

The year of 2019-20 was so far unlike the previous years, that it was hard to believe that it came 
to such an abrupt end (due to Coronavirus).

The dynamics of the class were very different. There were students who had attended 
Deepanam since grade 1, others have attended only in the past  1 or 2 years. Some were 
homeschooled and had never been to school. It was an all-girl class and each one had their unique 
personalities and talents and made significant contributions to the class.

There was hunger for knowledge and willingness to try to do their best. There were some 
significant creative projects involving theatrical and other types of expression, research, writing.

• “Kaleidoscope”: we were excited to run the magazine for the second year. The production of 
this magazine is a project-based learning experience, where the students are put in a 
situation of the real project of writing, editing and publishing a magazine. The students were 
successful in selecting the monthly theme, creating the written and artistic content, 
designing the layout and in general establishing a fluid organization. Students also managed 
well when faced with the real life situation of delayed receipt of funds to produce the 
magazine. They learnt to adapt. (See following report.)

• Novel writing: This was our second year participating in the National Novel Writing Month 
(NaNoWriMo), where the challenge is to write a novel in a month. The students took on the 
challenge, maintaining writing each day and then finishing with editing and publishing. This 
year we published the novels “Beauty and the Beast”, a high school romance by Manya; 
“Perfect Imperfect“ by Noor; and “With the Wolves” by Gayatri.

• Theatre: Over years we have striven to connect literature with theatre. Theatre has always 
been a much loved activity of this group. In our English literature class we studied Greek 
mythology. On completion the class was divided into two groups, and each had a play to 
perform for the end-of-term open house. The myths enacted were “The Gods Must be 
Crazy” (the story of Cupid and Psyche) and “Vanity Fair” (the story of Echo and Narcissus). 
The students enjoyed the costumes and acting out the roles of their favourite characters. A 
theatre project always proves to be a great project to bring the group together, and to allow 
new and less confident children to blossom and shine.

As some of the kids are avid readers and also being an all-girls class, it was agreed that 
we would adapt L. M. Montgomerry’s “Anne of Green Gables” as the end of term play. The 
students put in a lot of hard work, even coming to school on Saturdays. But alas! Due to the 
Covid-19 pandemic, the hopes of the students were dashed as eight students are graduating 
and this was their last performance as students of Deepanam.
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• Understanding Sustainable Forest Management in Araku valley: This project was a 
continuation from the previous year’s visit to Chinnar Wildlife sanctuary, Kerala, where we 
learnt about the Muthuvans and other archeological and environmental particularities of the
region. Encouraged with this success, qualified through the learning outcomes, this year the 
course continued with the project in Araku valley of Andhra Pradesh state. The focus of the 
course was to understand how people live in and understand their environment (soil, 
topography, flora, fauna, climate) and how this is translated into their culture. 

The school group stayed in a tribal school and learnt through a local NGO how mining of 
minerals is disturbing the sustainability of the forest people’s livelihood. The students visited 
the weekly tribal market, made an inventory of the produce and a map using GPS. During the
trip the group visited a government supported eco-tourism resort, run by the youth to 
facilitate economic independence, as well as the Borra caves (one of the largest caves in 
India). The stay was culminated by visiting the Araku tribal museum and participating in 
Dhimsa, a tribal dance of the region. 

The project allowed students to observe a traditional culture firsthand and thereby to 
reflect on their own culture. They started thinking of how to empower and bring change in 
the life of these tribal people. It has inculcated a sense of value and respect for human 
culture and the environment. Some expressed that they want to pursue anthropology as 
their field of study.

Travel and fieldwork allowed students to stretch beyond their comfort zones. They had 
to be together, away from home for a week, travelling long hours by train, living on basics 
with respect to accommodation and food. 

• Genius Hour: The main objective of Genius Hour is to allow students to explore their passion
and encourage creativity. They engaged in learning new languages (Korean, Hindi and 
German), photography, bird watching and creative writing. It was successful and self-
motivating for students.

• Teachers Day: On 5th September, Faith students took up the role of the teachers for the 
younger class groups. The younger students were very happy with the Faith students as 
teachers! It was so successful that by popular demand, four students continued to assist 
Grace group each month for art and poetry.

• Poetry evening: Faith group had a few budding poets in the class. The effect was such that it 
inspired the other students to write and appreciate poems. In October, on a beautiful, 
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candle-lit evening, all the students of Faith recited their creations in front of an appreciative 
audience of parents and teachers. “We enjoyed this experience. It was a great opportunity 
for us to go on stage and increase our confidence. We hope to do this again!” – Manya and 
Aiyana

 
Outcomes:

In general across the school, the outcomes included:

• Clarifying school's values through establishing school agreements – to bring increased 
clarity to the values and expectations for behaviour in the school. The three agreements 
agreed upon are: care for self, care for others, care for the planet. The teaching team also 
drew up a document clarifying the school guidelines/rules so that the team could be more 
clear in communicating expectations and intercepting any unacceptable behavior at its 
outset. The whole school came together during a morning event where the oldest students 
facilitated a small creative project based on the school agreements within mixed aged 
groups.

• Supporting teachers, students and parents through a support group: The support group 
allows both children, teachers and sometimes parents, to feel supported to help understand 
and manage any behavioural issues that may arise.

• Recording student observations: This year the teachers started recording detailed student 
observations to better understand each child and to explicitly note where the student is in 
terms of his/her learning. This helps to better define future goals and areas of focus. It also 
allows each child to have a written history of observations that teachers can look back on 
and share with other teachers.  

 
Reflections:

Most meaningful this year was the constant effort to drive the students towards taking 
responsibility for their learning. Progress was achieved with the help of self-driven projects like 
magazine publications, Genius Hour and research oriented projects.

 
Future direction:

Next year, teachers look forward to creating student portfolios and learning more from the 
children, engaging more with parents and with other units of Auroville.
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Integrating Sanskrit Language in Deepanam School
by Shaalini

Sanskrit carries the deep spiritual tradition and knowledge of India. It was extensively used by Sri
Aurobindo and received special attention by the Mother for India. Sanskrit was chosen by the 
Mother as one of the four official languages of Auroville along with Tamil, English and French. Being 
not only one of the oldest and highly recognized languages, Sanskrit is also widely known as possibly 
the most refined and scientific language of the world, with a deep impact on the integral growth of 
the human character.

With this purpose in mind, we wanted to offer Sanskrit as a spoken language to children in the 
age group 7-12 years in Deepanam School.

Description of project:
In Deepanam, 33 children in total attended the Sanskrit sessions offered once a week. The 

language was made optional for the 11 & 12 year olds and hence only 6 opted to attend while in the 
younger age groups, the entire class attended these sessions.

Light Group: 7 & 8 year olds
Sanskrit sessions for the youngest ones were about lots of repetition of Shlokas, songs and some 

everyday vocabulary.
The teacher, Rajkumari, used flashcards and games as effective tools for younger ones to get 

familiar with the sounds and pronunciation.

Peace Group: 9 & 10 year olds
The group learnt names of animals, professions, food & fruits, colors, parts of the body, parts of a

tree, expressing the time on the clock, numbers through use of Flashcards that tested their memory. 
They learnt to construct simple sentences about what they did since the time they woke up, and this 
intimate sharing built a beautiful bond between the students. By the last term, they were ready to 
rehearse simple conversations and it was amazing to see some of them really get familiar with the 
vocabulary.

 
Grace Group: 11 & 12 year olds

Out of 18 children in the group, 6 of them chose to attend the Sanskrit sessions, as this was 
made optional for the older group. The group particularly enjoyed learning new Shlokas, playing 
games, listening to stories in Sanskrit and performing short skits on everyday conversations and jokes
that helped them build their vocabulary. The older ones helped prepare a new set of Flashcards for 
the class by coloring and writing the names of household objects.

Outcomes:

a) Children learnt to introduce themselves and their families using simple everyday sentences, 
learn to chant Shlokas and explore role play, songs and games as means to learn the spoken 
language in context just by listening without having to read or write the letters.

b) The arrangement of the Sanskrit alphabet follows the pathway of the breath across the five 
regions of speech. The pronunciation of the alphabet itself is like Pranayama and the 
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children benefited by repeating the alphabet sounds as if it were a fun game.

c) Two teachers, who are inclined to learn and grow in this divine language within Deepanam, 
regularly observed and participated in the classes, co-learning with the children and getting 
trained to use the material. They also attended several workshops and weekly classes 
organized by the  Samskrutam Auroville group and actively volunteered to organize 
exhibitions and activities to deepen their understanding about the spiritual dimension.

 
Reflections: 

Light Group: 7 & 8 year olds
The most meaningful part for us is that learning a language makes the mind supple and develops 

faculties like memory, concentration and power of abstract thinking. It was interesting to see our 
class getting a hang of this language and getting better at pronouncing the words.

At times, it was challenging to hold on to their attention and interest. Coming from diverse 
cultural backgrounds, some children were not familiar with the sounds and words.

 
Peace Group: 9 & 10 year olds

The teacher created a light, joyful atmosphere in the classroom. Songs and games really excited 
them and the group was keen to sing and play together. 

The challenging part was the frequency of the classes – once a week with term breaks gave them
very less opportunity to connect with the language. The children who joined the school only in the 
last term (January) found it difficult to follow.

 
Grace Group: 11 & 12 year olds

The challenging part was to cater to different levels of familiarity with the sounds and letters as 
some were familiar and the rest were completely new to it.

 
Conclusion:

This has been an enjoyable learning opportunity for all of us who have been involved and we 
look forward to grow and deepen our connection with our roots in the coming years.

After the lockdown ends, we intend to discuss about integrating languages with topics or 
projects so there’s more scope for a deeper exploration. Also looking forward to more continuity and 
increased frequency of sessions and touching upon the spiritual aspect through stories and Shlokas.
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Knitting, crochet, weaving, stitching and spinning
a project of Deepanam School

At Deepanam we strive to use different engaging activities to increase the students' 
concentration and to develop creativity, patience, awareness and perseverance. With this project we 
introduced fiber arts activities in craft class, hands-on projects that develop hand-eye coordination, 
creative thinking and mental focus.

Description of project:
Weaving on looms was introduced to the students of

age 7 to 12. It was one of the most loved activities. They
were enthralled how each could weave cloth with yarn and
turn the samplers into something useful like a pencil pouch
or a bag.

Weaving acted as therapy to a particularly difficult class
of preteens who followed the project. They surprised their
facilitators by concentrating and complying and finishing the
project on time.

Students learnt about the cotton material and also went
through the process of cultivating and harvesting cotton,
thereby making connection to the fiber worn by most of us
everyday.

Knitting involves engaging both sides of brain: logic and
creativity. It is also soothing and encourages focus and
creativity. It helped to develop problem solving and also
patience and learning that there is a possibility of rectifying mistakes. It is extremely forgiving. You 
can open up the knit work and start all over again.

This project was useful for all the age groups with different levels of complexities.

Outcomes:
Concentration: It was remarkable to see the ability of the students to engage in projects like 

knitting with a lot of concentration and deft use of handwork skills.
Creativity: all the students came with choices of different colors/designs and were delighted with

the outcome of the use of material and equipment. The students created useful objects like bags and
covers with the help of crochet and knitting.

Enthusiasm was maintained until the end of the project on hand.

Conclusion:
As we have looms now, thanks to funds provided, we will continue weaving in the future for all 

age groups.
Art and crafts are given less and less preference in schools due to lack of funds. More focus is 

given to mental development but including art in the curriculum helps in the holistic development of 
the child.
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“Microscope” & “Kaleidoscope” – Creative Writing at Deepanam
by Olivier N.

Building on the success of the previous year at Deepanam, we produced a second year of our 
magazine “Kaleidoscope” and started a new small newspaper, “Microsope” as activity-based learning
experiences. With the principle of problem-based learning, the students are put in a situation very 
close to the reality of a project and/or situation that they have to solve or carry out, the whole 
process requiring them to dig into the skills they already have as well as develop new ones in order 
to achieve the target. This report gives details about the whole process we went through in 
Deepanam this year.

Description of project:
The project was articulated around two main activities. Both of them regular ones, nearly like a 

routine. They took the shape of a monthly magazine carrying the same name as last year: 
“Kaleidoscope”; and a rather more simple support called “Microscope” which was running as a 
monthly too.

The creators of “Kaleidoscope” were the ‘Faith’ class, the teens of Deepanam (13 to 14 years old 
at the end of the school year).  They are still young but slowly maturing and already having to make 
some choices based on both their aspirations and their experiences. It is a group of about 13 kids, 
and the associated teachers.

The creators of “Microscope” were the ‘Grace’ class, the core group of Deepanam (11 to 12 years
old). They are big in numbers this year: a group of about 18 kids. And the associated teachers.

All activities were meant to achieve in our students a deeper understanding of responsibility, 
through:

• respect of deadlines;
• creative and collaborative work, both within and out of the school;
• creating in the students an openness and an understanding towards other perspectives and 

ideas on a similar subject;
• developing their ability to raise and articulate their voice with the inclusion of as much 

consciousness as possible;
• giving them the perspective on working on tight scheduling with the monthly commitment;
• making them aware that through team work and thorough engagement one can do pretty 

much anything and that the Universe will conspire to make it happen;
• encouraging them to create connections and bonds with the different Units in Auroville that 

could be helpful and/or interested by the project.
The project also encouraged and promoted the development of teamwork and hands-on activities. 
Finally and obviously, it helped in their development of English language and writing through all 
activities related to the making of the newspaper and the magazine.

“Kaleidoscope: the various hues of Deepanam”
We took a very good and strong start with the new group of students. With a beautiful moment 

from a teacher's perspective, coming from a young girl who is really keen on writing. She had always 
been home-schooled and had no plans to change that, until she saw what we were doing with the 
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magazine at Deepanam and therefore decided to join the school.
A much better and structured approach was put in place very early by the students showing a 

much better maturity than last year. Roles were given quite early and the page-making got a lot 
smoother also. Deadlines were respected. That is until issue number three when we started suffering
from some kind of ‘rich people problems’. Indeed we had too many words and too little room to take 
care of them. Same with the photos. Also they started to call for better quality in the writing, 
presentation and spelling. That is when the deliveries got a little delayed. Also they asked to change 
the tools that they were using (canva.com) to move on a more integrated and collaborative platform 
(Google drive and slides), and this required quite a lot of adjustment.

They were catching up in the early months of 2020 and we were quite optimistic with their 
reaching our target of 9 issues published. But an uninvited disturbance came and the rest is human 
history.

You can see the 6 issues which got published here : https://issuu.com/faithclass

“Microscope”
The second part of our program was to come up with a newspaper with Grace group, the group 

of students that comes just before Faith. The general idea behind this project was about getting the 
students of Deepanam exposed with regular ‘creative writing’ as early as possible so that they will 
grow into it over the year and go from “Microscope” to “Kaleidoscope” smoothly and effectively, 
allowing the school to have two quality supports to present.

With only one session a week with this group, the level of exposition was rather limited but quite
interesting nevertheless. In this project the kids only had to come up with the content; the page 
making and everything else was taken care of by the teachers. The front page is for words only and 
the back page for drawings and words combined.

This project ran quite smoothly over the school year and the kids responded rather well to the 
suggested works. The deadlines were respected and there was even some beginnings of cooperative 
works. They took great pride into the new support which was representing them and also well 
received in the school. Unfortunately and for the same reason as for the “Kaleidoscope” the project 
had to be stopped abruptly just a little over half way through. The 6 issues which got published are 
also here: https://issuu.com/faithclass 

If both projects are kept for the next school year, it will be interesting to see how they 
interconnect as some students from Grace will move to Faith.

Outcomes:
Of course the obvious outcomes are the tangible ones: 6 issues of “Kaleidoscope”, 5 

“Microscopes”… but there is so much more than meets the eye. The group dynamic has increased 
tremendously. It was not easy at first and tensions were experienced more often than not, but the 
‘greater good’ got the best of them and collaboration did happen.

A problem solving attitude appeared and most of the students if not all of them at the same time
began to search for solutions before even finding excuses for not making something. That is, we 
think, one very important step towards free progress.

A sense of pride developed and students' self esteem went up as well.
General progression in terms of writing English can be noticed too. The skills came as they were 

required during the process…
It is difficult to evaluate how the “Microscope” will have an influence on the “Kaleidoscope”, as 

only in the next few years and if the projects are repeated will we see the results.
As summarised by Bhakti’s words from last year: “In Deepanam, everything is possible!”. This 

motto got adopted and we hope it will stay with them in the school and in their future endeavors.
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Reflections:
Our thoughts on this project can be summarized by a few words, starting with ‘Pride’. Indeed, we

are proud of what this team has achieved, though this is nothing in comparison to how important we
think it is that they are also proud of themselves in the meantime.

 Following with ‘Gratitude’, like the will to say thank you to so many people. Including all 
Deepanam teachers and staff for their constant support. The students, parents. SAIIER, obviously, for 
none of this would have happened without your green light and financial support. And the kids 
themselves for having responded so well to our crazy call.

Then, ‘Work’ comes to mind, as it was indeed quite a lot of work to achieve all this. Both on our 
and their behalf. But it was the type of work that inspires and motivates. The type of work we want 
more and more of.

‘Continuity’ is an important one that needs to figure here as well. Through the continuity of the 
work during the year, not only can we see and assess the progress, but the students can too and that 
is quite a major thing. (Until it got broken by the virus and the following lockdown.)

The list would not be complete without ‘Freshness’, a word that may seem odd in such a list, but 
they did surprise us with their freshness, their ability to come up with their very own and unique 
responses. That we value a lot too.

Obviously, there are things we learnt as we went through the process and with the return on 
expertise we got along the way, we surely would not do them the same way… For instance, the page-
making aspect of both the magazine and the newspaper are still highly time consuming and can be 
definitely streamlined when and if we run the same activities next year.

This being said we also managed to keep the students quite central in everything and their 
choices got respected all the way, which is a very important point on which they can build for the 
future. We got them to learn how to be more curious and independent.

Conclusion:
To conclude around “Kaleidoscope”, and “Microscope”, we have to come back to what we 

intended to achieve through these two projects: to bring in our students the deeper understanding 
of responsibility, through all the elements and skills needed for the project. In order to asses our 
success, we were planning to have the students fill up a survey which we could not do because of the
closing down of the school. Therefore it is a little harder to make our own assessment this year. But 
based on observations that we had along the time we spent with them, we can definitely say that it 
was overall a success even though only partial as the year did not last what it was meant to.

We also know that it will be quite difficult to run these two projects without SAIIER funding 
anymore, which might jeopardise their very existence even though there is a will to continue and to 
have it as part of the curriculum of Deepanam. We hope to find alternative sources of support in 
order to keep up with this experience.
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The Learning Community (TLC)

Educational research is at the core of our work in TLC, as we strive to find ways to implement 
Integral Education. Each year, different areas have been given more focus, and in this way the 
methodology and curriculum have evolved over the years. Everything we do is research oriented, 
and innovative. A philosophy of education with so much depth, as described by the Mother and Sri 
Aurobindo, will require a long and conscious journey.

The “L” of TLC:
Learning is an intensely personal affair; it is an inner dialogue that one has with life. Through the 

varied dynamics of this dialogue, one grows as a human being through life long explorations, 
discoveries and understandings. The process of learning is of equal importance as the product. We 
aim at integrality and cannot involve only one part or function of our being.

At TLC we aim to keep alive the deeper potential of the individual, and prepare him/her as 
integrally as possible for the future. This way each can grow into a balanced and harmonious being, 
who can contribute to the making of a reflective and integral society. We wish for each individual to 
come to an understanding of the true purpose and significance of human life, both children and 
adults. This purpose serves as a lasting source of inspiration that carries us at every stage of our lives.

The “C” of TLC:
TLC is not a school but a Learning Community because everybody is a lifelong learner, children 

and adults alike. No one is imparting knowledge to another, but learning happens everywhere and is 
a continuous process that emerges through interaction, and results in mutual transformation. This 
goes beyond the boundaries of the classroom and includes the home and larger community. 
Everyday life and every moment is the best school of all: varied, complex, full of unexpected 
experiences, problems to be solved, clear and striking examples and obvious consequences. Besides 
being an ideal platform for learning, the collective at TLC has intrinsic value in and of itself. We 
recognize the interdependence of all human beings and hold dear the principles of unity in diversity, 
of harmony, solidarity and care. This is reflected in the way we behave with each other, in how we 
make decisions, face their consequences and set priorities.

Activities and outcomes of the year:
In TLC we have chosen to implement the three principles of education as envisioned by the 

Mother and Sri Aurobindo, through a process where the self becomes the leader of one’s life and 
growth. This process aims for the child to develop the skills and qualities needed to later in the teens 
be able to move fully into a free progress methodology, develop a love and motivation to learn, 
setting the foundations for an unending education that will follow the individual throughout life.

We aim to offer a mixed-age learning environment that is warm, welcoming and rich, where 
children are not compared with one another and children of all ages work together to form a part of 
the same learning environment. Several of our main facilitators have taken on the role of mentors for
a group of children, entering into a journey together with the children, by getting to know every child
in their group on a deeper level, and aiming to work with the same children over several years – to 
be able to observe tendencies, patterns, interests, rhythms and developmental changes. Through the
mentoring we wish to develop a holistic and integral understanding of the child, and to trust in their 
own development and learning processes.
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Supporting the children to become independent learners:
In TLC we aim to be aware of the fact that each child is different, with his/her own strengths and 

challenges, and each needs to develop the ability to make choices on a deeper level, becoming 
aware of inner capacities. Without a set plan we are more open to really meet the child in the 
moment. This way we move from teaching subject matter towards focusing on the development of 
faculties, skills and qualities. 

What we observe more and more each year, especially with the older children who have been 
working like this for many years, is that once a child passes a certain threshold, learning is no longer 
dependent on outer motivation. We see that both the child and the facilitator attain the capacity to 
assess individual needs and access creativity to find strategies to meet these needs.

We observe the challenges of truly implementing the principle that nothing can be taught, but it 
is through this principle that we see that the child can be empowered and encouraged to open up to 
the qualities needed for this shift in education. To learn to persevere, to be courageous, to 
collaborate with others, to listen to inner needs, to observe individual patterns and to reflect on 
these. It also takes skills of planning, organization, self-direction, self-control and cooperation. This is 
independence. We see that these qualities and skills take time to develop, and only regularity, 
continuity over time, and the possibility for each child to be able to find his/her daily work cycle can 
make this possible. This is also a principle that parents find difficult to truly allow to unfold, through 
the process needed to reach there. 

Giving the children uninterrupted time:
The uninterrupted 3-hour work periods in the mornings have become fundamental to our 

approach in TLC, as it recognizes and respects individual variations in the learning process and allows 
each child to follow her/his individual work cycle, and develop an inner and outer discipline. By 
uninterrupted time we mean a time where the child decides where breaks are needed, instead of 
this being decided by the facilitator or schedule. This way each child can take the time s/he needs for
different activities, and lessons are given to fit into each child’s flow. Concentration or meaningful 
engagement in an activity is never interrupted. As facilitators, we observe the children and develop a 
sensitivity for when to step in with lessons and only at the time needed. 

Creating a community of adults and children of different ages working together:
Our fully mixed-age environment allows the children in TLC to help and learn from each other. 

Younger and older children experience working together, inspiring each other. This concretely shows 
the children both what they will be able to work with when they have developed further skills, as 
well as helping them to stay connected with the things they have learned in the past, by seeing and 
helping younger children. This creates a natural and alive curriculum. The mixed-age environment 
also nurtures care, collaboration, tolerance, patience and a sense of learning together, and situations
that arise create opportunities for reflection, both individual and collective, to see what to learn and 
how to move forward.

We have had a weekly community gathering facilitated by the children, empowering the children
to a sense of equality and ownership of the processes that are alive for them. We want the space 
where each one is doing something different to bring acceptance of individual needs, minimizing 
competition, and we see the results of this very clearly. 

Giving children the freedom to choose what to learn:
We see it as important to follow what is alive and of interest to each child: to follow individual 

interests wherever that passion leads, however quickly it leads them, and to use this as the entrance 
point into multidisciplinary learning. Our mentoring system as well as individual planning meetings at
the beginning of each term helped each child to set up goals towards which they would work.
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We also worked to provide a rich environment where the child could explore different areas at a 
time when an interest was alive. The materials presented become the doorway to their further 
explorations. For the children who had not yet acquired foundational academic skills in areas like 
reading, writing, and arithmetic, we organized materials for this in a systematic and levelled manner 
for the children to work with, and to start to understand that they need certain tools to enable them 
to be free to choose to learn about all the things that this world has to offer. This system worked well
for most of the children. 

Supporting the children through mentoring, planning and reflection:
The children were expected to plan their work daily/weekly depending on their individual 

maturity, and, with the support of the facilitators, we worked to develop their organization and time 
management skills. The facilitators supported the children in setting up goals, working towards them 
and reflecting on the process. Each child together with their mentor facilitated these processes. Each 
child made a term plan together with facilitators and parents. This plan was then worked towards 
week by week, guided by regular meetings between child and mentor. Reflection was also done in 
this loop, by looking back at set goals, and the work towards them. By mentors being present in the 
everyday, we felt that response to needs could be offered immediately as they arose. This planning 
and reflection is something that we are very actively refining and designing together with the 
children, and an important part of our educational research. We see reflection as an important 
aspect for the children to develop their sense of awareness, their consciousness. 

Creating a curriculum that follows each child’s process and needs:
We formed the curricula around each child, instead of coming from expectations of parents or 

the needs of the facilitator to offer a certain class. Each child’s program has the aim of being tailored 
specifically to the child’s present needs. We see that no two children are the same, therefore the 
plan for each child is was much as possible made starting from the child’s own experiences, interests,
challenges and needs.

By aiming to respect and understand each child’s differences, we wanted to find a natural way to 
progress, and as facilitators try to open up the doors to endless ways of learning. Mini lessons 
emerged naturally in the everyday work instead of pre-planned and pre-scheduled classes on set 
content, as we had for the older children the previous year.

As facilitators we tried to become participants in the learning process of each child, we wanted 
to invite the child to different experiences, and not to impose learning situations. We have found 
different ways of doing this, an example is through signups for areas of interest. We hope that over 
time and through deeper connection with the self, the choices the children make will be from a place
of self-knowledge and real needs, rather than from caprice or shallow movements of ‘likes and 
dislikes’ that we observe pull the children a lot. 

 
Highlights of the year:

Music therapy:
This year we were grateful to have the addition to our team of a professional music facilitator 

and therapist. We have built a ‘musical tree house’ in the forest behind the TLC campus, where 
sessions are facilitated in SPECCHIO RIFLESSO: music and movement activities for self-discovering 
and self-expression.

For individual sessions (one-on-one) the focus is on sound dialogs: one hour where the child can 
freely explore sounds, instruments and elements. The facilitator mainly observes and then initiates 
an imitation/mirroring process to start a dialog, based on sounds, with the child. In the middle of the
mirroring process, she also proposes some sound/rhythmic variations and observes the reaction of 
the child.
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For group activities (no more than 4), the children are allowed to explore the instruments and 
their sounds freely, and drawing from their inputs the facilitator proposes games, stories and 
movements.

These sessions are particularly beneficial for children with so-called ‘special needs’ or any child 
requiring individual attention. The activities are mainly based on the awakening and stimulation of 
the mirror neurons: a brain cell that reacts both when a particular action is performed and when it is 
only observed. They underlie imitative action and awareness and understanding of another person's 
act, intention or emotion.

Some researchers in cognitive neuroscience and cognitive psychology believe that this system 
provides the physiological mechanism for the perception/action coupling. Mirror neurons may be 
important for understanding the actions of other people, and for learning new skills by imitation. 
Mirror neurons are the neural basis of the human capacity for emotions such as empathy.

The main aim of this project was to give more self-confidence and awareness to children, 
allowing them to explore themselves through sounds and movements, so that they find a clearer way
of expressing themselves. They discover, understand and change their patterns and keep their 
imagination and dream-world awake. The activities also lead to a better development of intuition 
and empathy.

The primal components of sound-perception are universal, archetypal and independent of 
cultural conditionings, and their comprehension can contribute towards the development of a 
unified global understanding and common vocabulary of human expression.

Pitchandikulam Forest explorations:
Pitchandikulam Forest is a beautiful space to just be. Nature in its abundance here, reveals so 

much. Once a week, on Tuesday afternoons, the group of children under 10 yrs were driven over in a 
van to spend 2 hrs in this magical space. There is an open structured community space where the 
children congregate, then branch off on their individual pursuits. The facilitators offer games and 
activities when required, but by and large it is preferred that the children explore on their own.

The children build actively with the natural materials they find. They follow insects, tadpoles, 
worms, butterflies. Draw and color. Watch the farm animals being tended to, some calves and 
chickens. Organise treasure hunts for their friends with amazing gifts such as shiny stones they find 
or wreaths woven with creepers and flowers. Plunge into the mud pool when it has rained and there 
is water. Make clay objects to sell with seeds as money.

One group spent many months collecting stones to smash open against rocks and discover what 
was within. Classifying the results in heaps of color crystal, shade and texture.

They argue, they agree, they work together, work on their own or just sit and look.
Pitchandikulam exploratory afternoons offer many opportunities to learn about self from Nature.
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“Grow Your Own Food” – TLC kitchen garden: (See following report)

Mandala Practice and Aurogames:
Our team was further enriched this year by a facilitator working individually with children 

through the medium of Mandala creation and Aurogames. With a background of 25 years in 
psychiatry, the first 15 years as an attendant to autistic, psychotic & schizophrenic people, and then 
for the following 10 years working as educator and in occupational therapy, her work has been 
extended and deepened through working with Auroville children through the creation of Mandalas. 
(See report on Mandala Practice, p._)

The facilitator shares:
“I have observed in Auroville that youth sometimes struggle with finding out what is the 

borderline between their own space and the space of others. Mandala Practices offer a safe 
space in which we can all explore these difficulties, with an equal footing. The being within 
knows how to align itself, only we need to create the right space in which It can act. 

Mandalas are an ancient tool. I approach them from the view of Jung as a therapeutic path 
to help to integrate the different parts of ourselves, and to touch upon and manifest our inner 
being. Every one of us has a different comfort field, some find expression and alignment through 
writing, others through physical activity, others... through mandalas. The mandala can become a 
diary of experience, development and transformation.”

“Aurogames” are a set of games developed in Auroville. Different combinations of geometrical 
shapes are used to form memory games and offer the challenge to rebuild the patterns, ranging from
simple to the most complex. Through these games the children can develop and increase their 
capacity for concentration, observation and patience. (See also report “Using Aurogames to Improve 
Attention”, p.__)

“During the school year I observed the TLC children using the Aurogames with curiosity and 
enthusiasm. I observed an improvement in attitude, in their own capacity to focus and in their 
capacity to share and work in a team. The system of Aurogames is very complex and offers many 
learning opportunities. The fact that the games can be used in many ways, enable the kids a 
chance to explore and discover infinite ways to have fun, stimulating creativity and building up 
more synapses, increasing the development of the neuronal system. 

The response of kids was very positive, there was ongoing interest, and a lot of enthusiasm 
to explore and discover the many possibilities offered by each game. The Aurogames system is an
invaluable tool in the child’s development, offering a magic space where each can be creative, 
increasing imagination, curiosity, concentration and collaboration with others.”
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The “Art of facilitating” project:
This project was initiated by a parent trained by Miki Kasthan in “Non-violent Global Liberation” 

(NGL). Much of the work in this project was inspired by this teaching. 
Every week, TLC holds two 30-minute Community Gatherings where different issues are 

discussed and decisions made collectively. Since 2016 these gatherings have been facilitated by a 
team of children on a rotating and voluntary basis. During the second term of the year 2019-20 a 
coaching on facilitation was implemented as part of a larger project aiming to implement Nonviolent 
Communication (NVC) values within TLC. We called this the “Art of facilitating”.

This project holds on the premise that there is not one unique way of facilitating a group meeting
but that there are as many as there are facilitators. Therefore its aim is not to teach a specific 
technique but rather to help each child to step out and discover his/her unique way of facilitating in 
order to serve the meeting’s purpose, which is both togetherness and efficiency.

From January 2020 until the closing of the school due to lockdown, the coaching on facilitation 
took place once a week and was divided into two parts:

1. A time of reflection on the last Community Gathering and of preparation of the next one 
together with the kids-facilitators;

2. Followed by a direct live coaching during the Community Gathering (CG).

The first part consisted of a reflection and feedback on the previous CG (“What are we happy 
about in the way we handled the facilitation on which we can build? What challenges did we face, 
how did we choose to answer them, how differently could we have chosen to answer them? Of 
which values do we want to be particularly conscious of during next CG facilitation?”) and a 
preparation for the next CG. Preparation includes deciding on the roles of the different children: the 
chair-person, the time-keeper and the note-taker; collecting all the agenda items; allocating each 
item a maximum time by readjusting the requested time with the day’s CG situation (number of 
items present, importance of topic); reorganizing the agenda items by merging some together; 
organizing the overall agenda items according to priorities and topics, with a ‘gratitude and 
mournings’ start-item and a ‘feedback’ end-item; inscribing the items on a whiteboard to make sure 
everybody can follow the agenda during the meeting; organizing the CG room by beautifying it 
(mandala, cushions, etc.); calling people 5 min before actual starting time so as to make sure to start 
on time.

The live coaching relies on an open contract between the adult-coach, the kids-facilitators and all
the participants to the CG. The adult-coach can pause the flow of the Community Gathering at any 
time, either to give instant feedback on a specific action or to reflect on what is happening and help 
either the group or the kids-facilitator team to see the possible choices. Keeping in mind that the 
chairperson is the only one who can decide how to respond to what is happening, the adult-coach’s 
role is both to help the kids-facilitators have a better awareness of what’s happening in the room and
to help him/her speak the why of their decision – that is, to be transparent in the choice of 
facilitation he/she makes, because sharing the reasons behind process decisions increases trust 
within the group.

On top of these actions, the parent-facilitator opens right before the closure of the CG, a time for
instant feedback where the participants in the CG can give feedback to the kids-facilitators. This helps
the kids deepen their skills and build up trust in themselves by directly witnessing how their 
presence impacts the world around them. 

Reflections on “Art of facilitating”:

• We found that the systematic implementation of an open time of ‘gratitude and mournings’ 
at the beginning of the CG helped to bring back more togetherness within the CG and in TLC 
in general.
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• The children were able to implement a decision that is right but not necessarily fair.

• The children have a better understanding (not yet completely implemented) that the kids-
facilitator's role is to hold the whole and support the group, not what they personally want. 
In that matter, their purpose is different to that of the rest of the participants.

• One challenge was for the parent-coach to build up and maintain the trust with the kids-
facilitators while at the same time being able to give not always nice feedback.

• Facilitators need to track at the same time what is happening inside them, the needs of 
participants and the dynamics of the group as a whole. To strengthen this capacity, next year 
we will work with the kids-facilitators to explore alternative ways to bring togetherness in 
the beginning of the CG (other than the strict minute of silence).

• We are working on how to bring more sweetness and kindness in time-keeping, and 
ameliorate the system on ‘who gets to speak’. Whereas until now questions are taken by 
order of hand raised, it could be useful to enable follow-up questions or questions in 
accordance to their priority.

• We are developing strategies to deal with power differences within the group which 
otherwise make some people’s needs more important than others.

• We aim to strengthen the kids-facilitators’ ability to separate observations from evaluations 
and make purely descriptive observations free of evaluations.

• In general we aim that the kids can identify their feelings, free of judgments and thoughts; 
identify needs separate from any specific strategies; and make clear requests about what 
they want back from the group.

Reflections:
Documentation in TLC has become an acknowledged need. Children, facilitators and parents seek

assurance that this method of education is working, and working well. Such assurance will help to 
build trust to enable a deepening. Therefore the day-by-day implementation of the Integral 
Education principles need to be better understood and evaluated.

We have recognized the need to identify milestones, flags, or shifts that bring change inside an 
individual. The intangible moments that parents and facilitators have witnessed in the individual 
learning processes we have called ‘magic moments’. Parents' doubts are mostly due to a lack of 
understanding of how Integral Education can be implemented and assessed. These ‘magic moments’ 
cannot be recorded through any formal or known means of assessment, and are therefore hard to 
share.

We will be focusing more on how we can assess learning and growth based on the three 
principles of education as envisioned by the Mother and Sri Aurobindo. We would like to create a 
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culture of ongoing active research as a part of our work with the children, trying to implement 
Integral Education in TLC.
 
TLC during lockdown:

Since the official lockdown was declared in India from mid-March, TLC has not been meeting in 
Base Camp or in our other community learning spaces around Auroville. However, our unending 
learning and community spirit endure and adults and children alike have continued to engage in a 
variety of activities from their home-bases. We created a Whatsapp group where we offer and 
propose daily activities for the kids to engage in, including creative writing assignments, 
mathematical problems to solve, research projects, music projects, suggestions for artistic expression
etc. We encouraged the children to share their work in the group, so that they can inspire each other
and share their inspiration.

This was a great success, and worked really well, both for the children who have been responsive
and enthusiastic, as well as for the parents –  some of whom needed some extra support in taking on
this new role of facilitating their children. It has been a test of the Independent Learning approach, 
and we can see clearly how the children have been able to focus, self-motivate, self-manage and find
joy in their learning.

 
Future direction:

We aim to encourage a ‘less-is-more’ approach – with fewer areas of focus, in order to go deeper
into the interdisciplinary projects and foster more depth, continuity and understanding of each 
project.

We aim to place more focus on campus development and the field of aesthetic beauty of our 
surroundings, developing food gardens, creating more flow between the different work spaces, and 
possibly working on a new construction project in Base Camp. 

We also hope to explore more the area of interconnectedness, opening up to activities linking 
TLC to the wider community, as a continuation of our Friday afternoon “Open Spaces”. 

Co-education of TLC adults has always been and will continue to be a focal point of our work. 
This includes deepening our familiarity with the NVC consciousness and working on communication 
skills; the toddler group and its work with parents; regular meetings, sharings, events to keep 
ourselves learning, sharing, thinking, re-considering and always changing and growing in our inner 
and outer states of being.
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“Grow Your Own Food” – school kitchen garden
a project of TLC

For many years we have had a vision to make food an everyday part of the children’s education 
in TLC. We want them to understand where food comes from, both through gardening in Base Camp 
and by visiting Auroville farms.

Two years ago TLC moved away from receiving lunches from the Solar Kitchen and we are now 
cooking, together with the kids, four lunches and five snacks a week (within the allocated BCC lunch 
budget), with the priority being the use of organic and locally grown produce. To efficiently produce 
food was the next step, and from this point, the TLC Kitchen Garden project was born. 

Description of project:
The project was initiated this year by one of our parent-facilitators, a Permaculture Design Expert

and Natural educator with 10 years experience in Italy specializing in synergistic vegetable gardens. 
The goals of this project were to develop healthy and sustainable eating habits for the children and 
adults of TLC, to learn how to grow, harvest, cook and eat food following the seasons in Auroville, to 
reconnect children and adults to nature, with respect and care for our Mother Earth and to help the 
development of food self-sufficiency in Auroville. 

In TLC's garden project we used an experiential method to learn about the different aspects of 
the curriculum. Through being outdoors, and the practical experience of the creation of the garden, 
we encouraged children to observe and ask questions, stimulating their interest and curiosity to 
understand the different related topics. We also proposed subjects to be deepened. 

The garden allowed one to delve into many topics: the botany of the plant, the measurement of 
space, knowledge of the seasons, the use of quantities to cook a recipe, the discovery of a new 
insect, the names of plants in different languages (e.g. Tamil), the water cycle, the use of artistic 
creativity for explanatory signs, decorations and drawings for the book of knowledge. The method 
was multidisciplinary with a focus on the individual expression of the child and his/her abilities.

This year:
• The gardening area was cleaned and designed, including compost area, beds area, walking 

paths, cultivation area, etc.
• Working tools were purchased.
• Compost from TLC composting toilets and additional compost from the Auroville farms was 

used to enrich the soil.
• Beds were created and shaped according to children's size.
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• Seeds and plants of vegetable, fruits, flowers, and aromatic/medicinal plants were purchased
from the Botanical Gardens and Buddha Garden so as to have a wide biodiversity. Plants 
included lettuce, spinach, lady fingers, eggplant, tomato, pumpkin, beans, pineapple, 
papaya, banana, lemongrass, mint, basil, tulsi, chilly, kumquat, chikoo, and turmeric.

• All TLC students were involved in all the steps: preparation of the area, seeding, planting, 
watering, follow-up, harvesting, and cooking the vegetables with the support of 3-4 
facilitators.

• All the products of the garden were harvest and cooked in the TLC kitchen. The most fruitful 
plants were pumpkin, tomato, spinach, beans, and lady fingers.

• We made agreements with Solitude Farm and Windarra Farm to start bringing students to 
the farms twice a week during the last term.

Reflections:
 Through the sensorial experiences that cooking brings, we see that children are much more 

open to what they eat, and become curious to try new flavours and textures.
Eating what grows locally is the way to build a sustainable relationship to food.
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Last School

A Secondary & Higher Secondary level school facility, Last School is unique in following the “Free 
Progress” approach: inviting the students to progressively define their own program of development.
This approach has a demonstrable structuring effect on their personality and increases their 
autonomy, self-confidence and capacity of innovation. The school offers a curriculum designed to 
develop each child integrally through their mental, vital, physical and, when possible, in their psychic 
& spiritual beings. 

The teachers assist the students in finding what they truly are and want to become, and to build 
in themselves a rich multifaceted personality, through a great variety of learning activities.

Overview:
The program of Last School includes literature, visual art in all its forms, social sciences, natural 

sciences, philosophy, mathematics, physics & chemistry, languages, 3D modelling. Physical education 
is very much insisted upon as well as extra-curricular activities such as dance, music, theater, so that 
all the parts of the being are awakened and developed.

Art is an important component of the program having in it a triple objective: first, to refine the 
being and give to it a sense of beauty in everything, second, as an exercise of concentration and 
focus, and third as an opportunity to develop the capacity to work with matter and to make it a 
conscious expression of beauty.

Mathematics and sciences are approached to sharpen the analytical mind and awaken the 
intellectual integrity embedded in scientific methods.

Literature and language are used to develop the capacity to think and express oneself, whether 
in writing or orally, and to touch some of the most essential questions of human life and condition. A 
great variety of languages is proposed: English, French, Tamil, Sanskrit, Hindi, Italian, Spanish, 
Portuguese, Russian, Japanese.

No subject is an end in itself but all serve as a means by which to address and develop diverse 
parts of the being. 

The older students are encouraged to involve themselves into various Auroville activities as part 
of their school program.

Activities of the year:
This year we had 38 students, from 14 to 18 years old. There was a large group of 14 to 15-year-

old students who joined this year, and so it has been a year of adapting to the modes of functioning 
of the school. The seniors helped in keeping the atmosphere and direction as well as setting the 
example of what is valued in the school.

Workshops take place at the start of each semester, in which everyone, students and teachers, 
work intensively together for 5 days. The first workshop this year was based on Sri Aurobindo’s poem
“A Tree”, the second one on Clouds, and the last one on the body, combining art work, note taking 
and body work, and concluding in a 4-hour test.

Among the seniors, several requested to know more about the raison d’être of Auroville and thus
about Sri Aurobindo and Mother. Whereas this started with simple discussions in classes, it was 
followed by the creation of a class to explore this in particular for those most interested.

The evaluation of the year is usually undertaken individually with each of the students with a 
focus on the way they have progressed, not only academically but also as human beings, the priority 
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in the school being openness and sincerity. But this process was interrupted by the corona virus 
episode and was replaced by a written evaluation done by the students.

As in previous years, some students participated in different intensive cultural programs 
happening in Auroville such as the Ultimate Frisbee tournament, the ‘Bridging the Gaps’ program, 
and art installations for the yearly Tango Festival.

Bridging the Gaps at Last School 2020:
This year in Last School we decided to teach a 6-session course based on gender and several 

topics around it. This gender series course is part of a wider program called Bridging the Gaps. 
Bridging the Gaps (BTG) is a program built to challenge teenagers to break down the barriers of 

gender, language, caste, and socio-economic status. Teenagers overcome these societal barriers 
through sport (Ultimate Frisbee), art, dance and personal development sessions. An atmosphere 
charged with positivity and infused with non-judgment and respect provides teens with the space to 
make their transformation. 

This program originally started as 5-day immersion camps with youth from all over India who 
lived, ate, slept and danced together in mixed teams. We hosted such a camp in Auroville in 2014. 

In 2017 two organisations from Auroville and Auroville Village Action Group (AVAG) consisting of 
five people took part in a Bridging the Gaps Fellowship which allowed us to teach a Gender Series 
curriculum in four of Auroville’s outreach schools, with three more Auroville schools joining in.

This particular curriculum on gender included 6 different topics: 
1. Sex, Gender & Stereotypes 
2. Stereotypes & Relationships 
3. Reproductive health
4. Consent
5. Violence, Harassment & Abuse 
6. Media & Gender

We looked at each of these topics and discussed them seeing how they vary across cultures and 
time. We tried to introspect and look at how each of these topics affects us and society. There are 
many gaps between us in our society and we cannot bridge all of them in a day or even a year 
sometimes but as we are here for progress and change, the best we can do is look at ourselves at 
each other and question with an open mind.

Starting with the first point of “To be a True Aurovilian”, the aim of this course is to be able to 
look at ourselves and talk about topics that are not always easy to discuss but are very important.

 
Reflections: 

The number of students has increased the last 2 years and it has become a challenge to keep the 
quality of concentration and atmosphere as well as the level of individual followup, all of which 
requires much more presence and attention.
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Future School

Future School seeks to provide an environment in which Auroville youth and those dedicated to 
their education may reach their potential. Inspired by Sri Aurobindo and the Mother, the school 
aspires to create a platform for self-discovery. Students have the opportunity to find a deeper 
understanding of their responsibility to self, community and the world.

The school reflects the international character of Auroville, bringing together students and 
teachers from many different nationalities and cultures in a spirit of openness and harmony. The 
diversity of the school community creates an opportunity to be immersed in a rich and positive 
environment for sharing experiences. 

By offering many choices, the school seeks to balance independence and freedom on one hand, 
with respect and responsibility on the other. Students are supported in an interactive and open 
environment. They are at the same time encouraged to be aware of their choices and to forge their 
own path of growth and progress.

We hope that this environment and the educational program will help the students to become 
self-aware and motivated while reaching their potential.

School program and activities:
Future School offers a high school equivalent education to primarily Aurovilian students. This 

year there were 49 young adults from 17 different nationalities enrolled in the school.

We offer a wide range of subjects to our students: Languages – English (with Literature and 
Language options), French, German; Mathematics; Pure Sciences – Physics, Chemistry, Biology; Social
Sciences – History, Geography, Economics, Psychology, Global Citizenship; Sports; and extracurricular 
subjects such as Java Coding, Photography, Film, Art.

Through our mentoring program we assist the students in making good individual choices that 
help them explore and progress.
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The school incorporates many different teaching/learning methods and environments: 
interactive teaching with class discussions, projects, tutorials, independent research, traditional 
lectures, and online classrooms; small and large groups, one-on-one approach, peer teaching, work 
experience and self-study. In this way we hope to meet the needs of each individual.

We feel that the combination of required areas of study and choice of subjects gives students the
chance to both get in touch with new areas of knowledge as well as explore their own interests and 
needs.

Reflective assessments are shared during the course of mentor meetings and other conferences. 
We also use school seminars to engage the students and teachers.

Skill-based assessments include the following:

• Internal tests, regular assignments and journals of activities and progress
• Project work with internal and/or public presentations
• Written progress reports
• External examinations (UK IGCSEs and International A-levels) if requested by the students

Highlights of the year – All school activities: 

Zero Waste of Food
This year, we continued with our project to decrease food waste. Our librarian Subhasri added to 

the snack variety with fried idlis so as to reuse the leftovers from Thursday lunch.
We also started a biannual survey of the students, asking how many times a week they ate lunch,

and adjusted the amount of food we are receiving accordingly. Overall this has been a success, 
further reducing waste.

The Circle Garden
Growing an edible garden has continued: we have extended the garden into the staff quarters 

with a patch of tomato plants and regularly include our vegetables in our snacks.

Weekly Seminars
These have been an ongoing feature of our school for many years and are open to all students 

and teachers. This gives us a chance to invite interesting people to present a variety of topics, as well 
as offer a platform for student presentations and debates.

Often, the seminar serves as a forum to introduce courses and extracurricular activities in an 
exploratory, interactive manner. The activities introduced then become a part of the coursework and 
the extracurricular offerings. 

This year, at the request of the students, we started a series of seminars on early Auroville, 
asking long-term members of the Auroville community to come and share their experiences.

The student body was very receptive, and interested in Auroville’s history. These seminars 
conveyed to the students the spirit in which Auroville was started and were an inspiring experience, 
allowing our students to find new ways to connect to Auroville.

In the second semester of the year, Kira shared a series of seminars on marine biology with us. 
Other highlights of the year were a seminar on Natural Horsemanship followed by a practical 
demonstration from Divya.

Graduation
This year saw the successful completion of the program by 7 students. Each student received the 

gift of their own 'Goodbye Book'.
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Field trips
An important element in any learning program, field trips connect classroom topics to real world 

experiences. They create an opportunity for closer bonding within the school cocoon and provide a 
break from routine. The following were our field trips this year:

1) Dakshana Chitra and Crocodile Bank
In November 2019, we went on an all-school field trip to Dakshana Chitra and the Crocodile 

Bank. It was a full-day trip, giving the children time to interact with each other in an environment
independent of school.

Dakshina Chitra is a walk-in live museum showcasing the unique native building patterns that
existed in Southern India. It was a great experience for both the students and teachers to visit 
these houses, allowing us to absorb the sense of history from the architecture.

At the Crocodile Bank, we walked around and observed different varieties of reptiles, learned
about their conservation status and the habitats they live in. It was a great opportunity for our 
Biology students to see so many endangered reptiles and our Photography class took full 
advantage of the chance to explore new themes.

2) Trip To Hidesign
The ninth graders took their annual trip to the Hidesign factory with their Current Affairs 

teacher Dilip. This trip allows the 9th grade to see and understand the many stages of 
manufacturing: from production, to design, to marketing. They got to meet people working at all 
stages of the process and learn about how the business functions. This trip allowed the newly 
formed ninth grade a chance to bond as a class outside of the school.

3) Geography Field Trip
In September 2019, 7 students with Geography teacher Pujasree went on a field trip to 

Aralam Forest in Kannur district. They also visited Paithalmala hills. It was a six-day trip and the 
students stayed in the reserve forest guesthouse.

The students had a great experience and explored the topic “Biodiversity under threat”.
They met a forest ranger who explained the evolution of biodiversity due to climate change 

and repeated floods for the last 3 years.

New courses and extracurricular activities:

Community Service
For the past nine years, Future School has been participating in a Community Service program 

that allows the new students joining school to participate in a unique opportunity and experience. 
For three weeks before the new school year begins, each student works in three different services, 
units or ongoing projects. We find this activity an important learning tool as it aids in preparing each 
child for their future. Students learn to adopt a sense of commitment and responsibility. They get to 
experience working with and around different people in a team. This activity has been an integral 
part of the school program and has been well received by the students and the community. This year
they got to experience work at: Solitude Farm, Dreamers’ Cafe, Tanto Pizzeria, Pour Tous Distribution 
Centre (PTDC), La Piscine, Svaram, Auroville Botanical Gardens and Nandanam Kindergarten. The 
width of options allowed each of them to explore their interests.

69



French Cinema Appreciation
This year Future School had the possibility to offer a new course: French Cinema Appreciation. In 

this course students get to watch and discuss old French movies. Christine who is the teacher of this 
class said: “It allows students to hear and bathe for a few moments (through a story told to them) in 
the language they are learning and to become familiar with words, pronunciation, and oral 
expressions.” They watched comedies (romantic and normal), as well as quality animation films 
(Michel Ocelot: “Kirikou”, “Azur et Asmar”). Students really enjoyed the element of sharing in both 
language and culture that this class has given them.

Arts class
Pujasree started a new arts class for the 9th graders, which aims to explore many mediums of art 

with the students. This year they watched art movies and experimented with pottery, digital art, 
photography, and outdoor sketching. The class also focuses on art history and includes frequent trips 
to exhibitions.

Java Coding
A new elective Joon started this year, allowing students to experience coding. It ran for the first 

semester of the year.

Reflections on this year:
This year we focused on the establishment of boundaries on responsibilities with the student 

body. This gave them the independence to develop their own projects and improve their 
organisation. It was especially beneficial to the Student Council, allowing them to truly grow into the 
role of student representatives. Our goal was to strengthen relations among students, staff and 
teachers; the newfound independence of the student bodies allowed relations to be developed and 
deepened on a more equitable basis.

Conclusion:
Our goal for next year will be the development of the mind. Improvement of our mental 

instrument is a key factor in integral education. We will try in the next academic year to enhance 
mental capacities through an emphasis on academic studying and learning. This enhancement will be
brought about by attempting to increase motivation and discipline, while encouraging the student 
body to develop.
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Aikiyam School

Aikiyam School provides a progressive kindergarten, primary and intermediate education for 
children from Kuyilappalayam and other Tamil villages geographically connected to Auroville. The 
school's mission is to maintain a creative and joyful atmosphere. The school provides a quality 
bilingual education in Tamil and English, covering all of the standard academic subjects, physical 
education, and a wide variety of vocational options, giving children a range of choices in the type of 
education they will pursue when leaving the school.

Activities of the year:
This year Aikiyam had 249 children, ages 3 to 14 years.
Aikiyam School has a variety of programmes which are helping the school to be a child-centered 

school.  

• Children are given 3 years of Montessori experience which help them to develop sensory and
pre-operational skills.  Since all children get equal opportunity to learn, Aikiyam classrooms 
are no-failure classrooms.

• Children are observed by a special educator, and a problem-based remedial curriculum is 
knitted to help individual children.  This curriculum does not separate children who have 
some learning difficulties from their peer group, but supports both in the class and in the 
supportive learning classroom. 

• Aikiyam School has a Fantastic Phonics programme and Get-Set-Go programme to teach 
English fluency in grades from upper kindergarten to 4th Grade.

• STEM Land activities are included for upper primary classes from this academic year 
onwards.

• Varieties of vocational trainings and creativity classes are part of Aikiyam’s regular 
curriculum: carpentry, clay work, tailoring, embroidery, jewelry making, dance, singing and 
hatha yoga.    

• Each class carries out classroom micro projects every year in order to develop insights among
students.

• Evening sports is a regular programme of the school.
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Highlights of the year:

1. Teacher training for Kindergarten teachers: Aikiyam kindergarten teachers are emerging as 
‘integrated activity-oriented classroom’ teachers with the help of weekly classes and 
feedback by our Montessori trainer.

2. A volunteer teacher trainer from Germany worked with us this year. His ideas, sharing, and 
classroom demonstrations were very much appreciated by all the teachers. His presence on 
campus every day brought a great deal of clarity in necessary nitty-gritty of teaching skills. 
He reflects:

“Vanakkam, my name is Benjamin. I am from Germany and 19 years old. About 
one year ago I first decided to work at Aikiyam School in the context of a voluntary 
service. My first day was at the beginning of September. I was supposed to spend 
one year at Aikiyam, but due to the current situation I was send back to Germany.

At my first day I was assigned to STEM Land in order to support the leading 
teacher Saravanan especially in mathematics.The concept of STEM Land pursues 
autonomous and individual learning. Further tasks were assisting swimming classes 
or practicing individual English reading skills.

Working with the students had been a unique and enriching experience for me as
well as for the students. Considering the fact that I had very little experience working
with children up to this point, the lively and sincere attitude of the students made it 
easy to connect and work with them. They really made me feel welcome and 
appreciated throughout my service. I think that especially Aikiyam's philosophy and 
values distinguish Aikiyam from many other schools. The fact that there is no 
violence at school really improves the learning environment. Of course sometimes 
little problems show up, such as disobedience or students have not done their 
homework, but these issues are usually caused by their situation at home.

The school offers a rich diversity of opportunities and is a place I would always 
come back to.”

3. 7th Grade children were taken to the All India Radio Station by their social science teacher. 
Children prepared a half-hour programme, and their programme was recorded and later 
telecasted on 22nd February.  Their performance was very much appreciated.

4. Field trips:

◦ Kindergarden children were taken on an experiential trip between Puducherry and 
Villupuram on a train. This experience was something that triggered their mind, 
comparing the stories they heard about trains and train stations, the pictures they see in 
baby books and reality.  It was thrilling.
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◦ Children were taken to New Waves, an Aurovilian Electronics company to make them 
understand chips waving, soldering and components installations in real life. This visit 
helped the children to break the taboo of ‘distance between man and machine’.

5. Children participated in different activities this year within Auroville and outside Auroville.

◦ 60 Aikiyam children were invited to attend a day-long drawing event by the Lt. Governor 
of Puducherry. Children drew thematic pictures and exhibited them on the roadside for 
the general public to see.

◦ Children also participated in a school drawing event. The topic was ‘Good pupils’. 
Children from 4th - 8th grade drew pictures and wrote captions on their pictures. They also
brought their pictures to the morning assembly and explained what they drew and the 
meaning of their caption.

6. We conducted ‘micro projects’ in every class. These micro projects used inductive and 
deductive research methodology to come to an understanding. Vibrant concrete 
understandings were reached about abstract maters and concepts as a result.

7. Aikiyam School children conducted a ‘student leaders’ election this year too. They selected 
their school pupil leader, class leaders and volunteers for campus cleanliness.   

Outcomes:

• Children's critical thinking has been nurtured.

• Children had contact with good role models. 

• Children demonstrated the power of ‘self-governance’. 

• Children created an Eco-Pond, a permanent model for all children to understand aquatic life 
and plants.

Reflections:
STEM Land has given a great opportunity for children to work with matter and physical systems.
The problem of the year was the abrupt closure of the school due to COVID-19. Many children 

could not exhibit their work to other children and parents, which they were looking forward to do.
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Isai Ambalam School

Isai Ambalam school is an outreach school of Auroville that uses alternative educational methods
and works with children from the villages around Auroville. It aims to be a model school based on 
the holistic education principles of Sri Aurobindo and Mother, where each child and teacher can 
reach his or her true potential. This is done through alternative educational methods and an 
individualized learning program that includes critical skills and values.

Over 30% of the parents of our students or their kin work in Auroville. There are classes from 
Crèche (3 years old) to 8th Grade (13 years old). The children from 1st Grade to 8th Grade are 
registered under the Central Board of Secondary Education (CBSE) as part of New Era Secondary 
School (NESS), Auroville. We have qualified and well-trained teachers and many volunteers, including
15 engineers who work with the children in science, technology, programming, electronics and 
mathematics, as well as graduates who work with English. The medium of instruction is English (and 
Tamil) and the children can continue their higher education at NESS or another school of their 
choice.

This year our special goals were research into how we can inspire ourselves, research towards 
better comprehension and confidence in English, focus on speaking classical Tamil, and being able to 
cope with academic requirements.

Activities of the year:

1. We do individual learning plans and assessment every week to know where the child is, and 
track his or her progress with a software designed by our volunteers. We are also able to 
generate a monthly progress card that uses this information to create an update for each 
child.

2. “Inspiration” project
We worked intensively on a personality development program with children beyond 6 th 

grade called “Inspiration”, where we explored powerful stories from India with the 
perspective of building values. (See following report.)

3. We worked with programs that helped children take care of themselves by creating their 
own organic tooth power, soap and home remedies. The children were also helped to 
understand social issues, and they created plays that highlighted these issues and their 
alternatives for their parents (e.g. addressing alcoholism, unethical practices during 
elections).
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4. We did several Education By Design (EBD) projects to understand the concepts of maths and 
science and apply these concepts.

5. We had a sleepover at the school once a week (sometimes more) where we could do many 
activities.

6. Children participated in different Auroville activities and learned about Auroville.

7. We have almost no fees, and cater to some of the most dis-empowered communities (e.g. 
Scheduled Caste) around Auroville by raising funds ourselves through our Support-a-Child 
program.

8. We actively research and publish. This year we are taking up research on Values and on 
learning English through Total Physical Response (TPR) and Teaching Proficiency in Reading 
and Storytelling (TPRS).

9. Children participate in spoken Tamil classes and this year sang the “Sivapuranamslogam” at 
Irumbai Temple on the day before Shivarathiri.

10. We have an active Sanskrit program with the support of the Society that looks at using 
Sanskrit as a communication language.

  
Outcomes:

1. Most children have very little access to English at home, and we found gaps in reading 
comprehension among children. We created sub-groups and worked with Total Physical 
Response (TPR) and Teaching Proficiency in Reading and Storytelling (TPRS) methods along 
with storytelling and story reading. With pre- and post-assessments, we have found a 
marked improvement in reading, comprehension and fluency.

2. Some of the research performed at our school by STEM Land youth was published at the 
Mathematics Education and Society (MES) conference last year.

3. At home, children use dialects of Tamil and find classical Tamil (which is required 
academically) difficult. This difficulty grows in higher grades. Through our spoken Tamil class 
with activities that make speaking classical Tamil fun and usable for communication, we 
could see the improvement in both their speaking and their writing of classical Tamil.

4. The 5th to 8th graders have learnt 30 “Thirukural” verses and their meaning through stories. 
They also learnt and gave a performance on “Shiva Puranam”, a rythmic classical Tamil 
recitation.

5. Through our “Inspiration” project the children connected to values and qualities including 
self-confidence, discovery of a deeper self, concentration, tolerance and fearlessness.

6. Through our “Empowered children, healthy homes” project, students learnt to prepare 
home remedies (cold, cough & fever), soaps and tooth powder. A mill was bought to grind 
our own ragi porridge and masala powder for lunch.
      As a part of this project students visited Auroville services including Solar Kitchen, Pour 
Tous Distribution Centre (PTDC) and Free Store to learn about the collaborative community 
lifestyle in Auroville. They came to know how these places help the community to grow. They
selected these places also in connection to where some of the children’s parents work in 
Auroville.

7. Eight students from 8th Grade have completed their studies and are transitioning to NESS 
school.

8. Fifty students were participants in the Dehashakthi sports program. The children also 
performed a demo on Judo.
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9. Twelve students participated in the Endangered Craft Mela where they learnt many new 
craft activities, and went on to teach those skills to other students.

10. We raised awareness on national events including Children’s Day, Gandhi Jayanthi, Abul 
Kalam Azad and Sri Aurobindo’s Birthday. Smaller children made drawings and older children 
had speech competitions.

Reflections:
Most meaningful this year was the “Inspiration” project which was an opportunity to break the 

silos of just doing ‘my work’. The STEM teachers and Isai Ambalam children were distributed across 
teams and cooperated well among themselves, understood one another's work, skills and talents 
and supported each other.

We feel that we have been adding more value as an Auroville school, as we have been 
connecting deeper with the values of Auroville and engaging more with Auroville.

We had a limitation of space for our activities and lacked a teachers' room. This year the 
construction of two rooms on the first floor was completed, which will be used as a classroom and 
teachers' and resource room which we require now.

Subash who was a long-time executive of the school till a couple of years back has passed away, 
leaving only Sanjeev as an executive. We have created a core group of 4 who deliberates and takes 
decisions at the school.
 
Conclusion:

Next year we hope to:

• Create a language resource room for Tamil and English. 
• Prepare more Teaching-Learning Materials (TLM) for learning activities.
• Interact with more resource people from around the country.
• Continue to work on our personality development programs.
• Improve the children’s concentration through breath awareness meditation.
• Some of our full-time teachers will take up research in the areas mentioned, and publish in 

international and national conferences/journals.
• We hope to add one more executive for the school.
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Inspiration: Personality development to build constant aspiration
a project of Isai Ambalam School

Isai Ambalam School is a pre-school, primary and middle school for children who come from 
nearby villages (in the age group 3 to 13 years). As an Auroville school we have been looking at ways 
of inculcating universal values, character traits that are in line with Auroville. Values are inculcated 
through embodying them, and it helps us (teachers and children) to be in an environment that also 
reminds us of this aspiration. The creation of this environment of constant aspiration is the goal of 
the Inspiration project at Isai Ambalam. We hoped that teachers and children would act more 
responsibly by being inspired by this program.

The program was a personality development course for both children and teachers that relies on 
inspiration through saying, stories, poems, plays, and films to remind us of the constant aspiration 
towards integral education. The project was broadly based on material developed at the 
Ramakrishna Mission which uses the words of Swami Vivekenanda as a personality development 
program. In addition the children learnt or revisited the cultural and mythological inspirational 
stories of special children, with a view of looking at the deeper values in them.

Description of project:
This project was implemented with 52 children from 5th to 8th grade, Isai Amabalam teachers (13 

total) and STEM Land volunteers (9-15 over the course of the program). Most of the children have 
come from rural villages around Auroville and had not been exposed to inspirational stories, songs 
from India’s strong spiritual and cultural background. Through this project they became aware of 
many of these including the epics like Ramayana and Mahabharatha, looked at through the lens of 
values and character traits.

In first month, each week the researchers had a meeting to discuss how we would implement 
this project and what the indicators would be. From these conversations we came up with key areas 
that could indicate our progress as a school in our aspiring towards integral education. Our key 
values were:

• Check one's integrity.

• Moving from accountability to responsibility.

• Breaking silos and groupism.

• Effective use of unorganized/free time.

• Self-discipline.

• Self-improvement.

• Self-confidence without putting others down.

• Concentration.

• Mediation.
 
We conducted a pre-survey for both children and teachers with questions based on the above 

areas to find the overall perceived current state of our school. We also gathered public domain 
reports by Auroville schools where they describe their work on values and their matrices.

We started the implementation of the project in July 2019. Mr. Krishnamaharaj from 
Chengalpattu and Anita were the backbone that helped the groups understand organize and give 
ideas to start this project.
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In our school we have a sleepover once a week as well as Saturday school, a day of activities. On 
Saturdays from 9am to 11am all the teams worked on project-related activities. Each team was 
composed of children, teachers and youth volunteers. It was a special activity that broke the silos of 
what each of us otherwise do at the school.

In this project there are 2 phases. In the first phase there were 6 groups of children and teachers.
Each group took one divine child related to one value:

• Self-confidence – Markendiyan Story

• True Education (holistic development) – Prahalada story

• Real Personality (discovering a deeper self) – Thiruganantha Sambandar

• Real worship (service to humanity as worship) – Namdev story

• Art of Meditation – Duruva story

• Secret of Concentration – Arjuna story
 
Every week each group worked on something like reading a story, quotes and sayings told by 

Swami Vivekanda related their story, singing a song, drawings, essays, and preparing a PowerPoint 
for their story. Each Saturday first we had 15min (aana pana) meditation and then one group or two 
groups presented their work to other groups.

Finally, each group took more than one month to prepare scripts, practice and make a short film 
on their stories with connection to real-life scenarios, and presented these to the other groups.

 
In the second phase six groups merged into 3 groups to take up more complex topics:

• SWOT (Strengths Weaknesses Opportunities and Threats) group – Sundaragandam 
(Ramayana)

• React, Respond and Realise – Srimad Bagavatam (Parikshit)

• Forbearance, Tolerance, Acceptance and Fearlessness – Mahabharatam (Yaksha – 
Bagavatgita)

 
This time 4th graders also joined in three groups. The children felt the need of the values and 

started learning naturally. They came to know the importance of values through Ramayana, 
Mahabharatam and Srimad Bagavatam through certain areas. 

Finally, they performed their learning knowledge through drama and puppets. In between the 
program, quiz questions were asked to motivate them and bring their concentration to focus on 
other groups.

At the end of the 2nd phase, we had planned to conduct a post-survey of the same questions as 
the pre-survey, to see the improvement of the school towards integral education. But we were only 
able to conduct the post-survey for the 8th grade children, not for the other grades or the teachers, 
due to the coronavirus lockdown.

 
Outcomes:

This project has broken groupism and silos between subject teachers, grade teachers, volunteers 
and children across different grades, creating a collaborated learning community. It has given 
opportunity to bring the children's various potentials like recitation, drawing, acting, singing, playing 
the tabla and the same in teachers especially filming, special effects using green screens. Values have
been imparted through stories, songs, quotes, puppet shows, short films etc. The values are revisited
in different ways and in different contexts, and we hope they will stay with us for time to come.

We researchers noticed many improvements in the groups through these activities including 
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sharing materials, helping each other, time management, active participation, appreciating others, 
etc. Some of children from elder grades voluntarily went and helped another group by singing a song 
for that group, and the children have developed the sense of self-confidence in their actions like 
presenting their work to other groups.

Due to the Corona shutdown we have only been able to conduct the post-survey for 8 th graders 
so far. Through the post-survey we notice:

• Children who said that they couldn't concentrate in class in pre-survey, are able to 
concentrated in their project. Which taught them they can concentrate their class as well.

• Children who said that they have not eaten everything served in the school in pre-survey 
learned values like tolerance and responsibility to health from this project and now they are 
eating everything served at the school.

• Children who said that they do not use their free time usefully and to learn new things, are 
now using most of their free time to learn new things.

• Also “How often am I honest” has improved when compared to pre-survey.
 

Reflections:
Many teachers reflected that the values and sayings were seeded in the mind of children, e.g. a 

child who encountered an incident that had earlier led to the child being disturbed or distracted in 
class, responded to it differently, reflecting on a powerful quote or learning from a story and moving 
on. Children are more able to realize that they had not been the best they could have been.

Teachers learnt to take what was learned into their classrooms, and that the children were more 
present in their classes when this was done.

Preparing related materials helped children understand values easily and connect them to real-
life incidents. Selecting appropriate stories related to values helped in breaking children’s and 
teacher’s mindsets and stereotypes like groupism (“I belong to this community so I should not read 
epics,” “I am not good at singing so I will not sing,” “It is not possible for me to act or record,” etc). It 
has led to significant improvement in time management and creating and conducting activities.

 
Conclusion: 

Values are the criteria by which we measure the quality of our actions and our life. The earlier 
these become part of our being, the better our life is, and children around 9 years old seem to be 
able to take to values explicitly through stories, songs, creating films, powerful sayings. Imparting 
value education can support having right impressions formed in the child's mind, and will guide him 
throughout his life and what he does in society.

We are sufficiently encouraged by this year to continue our work in this area next year:

• We will conduct the post-survey to review the clarity of understanding of values as well as 
how children and adults feel the project has supported them having a stronger aspiration 
based on the indicators.

• We will also review all the presentations that had made an impact, e.g. experiential learning, 
mini research within the school, etc. and create a database of these. We will also see where 
these were effectively interrelated with curricular learning.

• Careful review of literature survey with the lens of creating a similar program and putting 
together the resources already available from Auroville schools, Auroville outreach schools 
and Ashram that can be useful for this project. 

• We hope to consolidate all these useful resources to create a yearlong program in the 
context of Auroville and the work of Sri Aurobindo and the Mother.
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STEM Land
(STEM = Science, Technology, Engineering and Mathematics)

 
The tagline of STEM Land is learn, grow, work, teach which captures the essence of what we do.  

At STEM Land we value the 3 ‘C’s:

1. Conscious of self

◦ Exploring self-learning and researching the use of technology in effective learning and 
learning environments e.g. STEM Land.

◦ Exploring a learning organization as an environment where learning (unending 
education) and directed growth (constant progress) of its members and those they 
interact with is the primary goal, while still being effective in engaging in a real world 
context.

2. Conscious of others

◦ Providing an opportunity (and mentoring) to youth in and around Auroville to become 
skilled in e.g. electronics, programming and teaching.

◦ Providing an opportunity for skilled youth to engage with children in schools and move 
beyond simple procedural learning into application, problem solving and self-mastery.

3. Conscious of the environment

◦ Exploring alternatives to examinations as a way for children to demonstrate mastery.

◦ Supporting those who want to see similar changes in their schools and organizations, e.g.
modules in specific topics, teacher training.

Activities of the year:
Our activities have been across the following schools: Udavi, Isai Ambalam, Auroville Institute of 

Applied Technology (AIAT), Deepanam School, Last School, TLC (The Learning Community), Aikiyam 
School and Tamarai Learning Center.

Intensive participation (> 5 hrs a week): 242 children

• Isai Ambalam School (Math, Environmental Sciences, English): 118 children (1st to 8th grade)

• Udavi School (Math): 74 children (6th to 10th grade)

• Auroville Institute of Applied Technology (Math, Science): 50 children

Consistent Intervention (2 hrs a week): 60 children

• Deepanam, Last School, TLC (hands-on projects): 29 children (see following report)

• Initial training and once-a-week continued guidance at Aikiyam Shool and Tamarai Learning 
Center

 
New STEM centres started with our training, continued guidance and support:

• Aikiyam School: 250 children (3 teachers trained)

• Thamarai Learning Center: 80 children (2 facilitators trained)
We are bringing out a quarterly newsletter that captures many of the happenings at STEM land.
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We conducted free (~20 hrs) courses for youth (and anyone interested in learning). Recent 
courses were:

• Python-Django by Shravan (STEM Land)

• Wordpress by Kshitij (Auroville counsulting) (after attending Python-Django)

• Elixir by Shankardevy (Talam) (after attending Python-Django)

• Raspberry Pie by Matej (Independent)

• Basic Scratch by Sundar, Naveen (STEM Land)

• Programming for math educators (STEM Land)

We took up research projects this year. We presented the following:

• Ganesan P., Patchaiyappan P., Iyyanarappan A., Saminathan L., Kumar N., Perumal 
R., Ranganathan S., Bharathi S., & Kothandaraman S. (Jan 2019) STEM Land (Science 
Technology Engineering Mathematics Land): Factors and Interventions Influencing 
Children’s Attitude Towards Mathematics, MES10

• Iyyanarappan A., Anand B., Saminathan L., Kumar N., Ganesan P., Patchaiyappan P., Perumal 
R., Ranganathan S., Bharathi S., & Kothandaraman S. (Jan 2019) STEM Land (Science 
Technology Engineering Mathematics Land): Deep Learning of Mathematical Concepts 
Through EBD and by Using Materials, MES10

• Bharathi S., Ganesan P., Kothandaraman S., Iyyanarappan A., Saminathan L., Kumar 
N., Patchaiyappan P., Perumal R., Ranganathan S. (Jan 2019) Learning Mathematics concepts
through Projects and EBD (Education by Design) methodology, MTA 

Outcomes:
The first beneficiaries were the youth (18 youth and 6 interns) who were part of STEM Land and 

had the opportunity to learn how to be good teachers and engineers, to grow through exploring how
they want to be and what they can do for society and community. Most of our alumni boys and girls, 
even those who have taken up arts, tend to take programming as a minor.

The beneficiaries of the project were over 242 children that
the youth of STEM Land interacted with in an intense fashion.
One of the outcomes we observe is a change in the attitude
towards mathematics after the children have come to STEM Land.

We also observed progress:

• At Isai Ambalam campus – with their confidence,
competency to handle and do real life projects, improved
spoken English, and growth through the “Inspiration”
project.

• At Udavi campus – with multi-grade classes, the peer learning and interactions as well as 
stewardship.

In addition, we interacted with children, teachers and researchers in the field of education which
enriched us and hopefully enriched them as well.

Reflections:
Here are some short reflections from some of the youth of STEM Land:

81

http://www.auraauro.com/research/MES10_FactorsandInterventionsInfluencingChildrenAttitudeTowardsMathematics.pdf
http://www.auraauro.com/research/MES10_FactorsandInterventionsInfluencingChildrenAttitudeTowardsMathematics.pdf
http://www.auraauro.com/research/Learning_Mathematics_concepts_through_Projects_and_EBD_(Education%20By%20Design)_methodology.pdf
http://www.auraauro.com/research/Learning_Mathematics_concepts_through_Projects_and_EBD_(Education%20By%20Design)_methodology.pdf
http://www.auraauro.com/research/MES10DeepLearningofMathematicalConceptsThroughEBDandbyUsingMaterials.pdf
http://www.auraauro.com/research/MES10DeepLearningofMathematicalConceptsThroughEBDandbyUsingMaterials.pdf


Sundar (5 years at STEM Land):
The year 2019-20, has given me a lot of exposure as a teacher, engineer and researcher. 

There has been a lot learning through workshops that were conducted with teachers based on 
skill competency and inner capacity; our team presented this at Homi Bhabha Centre for Science 
Education (HBCSE) as a poster. The conference itself gave a lot of exposure on the current 
teaching and learning methodologies.

Friday sessions were created to share our learning across STEM Lands in Auroville and the 
bioregion, with guest teachers such as Swathi sharing her expertise.

I was part of the organizational team for “Stewardship for New Emergence” stages 1 and 2. 
The main learning for me was breaking ‘-isms’, noticing my patterns and changing them while 
deeply caring for Authenticity for myself and others. I had also the opportunity to hold triads with
graduates in Indian School of Development Management (ISDM), Delhi.

As an engineer I am learning Python and VLSI Layout along with SKILL coding. The team has 
grown from 4 to 18 and I am looking forward to a year filled with joyful learning.

Poovizhi (3 years at STEM Land):
Looking back the activities I've been doing in the last year, I find that I've been progressing 

gradually in my skills and started to use what I have learned. Compared to last year this year I 
find myself using the Stewardship tools more often, and also delivering to people during the 
courses. I was able to give catch-up sessions for some people to continue their learning.

Working and learning with teachers and children were joyful moments. Children and 
teachers worked equally to create a short film, and each one of us was in our fullest potential 
and learned valuable things through it.

Logeshwari (2 years at STEM Land):
From last year’s reflection I could see a lot of changes. I realized that teaching is not that 

easy and it is the responsible service that we give to others. I could see improvement in the 
integrity time in the morning. This was one of my CFSR (Concious Full Spectrum Response) 
projects and even though I am not completely in integrity all the time, still I feel accomplished 
seeing this change. I feel that I should also do the same in my work and other commitments.

Since I was a Practitioner Coach last year and having continuous sessions on Fridays on 
Stewardship tools, I could see a small change in me. Again, even though I am not following all 
the time I see a change within me which may not be visible to others. It was great to see the 
STEM Land team growing and different STEM centres emerging.

This year I saw many organizations' growth, not only STEM land but also other organizations.
Last year I made a few activities/supports which I felt were aligned with my values, and I feel 
really happy for them and would like to continue them.

Prabhaharan (1 year at STEM Land)
STEM Land provides a learning environment to enhance learning and skills development. A 

cross-culture learning environment, a great place for learning and a safe space for creating and 
enabling innovative and new ideas. 

STEM Land helps everyone know about individual values, inspire each other, break patterns, 
step out of comfort zones and work as global citizens. It is a driving force to travel in the same 
plane as a whole team with common values.

It is neither a school nor a company; it’s a very unique environment to prosper in growth for 
oneself and for others.
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I have learnt Python, MySQL database, HTML and Django. The Arduino and Interactive 
Scratch courses helped me to learn and understand the programming concepts.

I learned how to teach students without boring them using educational materials and 
concept-based learning.

I learned Django, Python and web scraping with a real project, which helped me to 
understand these concept easily. This helped me understand many things in the internet 
including Google Cloud computing, Artificial Intelligence and machine learning, virtual machines 
and vision API.

Sessions with others helped me understand how to utilize technology for human growth and 
development.

 I become more responsible for the future generation, the growth of my children and the 
happenings around me by attending the Stewardship session. Cycling to work as a ‘break-
through’ initiative helps me to be healthy and change culture. Stewardship tools help me to focus
on the higher purpose in my life.

The Vipassana sessions at STEM Land helped me to know about myself and to find my 
purpose in life, and to live a life based on moral values (ideal teacher).

Conclusion: 
We will be working with partners to conduct intensive trainings and continue guiding them to set

up their own STEM centers like at Aikiyam and Thamarai.
Many members of the team continue to participate in, benefit from and organize the 

“Stewardship for New Emergence” programs in both English and Tamil (“Amma Appa” program). 
These tools have helped us handle various situations and to continue to progress as a team.

The growing team

83



STEM (Science Technology Engineering Mathematics) Land
near/in Auroville schools

by Abilash and Pratap

STEM Land was initiated by SAIIER at Udavi School about 4 years ago and has become a self-
directed, peer-supported learning space to do projects and to learn Mathematics and sciences. STEM
Land aims to support the values of responsibility, equality and ‘courage to create’ in both children 
and adults. A second STEM Land was also initiated at Isai Ambalam School a couple of years ago.

Some of the Auroville schools have utilized STEM Land at different times over the years including 
TLC (The Learning Community), Deepanam School, Last School and Transition School. There had been
an ongoing request to take up the activities of STEM Land at a location closer to the schools. 

So this year we had a new activity of taking STEM Land to Auroville schools. 
 

Description of project:
This project primarily targeted children and youth in and around Auroville schools, ages 8 to 16 

years. As with all STEM Lands, our interest was to create open learning spaces beyond a single 
school. 

We presented STEM Land to the Auroville School Board to assess interest and the direction STEM
Land should take to address needs of Auroville schools. We further had presentations and 
conversations with Transition School, Last School, TLC and Deepanam School on the specific areas of 
their interest. We were requested to give specialized classes, e.g. electronics, programming, physics, 
projects, tinkering and ‘maker space’ with younger children. 

We were offered space in different schools: storage and classrooms at Deepanam and Last 
School for use with their own students, and a space in TLC that was open to everyone. We choose to 
set up our materials in the TLC space, and to go to the different schools for their classes as was 
preferred by the schools. In the first term we set up all our materials and planned the classes.

In the next two terms we worked with TLC (3 sessions a week, 6 hrs in all), Last School (1 session 
a week, 1 hr 45 mins) and Deepanam (1 session a week, 1 ½ hrs). 

With TLC we had three kinds of sessions with children ages 10-14: hands-on projects (8 children 
participating), Geogebra with mathematics classes (4 children), and Scratch programming (4 
children).

With Last School the sessions were on Electronics and Arduino (hardware) programming (5 
children).

With Deepanam the sessions were on Electronics and hands-on projects in Physics (14 children in
the first term and 18 children in the second term).

The engagement with TLC in the first term led to children getting interested in robotics with 
Mindstorms (including programming), and coming to STEM land at Udavi to use these (6 children).

To spark curiosity and enjoy an intellectual challenge, we took cast iron puzzles and strategy 
games to the students of TLC and Last School. The mechanical puzzles required them to be persistent
and figure out how to disassemble and reassemble them by rotating, sliding and otherwise 
manipulating them. Games like Abalone, Dobble, Pylos, Othello, and Splash Attack were also 
introduced to them. Pylos for example is a deterministic strategy game that requires children to work
with and against each other to build a pyramid. These games help them to be focused and curious 
during their leisure time. In addition the children got an exposure to solving Rubik's cubes.
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Here are some examples of projects that children did in each area:
Electronics:

1)     Batteries and LEDs and building a torch.
2)     7 segment displays for writing their names.
3)     Different kinds of sensors and relays to turn on a motor.

Advanced projects:
1)     Interfacing BO motor with Arduino.
2)     Street light model.
3)     Humanoid and Snake robots.

Physics:
1)     Hydrogen generator.
2)     Siphoning between containers.
3)     Vacuum Lift.

Mathematics:
1)     Session on Pi.
2)     Measuring volumes of different shapes (using Geogebra).
3)     Measuring angles (using Geogebra).

Scratch Programming
1)     Maze game.
2)     Fractions.
3)     Making a calculator and game for arithmetic.

Outcomes:
During the session the students were patient, focused and some of the projects enhanced their 

logical thinking.
The students worked with each other and also shared their knowledge with their younger 

buddies. We were able to see peer-learning build up among the children.
While doing projects in electronics, the students learned not to be afraid of making mistakes, and

that making mistakes is also a part of learning.
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During Rubik’s cube they didn’t stop after getting one answer, they looked for the next right 
answer in which they could solve the cube faster. They were able to see the different patterns in it. 

After each class I would ask the students what they learned and how effective they were during 
the class. This helped them to reflect on their daily progress and notice the gaps within themselves.

Reflections:
The students really enjoyed the hands-on work; I could see them being very focused and 

enjoying the projects they were doing. They enjoyed learning mathematics through hands-on 
projects. I could see teamwork building between them. They enjoyed working in teams and were 
able come up with many different and creative ideas.

With some projects they were able to interface technology with real-life. When students of 
different backgrounds (TLC children working with Udavi School children on Mindstorms) worked 
together, they were initially shy to speak with each other, but when it came to work they became 
focused and shared the different ideas which they came up with.

The challenging part was when the students faced failures or mistakes, some of them gave up 
the projects which they had been doing and they had to be encouraged not to give up. Initially some 
children were afraid of making mistakes, they wanted the LED to glow but were even afraid of 
burning the LEDs. I needed to emphasize that we learn by making mistakes and I gave them the 
needed freedom without overly instructing them.

Some of the students were not so active with hands-on work but observed well and had many 
creative ideas in how the projects can be completed, and these were paired up with their classmates.

In some schools, the students were very young and it was hard to make them understand the 
concept which could be learned through an activity, so I had to guide them multiple ways for the 
concept to land. 
 
Conclusion:

During the STEM sessions children learned: Electronics, Math puzzles, Science related projects, 
Strategic games, Cast puzzles, Lego- Mindstorms, Arduino, and Aravindh Gupta toys.

The children enjoyed learning mathematics through hands-on projects and visualizing it. They 
were focused while working in teams and were able come up with many different and creative ideas.
They were interested in solving puzzles such as the cast puzzles which make them curious.            

STEM land will continue to be open to Auroville schools in the coming years to build on what was
achieved this year.
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Arulvazhi Education Centre

In Tamil ‘Arulvazhi’ means ‘Path of Grace’. Arulvazhi Education Centre aspires to follow the 
principles of the Integral education of Sri Aurobindo and Mother, to develop the physical, the vital, 
the mental, the psychic and the spiritual aspects of the beneficiaries. The aim is to provide value-
based education in an atmosphere of simplicity, beauty, joy and harmony wherein the beneficiaries 
can develop naturally.

Activities of the year:
Arulvazhi is an Outreach school of Auroville and caters to the educational and cultural needs of 

children ages 1.5 to 18 years and women ages 25 to 60 years of the neighbouring village, Morattandi 
chavadi. Every day school activities are conducted that are connected to integral education like 
Prayers and Meditations, physical education, Yoga, sports, computer class, homework support, 
puzzles and games, nutrition, and well-being sessions. Weekly sessions include Savitri class, songs, 
dance, arts and educational trips, and tailoring session for women.

Our activities fall into seven groups:
Crèche group for 16 children, from the age group of 1.5 to 3 years. Importance is given to the 

development and use of the sense organs; these kids start to see and feel the outer world from the 
steps of Arulvazhi.

Evening school for 47 students from 6 years to 13 years. Prayers and Meditations, Savitri class, 
Yoga, physical exercise, sports, nutrition, computer class, stories, songs, art and puzzles classes in the
evenings.

Computer class for 15 adolescent girls to develop an understanding of computer networks and 
programs.

Yogasana group for 56 children in the mornings on all days, plus weekly 2 days of yoga classes for
20 students of the government Panchayat union primary school, Morattandi. Focus is to help the 
children understand about the ancient science of yogic practices and to develop the physical, mental 
and spiritual energies of the body to unfold its full potential.

Adolescent girls group for 15 children training in yoga asanas, cultural expression, Savitri 
readings, health education, gardening, social awareness. They learned about flower significances 
given by the Mother and their medicinal benefits. They also learned about philosophy of siddhars, 
and visited few siddhar places in the bioregion.

Savitri, Mother and Sri Aurobindo class in Tamil and cultural education through slokas and 
stories. Sri Aurobindo’s Savitri readings help the students understand the stories and the words of 
the mantras.

Well-being and tailoring session for women. This year 18 women were regular participants, 
most of whom are housewives and do not have very much freedom or opportunity to express 
themselves. The well-being classes with Yoga and self-healing, and tailoring sessions empower them 
to overcome health and life problems.

Educational trips:
The purpose of our educational trips is to learn and experience by practical knowledge. This 

opportunity helps the children to educate themselves by seeing. Children visited the Ashram, 
Matrimandir, Savitri Bhavan, Pondicherry museum, church, Siddhar pidams in Pondicherry, science 
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exhibition, Pitchandikulam, Auroville Botanical Gardens, STEM Land, Illaignarkal centre book fair, 
Oosteri, a place called Ottivakkam in Chengalpattu where the Sri Aurobindo Centre is running a 
school for local children, Sri Aurobindo Ashram farm and Ginjee fort.

Highlights of the year include:

• Our annual yoga education tour for 3 days to Coimbatore Isha yoga centre, Vedadri 
Maharishi, Pollachi, Kodaikanal Botanical Garden and Palani temple. (See following reports.)

• Exchange programme conducted for children and women. In collaboration with 
Chengalpattu Sri Aurobindo Centre and Thamarai Learning Centre, a programme was held on
the topic of “Gratitude” and “Each one teach one”. 95 children and 18 women participated.  
(See following reports.)

• Medical tests were conducted to assess hemoglobin which showed that most of the children 
were anemic. We increased our nutritional food to include spirulina to improve their 
hemoglobin level.

• Dental care and treatment for 30 children.

• In May 2019, a summer camp was held for about 35 children for 14 days, where they 
experienced different skills from Auroville resource persons.

• In June 2019, Yogasana awareness performances and demonstrations in 5 villages and 
schools. More than 500 benefited. (See following reports.)

• On July 9th, 2019 our Senior Aurovilian Mahalingam Iyya’s 100th Anniversary was celebrated 
by the Auroville community and all our children participated in the celebrations.

• We celebrated festivals like Ganesh Pooja, Janmastami Navaratri, Deepavali, Pongal, 
Christmas, New Year's day, Independence Day, Sri Aurobindo’s birthday, Republic Day and 
Auroville's birthday, bringing out their inner significance.

• On January 12th we held a sports competition and presented gifts, encouraging the students.

• On January 26th children attended the drama “Bharathiyar” in Bharat Nivas auditorium.

Outcomes:
The beneficiaries of our programmes are children and women from the village. This year we had 

151 regular beneficiaries and an extra 200 beneficiaries for our special activities.
Our Yoga and well-being programs empower personal transformation of children and women 

and their own life issues.

Reflections:
Every year in all areas of activities we are progressing step by step and there is overall general 

improvement. But still we have to move forward, as our beneficiaries are going to outside schools 
and coming to us on a part time basis, we are always fine tuning our efforts to suit the day-to-day 
contingencies.

All these programmes have ripple effect in the Auroville bioregion.

Conclusion:
When there is the holistic approach comprising young and old, there is a lot of goodwill 

generated between village and Auroville.
Our goal is to perfect more and more our methods in the light of the teachings of Mother and Sri

Aurobindo.
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Exchange programme 2019-20, ‘Each one teach one’
a project of Arulvazhi Education Center

The aim of this programme was to bridge Auroville with other integral educational centres. To 
kindle their inner sparks of light, ‘Each one teach one’.

For the past more than 12 years we have been conducting Auroville – Tamil Nadu seminars, 
every year on March 29th and November 24th with devotees of Sri Aurobindo and the Mother and 
some delegates from the Sri Aurobindo Society. Now in 2019-20 we started an exchange programme 
with children of various centres and Auroville Outreach schools.

Programme in detail:

Part 1 (3rd November 2019):
We along with 12 students, teachers and 10 resource persons from Auroville visited Chengalpet 

Othivakkam Centre near Chennai. We were inspired by the welcome from the students and teachers 
of Othivakkam Centre. Children of both centres mingled together and shared their talents in dance, 
songs, drama, Savitri and Prayers and Meditations.

Part 2 (15th December 2029):
From Chengalpet three resource persons, including Mrs. Meena, and Rajendiran with their 

assistant, visited Arulvazhi school and children. Ms. Syamala from Arulvazhi school and Meena 
shared the teachings and readings of Savitri lines and explained about Service (karma yoga) and 
Gratitude. Muthukumari, Nimila, Velmurugan, Arun and Mahendiran interacted with the Chengalpet 
resource persons in a lively get-together, educative and inspirational. Mr. Varadharajan and Mr. 
Rajendiran chaired the occasion.

Part 3 (29th December 2019):
From Arulvazhi school four resource persons (Nimila, Arun, Muthukumari, Mahendiran) went to 

Chengalpet centre. They shared teachings about Tamil heritage words, significance of Aathichudi, 
Arulvazhi and Auroville Matrimandir gardens, how energy functions in the body with demonstration 
and songs with dance. At the end there was a group meditation with children lighting candles. 

Part 4 (18th January 2020):
In an exchange programme with Arulvazhi children, resource person Senior Aurovilian 

Meenakshi Akka shared her views the on Bharathiyar songs and her own experience. She also 
explained about the quality ‘Gratitude’ to our children.

Part 5 (1st February 2020):
We had an exchange programme with Morattandi village women. 22 women participated in this 

session, which started at 10.00am with Prayers and Introduction. This programme was coordinated 
by resource persons Shri T. Rajagopalan and Shrimathi Vasuki along with the Arulvazhi team and 
ended at 2.00pm. 

This session had the them ‘Each one teach one’. Each one got the opportunity to talk about one 
quality, feeling or need in their families. In the beginning of the session most of the women felt 
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shyness and were afraid to speak, and also some of them cried emotionally, because this was the 
first time they had space to talk about their feelings and problems faced in everyday life. 

These are the qualities the women are expecting in their families: peace, harmony, prosperity, 
happiness, wellbeing, equality.

A few exercises on concentration and observation of breath were given to them. And then they 
learned about flowers' spiritual significances related to their qualities. 

The women felt like this was a healing space, they felt lightness of breath and their mind relaxed 
after this session. They felt empowered through deep listening and sharings. They learned about 
spiritual significance of flowers, they felt this session connected each one together and created the 
collaboration of unity.

Part 6 (2nd February 2020):
35 students from Thamarai Education Centre along with their facilitators, together with 35 

Arulvazhi children, participated in an exchange programme at Arulvazhi welcoming the Thamarai 
staff and children. 

After prayer and meditation one of the students from Arulvazhi explained the purpose of the 
exchange programme and the meaning of ‘Each one teach one’. 

After the Auroville songs, both schools shared their activities by Power Point presentation. 
They learned about the 12 qualities of the Mother s symbol with their creative ideas. The 

significance of the flowers connected with the 12 qualities were also explained.
After a delicious lunch, the children enjoyed group games, songs and cultural programmes.
Closing with The Mother prayers, the participants happily received the Mother symbol dollars as 

a memento and gesture of gratitude.
This programme was coordinated by resource persons Shri T. Rajagopalan and Shrimathi Vasuki 

along with the Arulvazhi team.

Feedback and learning by participants:

• They learned and enjoyed the ‘welcome march’.
• They learned more about the spiritual significance of flowers. 
• They experienced and respected each other’s good qualities in each activity. 
• This programmes kindled their dormant inner qualities. 
• They learned and experienced about Arulvazhi, Auroville and different songs. 
• Each one found new friends and got to know new places. 
• Through these programmes many participants got rid of stage fear and were ready to share 

the team responsibilities whole-heartedly. 
• These programmes showed the future captains. 
• They got a chance to know more about Sri Aurobindo and the Mother's visions. 
• The exchange programme gave the feeling of “Oneness to ALL”.

90



Yoga training and tour
a project of Arulvazhi Education Centre

The goal of the Yoga program at Arulvazhi is for students to learn to use yoga and mindfulness 
and calm peace to improve their focus, while developing life-long awareness of the importance of 
their physical and emotional health. Yoga provides a sustainable solution to improving students' 
readiness to learn while positively transforming the school culture.

This project involved 56 students from Morattandi village of the age group 5 to 25 years. All were
school- and college-going students.

Yoga classes:
Yoga classes were given in our premises on Monday mornings from 6am to 7:15am and Sunday 

evenings (advanced level) from 4:30pm to 5:30pm.
With what they learned in these classes, our students gave demonstrations around Auroville:

• Yoga demonstration given by 25 students to celebrate Womens' Day at Morattandi women's 
club.

• Yoga demonstration at New Creation sports ground for their sports festival in Auroville.

• 6 students participated in the Villupuram district-level Yoga championship conducted in July 
2019 and of the 3 students got first prize.

• For Auroville's birthday celebration on 28th February 2019 at Promesse community, around 
25 students demonstrated various asanas.

• 20 students of the Morattandi Panchayat school attended Yoga class twice weekly in 
Arulvazhi school premises.

Educational tour:
15 students and 3 teachers went for a yoga training programme and cultural tour from May 28 to

June 1, 2019.
We went to Isha Yoga Centre and stayed for one day. Students learned practices from the 

different systems:

• Isha Kriya – Mind and stress constrain, body control, neuro, blood circulation and body 
awareness.

• Diyana Lingam Medition – Om learning 15 minutes, Light diyanam, Lotus diyanam

We went to the Botanical Garden in Kodaikanal, where students visited the different gardens and
enjoyed seeing so many natural sceneries, plants and animals. After an exciting physical excursion, 
the participants gained new energy, were happy, peaceful and relaxed.

We went to Vedathri Maharishi (Art of Living) yoga centre and stayed for two days. Students 
learned and practiced different types of systems like Kayakalp, Kundalini, Suriya Namaskaram, 
Pranayama, meditation and concentration.

Students learned and benefited by yoga practice sessions. Then students attended a scientific 
session on yoga that was conducted by Art of Living yoga teachers. Students acquired and gained 
knowledge from this scientific session and this was a milestone for them in their progress.

The Arulvazhi students and teachers also shared about their experience in Auroville with the 
centre’s teachers.
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International Day of Yoga celebration:
For the third consecutive year, the Yoga students gave demonstrations of simple yogasanas in 

different places in the Auroville bioregion for the International Day of Yoga.
We started off this year from Moratandi village where Arulvazhi school is located. The program 

started with screening three films to show how yoga can be of therapeutic value in real world life. 
Two members of the Governing Board of the Auroville Foundation, Dr. Nirima Oza and Shri Madan 
Gopal Madabhushi IAS (Retd.), attended the program and stayed till the end. Mr. Parthasarathy 
(Working Committee) joined as well. Senior Aurovilians Meenakshi, Toine and Mr. Thillai Ganapathi 
graced the occasion and spoke about the connection between the Ashram and Moratandi village. 
The program was attended by about 75 adults and 50 students altogether. The village elders 
appreciated Auroville’s effort in conducting this program every year.

The program was carried out with zeal in the rest of the villages. Our target was Night School 
children and their parents, and they enthusiastically attended. In Periamuthaliar Chavadi we 
demonstrated for middle school students up to 8th Standard. In Kootroad the target was teenage 
boys and girls. Yoga teacher Muthukumari explained how important yoga is in women's well being as 
they progress in their life.

Outcomes:
Various aspects on practising yoga have been taught. Children learned to value the holistic 

simple life with due care for nature and how the vital education plays a role in consciously 
conducting oneself. The children promised they would take up yogasana and pranayama for their 
well being.

Benefits of Yoga practice for our students:

• To have opportunities for beneficial motor breaks throughout the day.
• To ease anxiety and tension (such as pre-test or performance jitters).
• To enhance focus, concentration, comprehension and memory.
• To have opportunities for reflection, patience and insight, reducing impulsivity and reactivity.
• To engage in character-building activities that support social and emotional intelligence.
• To improve listening skills.
• To wake up sluggish minds and creativity as needed.
• To enhance organizational and communication skills.
• To improve posture, writing muscles while preparing to sit comfortably.
• To enhance motor skills and balance.
• To improve mind/body awareness and connection.
• To improve confidence and self-esteem.
• To gain improved respect for oneself and others.
• To gain understanding of, and ability to integrate wellness concepts such as healthy eating, 

positive thinking and having gratitude, which ultimately support health of the whole child.
• To develop the ability to tie-in the concepts learned to daily life in and out of the classroom.
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Kuilai Creative Centre
 

Kuilai Creative Centre (formerly Kuilappalayam Cultural Centre), provides various kinds of 
activities to the villagers, Aurovilians, Newcomers, Visitors, Guests and for everyone to maintain and 
strengthen the better relationship between them and us. 

 
Our vision: 

• To connect the beneficial influence of Aurovilian philosophy and activities with the Tamil 
culture – and for our centre to be a place where the two cultures will integrate.

• We would like to build a bridge between Auroville and our villages, connecting people with 
many different activities.

• We believe that this would fulfil the Mother’s wish to attend to the development and welfare
of local village people.

  
Activities of the year:

We provided valuable and useful extracurricular activities to the villagers, Aurovilians, 
Newcomers, and everyone, including Silambam (martial art), Bharatha Naattiyam (classical dance), 
Music, Fine art, Evening Tuition, Hip-hop dance and more.  All these activities were to help and 
support the participants to de-stress from their study tensions, home stresses, and work strains or 
from any other sort of pressures, to have a better concentration on their tasks than before. 

Our Library functioned as a daytime activity for the public and this was open from 8:30 am to 
12:30 pm and 1:30pm to 5pm. Some people, mostly students from our surroundings, came to 
borrow books for reading at home and returned them back to our library. Parents, students and 
others also wished to utilize this facility to improve their learning, knowledge and skills. This year, our
exercise was also to record the data and to notice how best the library could be activated well for the
users in the future. This will be an ongoing experimentation for us. 

Silambam led by Ajeethkumar took place on Sundays from 10:15 to 11:30 am. Hip-hop by Vijay 
was held regularly twice a week. Bharatha Nattiyam was on Saturdays from 4pm to 5pm, by Ramya 
and Vanitha (Aurovilians). And Evening Tuition was continued and taken care by Divya and Subithra.

Children’s Day was celebrated with plenty of activities on the 14th of November, 2019, having 
more than 100 participants from Aikiyam, Yatra, Kuilappalayam Govt. school, Roy’s boarding and 
Kuilappalayam Trust school. The children took part in many different games and competitions during 
the whole day, and some performances in the evening with some snacks and food.

We celebrated Pongal, Diwali, Saraswati pooja, and Ganesh pooja.
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Outcomes:
Around 30 students per day from the village and Auroville attended Tuition to get help with their 

homework.
The weekend activities, Silambam, Hip-hop and Bharatha Naattiyam, had 5 to 10 participants per

activity including village kids and Auroville kids. These groups were created according to the 
participants' own favourite activities, expressions of skills and demonstrations of talents. Silambam 
was especially concentrated, where it took many layers of trials on teaching it innovatively using 
various tools and methods. The participants felt thankful that they were benefitted from the nearby 
distance of the Centre and could have the opportunity to join these activities.

When our participants heard about the celebration time of Auroville and the Divine Mother, they
shared their wishes to also take part. So from next year onwards our participants will be taken to 
Auroville Birthday week celebrations and to some of our Auroville events.

Reflections:
Most meaningful this year was seeing the increased number of participants from the village and 

Auroville for every activity. It was a big surprise and the most meaningful success that we had felt.
Most of the challenges we faced were: time coincidence with not enough space (overlapping 

activities); transportation problems specially in the evenings when children come from home and 
return back, because of dogs on the streets, darkness around everywhere, etc.; and insufficient 
financial support.

Conclusion:
Continuation of the current activities and adding up some more extracurricular activities are the 

major goals for us in the upcoming year.
Due to increasing amount of activities, we may be in need of couple of classrooms or another big

hall on the top of our present building in the future.
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Aurohamsadhwani Art Centre
 

The aim of this centre is to teach Karnatic and other Indian classical musics to Aurovilian 
students, adults and neighbouring village students. We started this programme in 2006.

In ancient times only a particular group of people could learn and teach classical music. Now 
whoever is interested to learn the music can have access to this field. Our aim is to reach all the 
children and adults who might be interested. Through the music, children get in touch with their 
spiritual aspect.

Activities of the year:
This year the participants were:

1. Veena – 13 children and 6 women.
2. BharathaNatyam Dance – 25 children.
3. Keyboard – 7 children and 2 adults. (The classes took place for only 6 months.)

We had 53 students in total. 80% were Aurovilian students and 20% were neighbouring village 
students. 

Our classes were given at Last School and sometimes New Era Secondary School (NESS) and Oli 
School. The classes were on Saturdays, Sundays and some weekdays in the evening. Each activity is 
split into groups and each group has 1 hour per class, 2 classes per week, with regular commitment 
from all the participants.

Outcomes:
The Bharath Natayam students gave two performances in Bharat Nivas, Auroville, and the veena 

students performed in many temples in Puducherry and in Sarawathi temple, Koothanoor. Each 
veena also student gave one solo performance. Each year they are learning new songs and ragas. The
keyboard students did grade exams and received certificates from Trinity College, England.

This initiative benefits the community overall. The students gain knowledge and ability, while the
wider community receive the music during performances.

Exposure is an important aspect that is achieved from this activity; children are exposed to 
various scenarios of exhibiting their learnings. They experience music as a new dimension of learning
and an integral part of growth.
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Mira Cultural Group
 

Mira Cultural Group encourages women and children to learn extracurricular activities out of 
school studies. These activities are connected to the rich heritage of Bharatiya Samskritam.

This type of program offers unique opportunities to Auroville and village students who are not 
able to join such classes in the city. In the future elder students may teach new ones.

As an organizing team, we also benefit, learn and grow as we love to create a place that 
encourages and promotes collectivity.
 
Activities of the year:

The students are from Auroville and surrounding villages, aged from 6 to 23 years, including boys
and girls.

Four teachers and two organizers are involved to provide:

◦ Carnatic Music class (Total 10 children, from Aikiyam School, Trust school and 
Pondicherry schools.)

◦ Contemporary Dance class (Total 15 children, from Auroville schools, Udavi School, 
Moratandi village.)

◦ Classical Bharata Natiyam dance class (Total 10 children, from Auroville schools, 
Pondicherry schools.)

The teachers are professional and qualified music and dance teachers. The classes take place 
during the weekend at the SAWCHU building, Bharat Nivas.

Our students must contribute at least Rs.50 to 150 monthly. The student contribution is used for 
their music books, stationary items, gifts, snacks and costumes when they perform in a program.

Some children (who have no father or mother) are willing to learn, but could not pay for the 
class, but still we always add them to the group list. The challenge is that the experienced teachers 
always calculate the payment according to the number of students, whereas we ask the teacher to 
calculate for the whole group.

 
Outcomes:

The students presented a live performance of Contemporary Dance at Pondicherry heritage 
cultural center.

Bharata Natiyam and Carnatic vocal music performances took place at:
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◦ Diwali festival function, Bharat Nivas auditorium

◦ Tamil New Year festival, Bharat Nivas

◦ Arts festival in Pondicherry organized by Pondicherry Government

◦ Shiva Temple, Irumbai
 

Reflections:
Children are very eager to learn and want to progress. But we realize that some disciplines like 

Raga in classical music, but also dance, require very regular if not daily practice.
Our activities have helped to foster the development of the women and children at the personal 

and the community level. 

Conclusion:
We are working in the name of togetherness and interconnectedness. The students' interest in 

collaborating in this way inspires us to keep working together. On top of that we seek to provide 
occasions for contact between Auroville and the bioregion and aspire to open up that space, to build 
bridges of friendship and collaboration between the two.
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Life Education Centre

Life Education Centre (LEC) aims to:

• Offer a space for young women from the villages where they can be provided opportunities 
for personal growth and livelihood;

• Provide activities that could enhance physical, mental, and sensorial capacities;
• Be a connecting space between Auroville and the villages;
• Be a learning space for everyone.
 
In LEC we have regular participants, college course and career guidance students, and workshop 

participants. This year our beneficiaries were:

• Regular participants – 12
• College course and career guidance sessions for students – 45
• Workshops (for example caregiver training, cooking, community quilting, embroidery, 

making and using bioenzymes for cleaning, upcycling for children) – 100  
 

Activities of the year:

• Conversational English through role play
English learning through role play was offered by Lisa Carson, a volunteer in Auroville and 
also a professional English teacher from the USA. The students enjoyed the simplicity of the 
classes and appreciated the classes and learning. They were able to build a rapport with the 
teacher and were able to progress without inhibitions.

• Teaching sewing to kids at the Endangered Crafts Mela
The women from LEC participated as teachers at the week-long Endangered Crafts Mela held
in Auroville. They taught children from Auroville and outside schools to sew. The women 
prepared themselves before the event by training in teaching at LEC. They taught the 
children starting from basics, then progressing to teaching sewing techniques and helped 
many children sew bags. The women enjoyed being teachers and wanted to get better at 
teaching as they understood it is entirely a different art to teach. They slowly gained 
confidence in transmitting their knowledge to others and want to improve their teaching 
skills next time.

• Gond tribal art painting workshop
This workshop was one of the highlights of the year. A professional Gond art (ancient folk art 
that originated and practiced by tribals in Orissa) painter who was in Auroville was invited to 
teach the workshop. As the art involves themes from the natural world, mainly trees, birds 
and animals connecting to myths and legends, the women were enthralled by the activity. 
They lost themselves in painting and immensely enjoyed the workshop.

• Geography lessons
Lisbeth continued geography classes, this year in the theme “I and the Universe”. The women
continued to explore from the basics taught last year. They also watched the movie “Home” 
as part of the sessions and discussed the goods and bads of development in the world.
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• Yoga
The women after training with Muthukumari are able to continue the yoga sessions by 
themselves. One of the women, Rajalakshmi is able to lead the classes. They end the classes 
with pranayama.

• Aviva
Weekly classes to exercise the pelvic region were offered by Indirani.

• Chanting and Singing
The women continued to learn chants and traditional devotional songs with Harini.

• Tailoring and embroidery
Women continued to improve their tailoring skills with Indirani. They learned embroidery 
from Kyung Ae. Special art work wall hangings were designed and guided by Devi. These 
were hand embroidered by senior women. 

• Group discussions 
A time to share issues – personal and societal; listen to the opinions of others and receive 
support.

A special listening and discussion session about the need to avoid debts was done 
following the tragedy of a family due to debts.

A research scholar, Adhvaidha, doing her research in traditional arts and crafts at the 
National institute of Singapore was present at LEC to study the activities of the Center and 
learning that the women go through. Group and individual reflections were done by her 
besides the regular sessions.

• Teaching cooking with local vegetables
The women taught 2 cooking workshops. They demonstrated cooking with local vegetables 
to groups of 25 people. Through teaching these workshops, they are able to gain self-
confidence in interacting with people of different backgrounds. The new students at LEC also 
learned the recipes through these workshops.

• Making and using bio-enzymes
Two sessions for making bioenzymes for cleaning using citrus peels were given by Nina. 
There was also one follow-up session for how to use the bioenzymes. This was attended by 
Aurovilians, volunteers, guests and LEC women. At LEC, bioenzyme made by the women is 
used for cleaning without the need to buy commercially available harsh cleaning agents.

• Field trip
We visited the Botanical Gardens in Auroville. It was an educational and informative trip. The
Tropical Dry Evergreen Forests were of particular interest to the women. They enjoyed 
learning about the species they had known as children but not seen around anymore and 
also many species that they did not know about. The herbal garden was also of much 
interest. The guide Kamatchi explained everything in Tamil and so the women were able to 
listen and understand without language barriers. They appreciated the trip for all the 
learning and especially because, “they have lived so close for many years, but never visited 
the place”. Without us knowing, it ended up being our last day of the year before the 
lockdown.

 
Note: The planned Embroidery workshop for all, Palm leaves weaving workshop for LEC women 

and career guidance sessions for students have been postponed due to the lockdown. 
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Outcomes:

LEC creates a special environment for learning through informal ways. The activities help the 
women gain confidence, become aware of themselves and the society. 

 
Reflections:

LEC attempts to integrate learning, working and progressing individually and as a community. It is
a meaningful and needed experiment. For a society that has become accustomed to work in order to
only earn, this is a new model. Activities that bring tangible benefits, for example asanas for physical 
health, are appreciated relatively quickly. Activities related to bringing inner progress and growth 
take time to be understood. 

 
Conclusion:

Activities will continue in the next year with refinement as needed. We will embrace 
uncertainties that the COVID 19 has brought and work based on the priorities as the situation 
evolves and demands. The year will be important to have LEC as a space for women from the villages 
to reflect on the unprecedented situation that humanity is in, situation in the villages, the impacts on
their own lives, share their fears and concerns, and have guidance as and when needed. 
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Ilaignarkal Education Centre

The Ilaignarkal Education Centre was started under a tree in the Matrimandir Nursery in 1976. 
Today, it caters to over 200 Auroville workers and their children in Auroville and spans over ten 
villages. The mode of instruction is Tamil but English is also introduced to the needy. Its aim is Co-
Evolution for the city of Auroville to grow in progressive harmony with its neighboring paid workers 
and well wishers.

Our vision is to strive to be a pioneer in providing overall development of students who will 
become beacons of progress, human unity and harmony, following the Mother’s Charter and 
guidance. Our core values are Human unity, worker’s welfare and co-evolution of the 
neighbourhood.

Activities of the year:

1. Language skills to Auroville workers and their wards at Ilaignarkal Education Centre campus 
any time all through the year, for any age group, through classroom instruction. Classes at 
workers’ places wherever invited within Auroville, at their convenience.

2. Body awareness and yoga courses for groups of women, men, children conducted in our 
campus – mostly after work hours; guided by well-trained staff and resource persons.

3. Value-oriented joyful learning for Panchayat union school children and their teachers; space,
teaching materials, guidance by trained personnel, supplementary nutritive food with 
seasonal health care awareness, vocational training, learning the value of recycling, 
restoring, reuse, renew – caring for matter. 

4. Library with good quality books for all age groups, open every day from 10-1, 2-5 pm.

5. Vivekanandam – evening programme in collaboration with DHive: Motivating young school-
going students (ages 11-14) from socially and economically backward neighboring 
settlements to realize their own needs, priorities and find solutions in a creative way. These 
beneficiaries come in the evening for an after-school programme and holiday sessions.

6. Voice of Peace – Associated organizations and experts meet once a month on every 1st 
Saturday to bridge Auroville and other initiatives existing around Auroville.

7. “Marakkilai oonjal” – songs for kids composed by Maduraimagal (Meenakshi) tested and 
rendered with music by Ms. Manimegalai Karthik. They have reached hundreds of school 
children in the Auroville region and also reached the government schools adopted by Azim 
Premji Foundation, Pondicherry. 

8. Festival of Evolution in October for 10 days with the theme of “Indian Rivers” and Goddesses
and Gods illumined through traditional stories through our clay doll show. This attracts large 
number of enthusiasts from Auroville  communities as well as outside.

9. Research and Publications

◦ Research on the work of Sri Aurobindo and The Mother on Tamil language and life; the 
emerging city of Auroville and its impact, lessons from the history of various cities in 
Tamil Nadu.

◦ “Auroville Seythimadal” monthly in Tamil (23 years non-stop) (See following reports)

◦ “Vaasal” – monthly in English (See following reports)
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Outcomes:
What was created was learning environments through school bulletin boards, exhibitions, 

cultural events, video shows (viewing and reviewing programmes), summer camp and sharing 
sessions besides publication of educational materials. The participants come closer in their heart 
towards realizing Auroville city and building a collective learning environment.

Village school children absorbed the spirit of Auroville and its existence in their midst. They 
expressed it through group activities, collage and posters.

We celebrated Pongal Festival in collaboration with Mohanam Cultural Centre and the French 
Pavilion. Indo-Tamil French cultural relationship was researched and presented. The event was highly
appreciated by French Consulate officials, French residents, visitors and local people. If more 
international pavilions show interest and create sources we will take it up.

The Best Youth Award, 2019 was conferred on Mr. Karthikeyan, Sristi Foundation at Thaludhali. 
Sristi Foundation was founded in 2013 by Karthikeyan Ganesan, who has spent the past 15 years 
working with children and adults with intellectual and developmental disabilities. Karthik grew up in 
an orphanage and he recognized that his disabled brothers and sisters had limited opportunities 
open to them once they turned 18. It became his aim to provide disabled people a home and create 
opportunities for them to get training in order to live more independently and reach their full 
potential, by maintaining and working in an organic farm and exclusive eco-friendly community.

Conclusion:
For the future we want to put more care on health and healing for all age groups, especially to 

train young people to care for children and seniors with love and understanding. 
We are looking forward to conferring the 14th year Best Youth award to a highly responsible 

youth serving in our region. We also plan to compile the biographies of these special young 
awardees (Best Youth awardees over 13 years) in the coming academic year.
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“Auroville Seythimadal”
a project of Ilaignarkal Education Centre

 
 
Ilaignarkal Educational Centre is well-known in Auroville for its education work and efforts 

related to Tamil, facilitating Tamil-speaking and non-Tamil speaking population and the different 
parts of the community in mutual understanding and enlightenment. “Auroville Seythimadal” started
with the vision to be in line with Sri Aurobindo’s educational principle of ‘near to far’. Tamil being one
of the official languages of Auroville according to the Mother, we are a regular monthly newsletter 
successfully being circulated for more than the past two decades. The intentions are:

• To develop reading materials in Tamil as a way of propagating the use of language in line with
Mother’s teaching 

• To help the Tamil population know their own history better and leap into the future

• To develop positive news reporting

• To encourage creative writing among the youth and children

• To introduce new reading materials for all age groups

• To present the philosophy of Sri Aurobindo and the Mother in Tamil for easy reading

• To create awareness of hygiene practices, balanced diet and nutrition, and environmental 
awareness

• To bring world affairs to Tamil readers

• To encourage neo literates to learn Tamil with interest. 

Description of project: 
“Auroville Seythimadal” is prepared every month. The editorial team along with the technical 

team decides the contents together for the modules of work. Upon finalisation, the compilation of 
various articles are be carried out.

The project team includes Editor and Researcher R. Meenakshi, with Honorary advisors Shri. 
Krishnamurthy (Sri Aurobindo Ashram, Puducherry), Prof. N. Ardhanari Sivam (Educationist, 
Pondicherry), Dr. C.R.L. Narasimhan (Scientist, Coimbatore), and Sri. A. Arivan (French Scholar, Editor 
of ‘Marabu’, Madurai & Puducherry).

500 copies are printed and go to subscribers, schools libraries and common reading halls. Our 
newsletter is also circulated among our students as a classroom course material. Our articles are 
reproduced in leading journals in Tamil.

We review our newsletter in the monthly meetings of the “Voice of Peace” forum, a group which 
developed among the readers of our newsletter. 

Outcomes:
Over the years, Ilaignarkal centre has made a name for itself inside Auroville and worldwide, for 

its efforts to unravel the Tamil culture and heritage to the current generation. A few of prominent 
outcomes are:

• Building know-how among Auroville workers

• Knowledge enrichment about Tamil and its rich culture

• Value-based learning around the place we live in 
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• Knowing more about the local language gives more access to the periphery in and around 
Auroville

• Enhanced relationship with Auroville’s bioregion

• Socio-cultural balance among Aurovilians and people outside

• Value addition to Auroville’s aim for being in Human unity
 
We are receiving monthly 40+ Tamil magazines as an exchange from various parts of Tamilnadu. 

This continuous relationship for the past 23 years has built a vast network of publishers across 
Tamilnadu and India. 

We are receiving 70+ books annually for review. Our library is becoming richer with these 
collections as well.  

Reflections: 
The Auroville community comprises a large Tamil speaking population. At present there are only 

two newsletters, “Auroville Seythimadal” and “Prarthana” from Savitri Bhavan, being circulated in 
Tamil. A large composition of the Auroville population has Tamil as their mother tongue. Reading in 
one’s own mother tongue gives the reader in-depth understanding. This is an indispensable 
knowledge sharing system within our collective. 

Since the inception of the newsletter, the editorial team has been introducing creative contents 
for the joy of the reader to know more about the place, its culture, embarked knowledge and 
characteristics. Also encourage young writers. 

With our in-house library, the contacts established over the past 40+ years, the experience of 
conducting book fair, the publisher’s contacts – we have a vast content to be shared.

 
Conclusion: 

One of the major focus for Iaignarkal education centre under the faculty of Tamilology. Ilaignarkal
has been a site of cultural research for a living embodiment of an actual human unity. We have been 
a research centre and publishing newsletters and research articles, books in Tamil & bilingual for the 
past 30 years. 

Smartphones / iPads / laptops are widely used these days. The readers are more prone to short 
videos, listening to podcasts with rich information using their handheld devices. As a next step to our
successful endeavor of publishing magazines, we would like to create the digital version of our 
newsletters both in text as well as multimedia version to reach out to a wider network of 
beneficiaries in addition to the existing printed version.
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“Vaasal” – English newsletter
a project of Ilaignarkal Education Centre 

 

The Mother has indicated the practise of four languages in Auroville. Tamil being one of the 
official languages, we feel the need to create awareness about Tamil language and culture. Through 
our educational interactions with volunteers, newcomers and Aurovilians, we found that a gap needs
to be filled in terms of understanding Tamil language, heritage and culture. Vaasal is a small step 
towards bridging the gap.

There have been many attempts in the past in terms of publications which aimed at creating 
awareness about Tamil language and culture. But these have not been very successful as it was done 
at a very theoretical and advanced level. Vaasal was conceived to break this mould and meet the 
needs of non-Tamil speakers addressing the common misconceptions about culture, heritage and 
language. An effort to introduce them to the beautiful world of Tamil but in a gradual planned pace 
that a non-Tamil reader would be able to cope with the village life around. Some of the topics 
concerned are: well wishes of Auroville from the neighbourhood, Sri Aurobindo on Tamil, events 
happening in the nearby vicinity of Auroville region, cities of Tamilnadu from time immemorial to 
boost our new city Auroville in Tamil land.

Description of project: 
During 2019-20, we received a budget of Rs. 1,42,000. It was well utilised. From April to March, 

11 issues were printed, totaling 18 issues so far. Our print version has 300 subscriptions reaching out 
to interested residents of Auroville, libraries, schools in and around Auroville, a band of friends of 
Auroville, Sri Aurobindo centres in Tamilnadu, etc. 

Contents have included:

• Articles on Sri Aurobindo's writings on Tamil language and personalities. 
• Presentations of 12 cities of Tamilnadu through the ages.
• Easy way of learning Tamil language, with exercises.
• Personal stories: introducing long-term associates, Tamil veterans involved in building 

Auroville. 

The editorial team along with the technical team decides the contents together for the modules 
of work. Upon finalisation, the compilation of various articles is be carried out. Weekly meetings 
were conducted among the team to decide upon the next editorial works and further research. 

The project is led by project coordinator, Editor & researcher R.Meenakshi. Honorary advisors are
Prof. N. Doraisamy (Tiruppur, Tamilnadu), Sri. A. Arivan (French Scholar, editor of “Marabu”, Madurai 
& Puducherry), Dr. C. Arunan (Alagappa University, Tamilnadu), and Mr. Govindara (Librarian IEC, 
Auroville). The initial editors who are well versed in English and Tamil have left due to other 
commitments.

Since the inception of the Newsletter, the editorial team has been introducing creative contents 
for the joy of the reader to know more about the place, its culture, knowledge and characteristics. 
We have been able to introduce many forgotten treasures of Tamil in the field of literature, art, 
temples and cultural practices. 

During the content research, the editors came across a lot of valuable information that 
highlighted the similarity between Tamil and other cultures, one being French. An outcome of that 
work was the celebration of the Pongal festival at the French Pavilion in January, 2019 in 
collaboration with a French-Tamil scholar from Puducherry. 
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Outcomes:

The output was a monthly 8-page journal of articles and illustrations, 300 copies printed. 60% 
were sent by post and the rest hand-distributed.

Outcomes for the readers were:

• Knowing more about the local language, giving more access to the periphery in and around 
Auroville

• Enhanced relationship with Auroville’s cultural region

• Socio-cultural balance among Aurovilians and people outside

• Value addition to Auroville’s aim for being in Human unity

• Simple teaching materials

• Introducing Tamil personalities who are helping  to realise the goal of Auroville.

With our in house library, the contacts established over the past 40+ years, the experience of 
conducting book fair, the publishers contacts, we have a vast content to be shared both online and 
printed versions. We have to progress further the coming months. We intend to enlarge our learning 
programme through online too.

Reflections:
18 issues have been created so far. Our reader base has expanded considerably. Our patrons 

include AV International units apart from the pavilions and units in Auroville. This newsletter has 
become an important tool in teaching English to our students, most of whom are workers from 
Auroville hailing from neighboring villages.

 Since the initial editors left, Meenakshi has been assisted by friends & volunteers, but it is 
insufficient. She needs qualified Aurovilians helping her to carry on further. Presently an Aurovilian 
youth Sri. S. Sivakumar has joined her team. It is a welcoming sign.
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Teachers’ Center
 

The Teachers’ Center exists to offer a place and a service independent of all the existing schools. 
The professional resources are available to all teachers who would like to access to them. Its aim is to
encourage the development of Integral Education as defined by Mother and Sri Aurobindo through 
collaboration, networking, research and innovation.

This year, using Google Drive, we developed and upload online materials for Professional 
Development as well as materials for specific age groups. These online resources have been shared 
with teachers for their use. 

We also are in the process of creating satellites under the Teachers’ Center umbrella. We started 
with a Special Learning satellite.

 
Activities of the year:

• Our usual work went on as before: individual support, mentoring, training, observation of 
classes and feedback sessions, group work through workshops and meetings, participation in
school support groups, archiving photos of the history of education in Auroville and 
maintaining a library of Professional Development literature.

• We completed our “Science A to Z” curriculum material from Kindergarten to 6th grade. The 
list of topics was sent to each school, offering introduction sessions to the material. Teachers 
in Transition School and Deepanam School used it this year in grades 2, 4, 5, 6.

• We developed English language activities from Auroville books for kindergarten level. The 
activities were introduced at Kindergarten and Nandanam Kindergarten.

• We researched strategies to bring teachers together online, and created an Edmodo online 
site for the Teachers’ Center which is a resource available to all teachers with links, materials 
and webinars to view.

• We have been able to open the Teachers’ Center office regularly; we receive drop-ins and 
inquiries, exchange information with many teachers from outside Auroville on Integral 
Education. We receive parents and volunteers who want to know how Auroville schools 
practically integrate the Integral Education principles in their program and the running of the 
schools. We continue to maintain order in our files and catch up with the loose ends of our 
office work.

• A member of our team was sent to Aikiyam School for improving the Crèche/Kindergarten 
section, developing a new program which introduces Montessori philosophy and activities 
aligned with Integral Education. The teachers fully cooperated and were eager to better 
understand child development and psychology. It resulted in changes in the classroom 
physical set up, as well as new activities well recorded due to a deeper observation of the 
children. The work will continue next year.

• A course of Neuro-Dramatic Play happened for the second year and had 22 participants 
consisting of teachers, facilitators, therapists, medical practitioners and parents from 
Auroville. This course was essentially the second part of a two-part diploma course which 
began in 2018. Approximately half of the participants were new applicants and the initial 
challenge was to integrate the two groups. Dr. Jennnings ran an introductory morning for the
new participants on the first day and then proceeded with integration work when second 
year participants joined in the afternoon. Children from Nandanam Kindergarten joined the 
course in the afternoons of Monday, Wednesday and Thursday.
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• We supported schools and teachers in developing English as a Second Language programs. 

◦ In the areas of literacy, English as a Second Language and class management we 
supported Thamarai, encouraging Tamil teachers to develop their professional 
development skills.

◦ At the request of Azim Premji Foundation we helped them in the area of the creative and
expansive use of textbooks to encourage literacy and English as a Second Language for 
Government school teachers.

◦ At Udavi School, weekly Professional Development sessions happened regularly and will 
continue.

◦ At Aikiyam School the library program run by one of our Teachers' Center members took 
place this year for the 4th and 5th graders, as part of our input to improve English learning 
in the Auroville Outreach schools.

• Last summer for the first time, we organized meetings between Deepanam teachers and 
Transition School teachers, grade by grade, where interesting exchanges took place regarding
program, techniques and material. We were planning to do the same this summer, but the 
epidemic situation till now does not allow it.

 
Outcomes:

• A Supportive Learning satellite was created under the Teachers' Center. It was becoming a 
necessity, we had specialists working with children from different schools and who needed 
the freedom to move around, not being obliged to stay in one school because of a 
maintenance linked to that particular school. The only way was for them to be under 
Teachers' Center umbrella. At the moment we have one specialist already working and two 
who will start as soon as possible. They will be part of the Teachers' Center team, and their 
budget will be accounted by Teachers' Center. It will allow them to better cover the needs of 
our children for special attention in the different schools, having more flexibility and better 
use of their time.

• Two members of our team are helping to form the Child Protection Policy Team at the 
request of Auroville Council and Working Committee. They have worked with Child 
Protection experts from Save the Children in Europe and Asia, with social workers in the 
Punjab working in the field and with women’s groups from Chennai. They have run an 
awareness-raising workshop for teachers and therapists and have presented their report to 
the working groups. They are currently working with working groups to obtain funding, form 
a group and go forward with training. The Teachers' Center was used for meetings and 
information.

• Language activities using children's storybooks created by Auroville artists were developed. 
This was a beautiful project using Auroville resources, putting beauty at the center of 
educational material. It was a lot of work to design the material. Training on how to use this 
resource was given at Udavi and Nandanam.

• We created a much needed “Teaching Strategies” PowerPoint presentation series for new 
teachers which includes: Overview, Assessments, Behavior Management, Classroom 
Organization, Curricular and Lesson Planning, Getting to Know Your Students, Health and 
Safety, Parent-Teacher Communication and Teaching With Care. A “New Teacher Folder” is 
being put together to accompany new teachers as well. This has been created to give an 
easier access to new ideas and techniques in the field of education than books.

• Creation of an Edmodo online site for the Teachers’ Center is up and running. Recently, due 
to the lockdown, children leaving Kindergarten have not been able to review phonetics, math
and science skills. We have created a “Prepping for 1st Grade” Edmodo Classroom for these 
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students and upload a sequential series of videos three times a week which they can do from
home.

• A Teachers' Center book list has been compiled and will be sent to all the schools by the start
of next term.

• We co-created with parents a “Digital Homeschooling Resources” folder on Google Drive at 
the Teachers’ Center. This is an effort to ensure full access to educational materials for 
Auroville children whether they are in school or not.

• For the second year, Geography classes were organized for Life Education Center which 
included 15 sessions and 6 field trips. “I and the Universe” is the program used by the 
teacher. The women learned about world geography as well as concentrating on India and 
the bio-region. History and Social Studies are also part of the course. The students were very 
motivated. These are women who have highly educated children but are themselves barely 
literate. This course widens their horizon, they grow, and have interesting topics to exchange 
with their family and others. They know about the world, they can connect what they see on 
TV with all they have been learning in these classes. It is boosting their self-esteem. The field 
trips were visits to Auroville places, so they learned about Auroville, and the aspiration that 
the place wants to manifest which is important for Auroville.

• We have updated the Auroville Schools Bulletin Board. Worked to put together a Teacher 
Resource List with contact information to better share resources and facilitate 
communication. Subject- and age-specific teaching fields in excel allow us to communicate 
directly with concerned individuals to announce new resources available at the Teachers' 
Center, as well as provide the network to interface with volunteers. 

 
Research highlights:

The Neuro-Dramatic Play course was highly innovative, introducing not only new concepts and 
techniques to be used in the work with children but bringing in the participation of children in the 
creative process. While techniques were taught, experienced, shared and practiced there, the 
themes from Shakespeare’s play “A Midsummer Night’s Dream” ran through the course: themes of 
love, hate, joy, mistaken identity, obedience, betrayal, disappointment, fear, magic, magical thinking, 
domestic strife, belonging, rejection… and many more…. finally finding some kind of resolution 
and/or consonance.

Pre-course work had familiarized everyone with at least the outline and main themes of the play,
and Dr. Jennings enabled and facilitated ways in which a text can be worked with to enable themes 
and constructs to be entered into, experienced, improvised around and developed or changed in a 
safe space. The children were integral to this work and improvised, acted and offered solutions 
producing a constantly evolving story which was then performed (accompanied by sets, props and 
costumes) in three groups, on the final day.

The group agreed to continue meeting and managed one meeting where ongoing work was 
shared and various leaders facilitated different parts of the workshop. There is also an informal 
sharing of work between participants. This will continue… eventually! Participants’ reports and 
contributions attached to this course indicate the value of this important work and how it has been, 
and will continue to be, an essential part of their approach.

The upgrading of the Crèche/Kindergarten in Aikiyam is interesting and innovative because time 
has been dedicated to go deeper in the philosophy behind what we are doing in Child Psychology 
and Development. As the teachers learned and understood, it awakened in them the will to research 
how to better meet the children’s needs. Their knowledge expanded and they were able to find 
alternative materials for the ones that could not be purchased or made in India, which would help 
fulfill the same needs in their child’s development. This increased their self-confidence and joy to 
grow and the strength to change what they were doing before.
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Reflections:
A regular open-door policy (Mon-Friday 9-12) allowed us to receive drop-ins and inquiries during 

these office hours. The conversations and networking which emerged from these meetings inspired 
us to further develop communication and offer Human Resources to educators in Auroville. The 
Human Resource Bulletin Board in the Teachers’ Center can become a hub for volunteers and 
teachers who wish to participate in our community.

The Teachers' Center has grown this year into a solid base for us to meet and we can rely on each
other’s many different capabilities and qualities. 

The lack of communication between the Teachers’ Center and the teachers has been challenging.
Information sent to the schools about workshops, initiatives etc… which were sent to the schools had
not been disseminated effectively. Hence, teachers missed things they might otherwise have 
attended or found useful. We need a contact person in each school to make sure that the info 
reaches the teachers. This contact person could also collect information and give us feedback so that 
we may help facilitate or find workshops requested.

Online resources such as Google Drive or Edmodo are useful only if the teachers know how to 
use them. Additional training in education technology is necessary so that all may benefit easily from
the use of their smart phones (which most teachers have today).

 
Future direction:

As the current climate in relation to the Covid-19 lockdown is constantly in flux, we may need to 
prepare our teachers to use online tools effectively. It may be necessary for the teachers to 
document their curriculum digitally; this would ensure that concepts and building blocks are met in 
each classroom and accessible to other (and new) teachers in need of such information but unable to
dig through classrooms and libraries, should there come a second/third wave of lockdowns. This 
digital information would help create the skeleton of a flexible Auroville Integral Education pedagogy 
program. 

We are planning to develop further the Special Learning satellite and a strong link to Lilaloka. We 
would like to recruit and train a qualified and experienced teacher from the Tamil community to 
work in the Teachers' Center Special Need section. Her role would be to work along child 
psychologist and existing teachers in the outreach schools. She would also have an ambassadorial 
role with parents from the bioregion where it is not always easy to provide the support a child needs 
due to cultural and social perceptions. 

We also have an objective to develop an English as a Second Language satellite.  
We will work on improving our internal communication between the Teachers' Center team 

members as well as our communication with the schools. We will ask in each school that someone 
become the Teachers' Center personal contact. This way we can also assist the schools in finding 
temporary replacements due to the current international visa and travel restrictions.

We will continue to digitize the Auroville Integral Education program and possibly create an 
online classroom for teachers.

We are planning for further development of the Fantastic Phonics program for Udavi School 4th 
grade (it is already used in the earlier grades), training new teachers and developing resources.

The Teachers' Center team being not enough to respond to all the requests and needs from the 
schools, we would like to create a team of mentors able to help the new teachers.
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Auroville Campus Initiative (ACI)

Auroville Campus Initiative (ACI) envisions Auroville to be a new type of university campus where
learning is through doing and integral living. ACI wants to address the holistic educational needs of 
the youth who are coming to Auroville along with the youth who are growing up in Auroville. ACI 
wants to enable this emergence through offering learning programmes, networking among various 
teams in the Auroville ecosystem and facilitating the emergence of learning programmes.

This year our special aims were:
1. To launch Auroville’s first long-term online learning programme for adults – from outside as 

well as from within Auroville; this we did through launching Svadhyaya,
2. To begin conceptualising a semester-long programme offered from Auroville to both youth 

from outside and within Auroville,
3. To document our learnings from running Swadharma thus far, so that it can become a 

replicable model,
4. To organise faculty training programme for University professors, to begin to learn about 

teacher training at the higher educational level,
5. To develop a relationship with Auroville Youth through the Disha, further learning Desk,
6. To network with other players in the field of higher education,
7. To launch a platform that can be a first-go-to-place for students wanting to study in Auroville 

(https://edu.auroville.org)
8. To keep the idea and ideal of “Re-imagining Univers-city” alive in the minds and hearts of 

Aurovilians.

Activities of the year:

Name What When Who

Swadharma Swadharma is a five week 
‘adventure of self discovery in 
Auroville’ for young seekers of 
the world. It is an immersive 
programme run with the 
support of 35+ resource 
persons.

Jul - Aug 2019
Jan - Feb 2020

30 youth from all over the 
world.
This year we had Swadharma 
batches 7 & 8, with a total of 30 
participants from India and 
abroad. There were a total of 4 
international participants. Batch
7 took place in July-Aug 2019 
and Batch 8 took place in Jan-
Feb 2020.

Svadhyaya 8 week long online programme
in integral studies

Jul - Aug 2019 24 adults, including one 
newcomer, from all over the 
world (majority Indians)

Prerna 1 & 2 One week long custom 
programme to help young 
seekers become inspired by 
Auroville

Dec 2019
Jan 2020

1. Vietnamese students 
exploring alternatives
2. Psychology students from 
Auro University
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Integral 
Education (IE) 
Faculty Training 
Programme

10 day long faculty training 
programme for faculty 
members from Auro University

Jun 2019 10 faculty members from the
fields of psychology, design, 
IT, marketing, business, law, 
hospitality

Auro University 
Visit

2 day long visit to Surat for 
follow-up with faculty 
members, guidance given to 
the IE team at Auro as well as 
for guest lectures with the 
students

Nov 2019 Faculty members who 
attended the IE faculty 
training programme, 
Psychology students, Faculty 
members working on IE at 
Auro

Edu website A website to enlist long-term 
learning courses offered from 
Auroville

Nov 2019 
onwards

Beneficiaries: Students from 
all over the world, 
Aurovilians who are offering 
courses

Edu Desk A free-of-cost service to 
Aurovilians for designing new 
courses and programmes

Jan 2020 onwards Aurovilians who are planning
to offer courses

Installation on 
Re-imagining 
Univers-city

A two day installation on Re-
imagining Univers-city as a 
follow-up to the Confluence 
wherein Aurovilians mapped 
their learning journey in 
Auroville.

Feb 2020 About 100 Aurovilians.
36 Mentor sign ups.

Disha, further 
learning desk

Further learning desk for 
Auroville youth. Proactive 
engagement with youth 
through organisation of night 
learning sessions at Youth 
Center.

Nov 2020 
onwards

Auroville Youth

Curriculum 
Design 
Workshops

Curriculum Design Workshops 
with Gitanjali as a follow-up to 
the Confluence, to help 
Aurovilians create courses.

May 2019
Sep 2019
Dec 2020

50 Aurovilians.
E.g, Richa and Rivu launched 
Film Institute, this year Krupa
is launching a course in Art 
Therapy.

Indian 
Renaissance 
Seminar

On the 150th birth anniversary 
of Gandhiji as well as the 
upcoming 150th birth 
anniversary of Sri Aurobindo, 
we organised a two-day 
seminar on Indian 
Renaissance, focusing on 
Swaraj and Sarvodya.

March 2020 Aurovilians and people from 
all over India. Total 30 
people.

First Person 
Exploration

Research in psychology is 
dominatedly third-person or 
second-person based. 
However, yoga gives the 
possibility of first person 
research. To explore that, we 

Oct - Dec 2019 Participants from India
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held a learning journey with 
interested participants and 
researchers in psychology

Outcomes:
Overall the idea of Auroville as a Univers-City has gained momentum and AVI now sees this as 

one of their key focal areas.

Research highlights:

1. Our “Swadharma Case Study” was shortlisted in the top 17 case studies for “Social Change” 
by Azim Premji University, out of 90 stories of change. Through the Swadharma case study, 
our primary finding was that the Swadharma programme works on the seed, and through its 
work on the seed, it creates a ripple effect in the society. This means that by itself 
Swadharma does not work on social change only. However, by providing an integral 
foundation to privileged youth of the nation and abroad, it prepares individuals to become 
change-makers working for society, environment and integral self-development. We are 
further probing into this research through a thorough research of Swadharma alumni.

2. Our project “How does learning happen in Auroville?” is based on the living research, where 
Aurovilians mapped their learning journeys using threads on a co-creative art-installation 
with 28 keywords describing unique elements of Auroville.
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We found out that the top three most significant contributors to our learning in Auroville 
are:

1. The Inner Work: (Key words: Silence, Intuition, Aspiration, Self-discovery)
2. Learning by Doing
3. The City Environment (Key words: Nature, Beauty, Matrimandir)

The areas, however, where we scored relatively less are:
1. Collaboration (keywords: Peer to peer learning, collaboration, brotherhood)
2. Cultural Education (Keywords: Universal culture, learning from the cultural diversity)
3. Engaging with Global issues (keywords: Addressing global challenges, global 
citizenship)

Reflections:
The most meaningful this year:
1. The response to Svadhyaya, an online course in integral studies, was deeply meaningful. It 

was amazing to see participants self-curate online learning journeys around 12 qualities of 
the Mother by themselves and invite us (facilitators) to their presentations! They have 
completed two 40 day journeys on Sincerity and Humility. Presently, they are collectively 
studying, working on and learning about Gratitude.

2. We were also satisfied by the effect of a faculty training programme with Auro University 
faculty members. It gave us the confidence that learning in Auroville can be meaningfully 
applied in diversity of contexts, including a highly limited academic environment. This could 
happen because our modules were based in the fundamental principles and faculties of 
Integral education as given by The Mother & Sri Aurobindo.

3. We tweaked the Swadharma schedule and were happy to see the response to the newly 
introduced changes to the schedule. This included Individual guidance sessions, a schedule 
with a better flow and relationship between different sessions, new sessions such as on 
boundaries, intimate-partner relationships etc.

4. We saw that the idea of the Univers-city really picked up the community. There is a growing 
attention to higher education, with growing number of people wanting to work in the field, 
based on the groundwork of ACI. This is very uplifting to see.

The most challenging aspect this year was ACI's legal status. As of now, ACI is unable to carry out 
fee-based programmes out of SAIIER; thus, it is working as an activity through ICI, LEAD. However, it 
has grown beyond the limits of being an activity. And thus, FAMC has recommended ACI to register 
as a unit. ACI wants to register as an educational service for all, focused on higher education. 
Especially in light of the fact that Auroville Foundation is registered as an institute of higher 
education within GOI, we feel higher education is very important to the pulse of Auroville and should
not be treated as commercial activity. We found much difficulty in finding the appropriate structure 
for us. We are still struggling to find the clarity & suitable guidance on this topic of critical 
importance. We feel some suitable policy focus on higher education & organisational restructuring 
(with dedicated trust/unit and funds for youth to follow learning in Auroville) would help prepare a 
more nurturing ground and ecosystem in this direction.

Future direction:
For the next year, we wish to create more online learning courses/content as well as prepare to 

launch Auroville City Semester – a four-month programme for 20 change-makers, who wish to learn 
how to apply a new paradigm in action, engage in solving real-life problems through community 
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service, dedicatedly work on themselves… These change-makers will be learning and volunteering in 
Auroville. The theme of the first Auroville City Semester would be Water, and it is being planned in 
collaboration with Guilio, Ing-Marie, Aditi and Mukta. We are fundraising for 5 Auroville youth and 
youth from underprivileged backgrounds to participate in the programme.

For Swadharma, our third intention is to deepen our research about our programme through 
alumni research. The need to engage the growing alumni base was identified and there will be 
greater efforts in that direction next year. A research of the impacts of the Swadharma programme 
has been initiated. Due to the Covid-19 situation, Batch 9 of Swadharma which was scheduled to 
commence on July 19th, will be postponed to January 2021.

We are in the process of making an ACI website.
In light of Covid, we have organised two webinars around perspectives on Corona Crisis to 

Transformation and one workshop for Aurovilians to learn how to organise online workshops, classes
and courses. We have also been sharing our paid video conferencing details with several Auroville 
groups to to meet their learning requirement.

We are part of a newly formed higher educational group along with representatives from Savi, 
YouthLink, Anveshan, Sangili, Auroville Research Platform, (erstwhile) Living Routes and we are 
excited to see where it leads.
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Disha Info Desk
a project of Auroville Campus Initiative

 
The aim of the Disha Info Desk is to provide guidance, information about learning opportunities 

and internships, and support to Auroville youth above 18 on a quest for further learning or 
internships within Auroville.

Description of project:
The Disha Info Desk was created by Auroville Campus Initiative (ACI) to replace the Disha Gap 

Year Programme, which was cancelled due to lack of participants. 
The idea of the Info Desk is to provide support to the Auroville youth on demand and in a 

personalised manner.
At first, the help desk had open walk-in hours, twice a week in SAIIER, where Valentine sat ready 

to receive anyone needing help. However, the timings made it difficult for students in school to 
attend. Due to the low walk-in rate, meetings will now take place after contacting Valentine in 
advance via email or phone.

Valentine has also been meeting with YouthLink and Youth Center, with the aim of collaborating 
towards the creation of more learning activities for the Auroville youth. The main outcome was the 
revival of the Conscious Learning Nights in Youth Center, which were originally organised by YC two 
years ago, and had stopped happening due to the absence of a dedicated coordinator. Valentine took
up this role in collaboration with the Youth Center team, as she believes these night sessions are 
extremely valuable since they offer precious information about different aspects of Auroville to the 
youth in a familiar and comfortable setting.

Here is a list of the sessions that were organised (they took place on Thursday evenings at 7:30 in
Youth Centre):

• A reflection about Auroville with Aurovik
• Let’s talk about YC with Renu and Wazo
• An introduction to Hemplanet with Tom
• Creative Writing with Francesca
• Body Consciousness and Energy Dynamics with Stefano
• Create your Vision Board with Valentine
• An introduction to Zero Waste with Laure
• Auroville Planning and Development with Lalit
• Let’s talk about Water with Aditi
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Reflections:
After meeting with YouthLink and Youth Center it became clear that having an Info Desk was a 

good first step, but creating learning opportunities and cultural activities adapted to the needs of the
Auroville youth was crucial. Thus, efforts were put into creating the night classes. It was incredibly 
rewarding to see Auroville youth attend the sessions, and it was interesting to observe which 
sessions attracted them the most, giving us cues as to which direction to take for the next session.

The main challenge was one known to all people who have attempted activities for the youth: 
taking the risk of organising an event and having no one show up. This is a risk Valentine and the 
Youth Centre are both used to and believe worth taking, as they are very familiar with AV youth’s 
behaviours. The sessions have also been attended by guests, newcomers, Aurovilians and volunteers,
and we have received very positive feedback as the timings and format of our sessions are 
convenient for people with busy schedules and inquisitive minds (the sessions always have space for 
questions and discussions).  The sessions stopped due the the Coronavirus pandemic lockdown.

Other aspects of the Disha Info Desk were put on hold due to purely logistic issues: indeed, one 
of our goals was to meet with Omar to see what could be done in terms of supporting youth who 
would like to pursue higher studies out of Auroville, but the meeting never took place due to 
Valentine being out of station and Omar leaving upon her return.

Conclusion:
As soon as the lockdown ends, the night sessions at the Youth Center will resume. It is a bit 

difficult to make plans in these uncertain times, but Valentine remains available to the youth for any 
support that can be provided in the current context (mainly psychological).
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Scholarship and Educational Fund

The Scholarship and Educational Fund (SEF) was established in 2008 to provide financial 
assistance to Aurovilians who seek educational opportunities outside Auroville. Financial support is 
provided in the form of interest-free loans, repayable as soon as possible and in installments feasible 
for the recipient.

For 2019-20 we had intended to gear up communication with the former beneficiaries of SEF 
support requesting them for regular repayment of loans so as to increase the regular funding income
for SEF. 

Activities of the year:
During the 2019-20 financial year 50 Aurovilian students received support, 42 with SEF loans and

8 students from student-specific contributions to the SEF.
During the year the SEF team had eleven meetings to interview new applicants and to make 

decisions on support.
The SEF team was happy to have at their disposal increased funds i.e. besides support from the 

Auroville City Budget, besides contributions from Auroville units and individuals, and besides loan 
repayments, also CSR funds from Ramco industries.

In June 2019 a meeting was organized with students of secondary school level and earlier SEF 
beneficiaries who completed their studies and now work in Auroville. The young graduates shared 
their experiences in choosing their subjects of study, during their studies, in finding work, and in 
their current work places.

Outcomes:
42 Aurovilian students received loans, and another 8 students received support from student-

specific donations. In most cases the financial help provided by the SEF presented only in-part 
support.

The study subjects at the tertiary level (Bachelor and Master degrees) included Agriculture, 
Alternative Education, Architecture, Bioengineering, Biomedical Engineering, Biotechnology, Business
Administration, Civil Engineering, Commerce, Computer Application, Dentistry, Education, Electrical 
Engineering & Computer Science, Electronics & Communication Engineering, English Literature, 
Environmental Biology, Environmental Design, Fashion Design, Geology, Information Technology, 
International Development, Leadership in the Creative Industries, Liberal Arts & Sustainable 
Development, Mechanical Engineering, Medical Lab Technology, Nursing, Physiotherapy, Software 
Engineering, Tourism & Hospitality Management, Tourism/History/Journalism, and Visual 
Communication.

Reflections:
In response to the meeting in June 2019 with school students and young Aurovilians who had 

been beneficiaries of SEF support, and in consideration of our interaction with students and their 
parents, we see the need for much more communication with the Auroville community (through the 
News & Notes and/or via the Auroville Intranet); firstly, to inform parents on realistic expectations 
from tertiary studies considering the vocational & professional future of their children, the quality of 
colleges, and the financial implications; and secondly, to appeal for repayment of student loans as 
they are expected to be the financial foundation of the SEF.

118



The drive for repayment of loans had a small result, but needs to be intensified in 2020-21. By 
the end of the year, repayment should be at least as big a regular income as the budget provided by 
the City Budget, ideally double as much.

Conclusion:
In order to develop an operational revolving fund independent of financial support from outside,

efforts towards repayment will be intensified; and exchange of information on study choices, college 
quality, job market, vocational training and skills and Auroville’s needs will have to be discussed 
frankly and in public.
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Dehashakti School of  Physical Education
 
 

The aim we pursue is that of developing the qualities of a true sportsman/sportswoman. We 
cater to an integral, methodical and harmonious development by offering children a weekly schedule
that provides for all their fitness needs, nurturing a joyful and balanced growth. Games, Athletics and
Gymnastics provide for ample variety. In our program, the main concern is not to win or lose but to 
participate and overcome challenges and difficulties. Physical education plays a very important role 
in building self-confidence, a quality indispensable in life. We encourage the children to attempt, to 
dare without worrying about the result.

 This year we had 151 students from 3 different schools (Transition School, Deepanam School 
and Last School).

1st grade: 24 students
2nd grade: 31 students
3rd grade: 41 students
4th grade: 20 students
5th grade and above: 35 students
 

Activities of the year: 
As always our students are exposed to a rich variety of activities since these different activities 

together build particular skills, confidence and team-spirit which are essential for the overall 
development of our students. Our program is unique thanks to this variety of activities and the fact 
that it brings children from different schools together on a daily basis.

 
Athletics events for older students:

1) 100m race, 2) 400m race, 3) 800m race, 4) Long Jump, 5) Triple Jump, 6) Shot put, 7) Tennis 
ball throw, 8) Relay race, 9) 60m race, 10) Standing triple jump
Games for older students:

1) Football, 2) Volleyball, 3) Basketball, 4) Softball, 5) Slack-rope, 6) Kho-kho, 7) Handball, 8) 
Table-Tennis, 9) Badminton

  
Athletics events for younger students:

1) Shuttle run, 2) Five-bounding strides, 3) 30m race, 4) Tennis ball throw, 5)Standing triple jump,
6) Relay race, 7) Overhead throw
Games for younger students:

1) King & fortress, 2) Lungadi, 3) Circulation ball, 4) Flag-game, 5) Futsal, 6) Dodge-ball, 7) Kho-
kho, 8) Hand-Ball, 9) Burn-Softball, 10) Table-tennis, 11) Badminton, 12) Obstacle course

 
There is also Swimming, Fitness and Gymnastics for both older and younger students.
 
Outcomes:

The annual Aurolympics competitions that all our students look forward to were conducted this 
year, although the Coronavirus issue prevented us from completing the Team Game Competitions.  
These events are an important platform for the students and teachers to track their progress and 
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face challenges that shape and strengthen character.
Once again our team organized the 5km marathon as part of the Auroville Marathon 2020, in 

which many students and adults took part.
We also hosted the first ever “Spirit of Sport” event which included more than 250 kids from 

different Auroville and Outreach schools. This event was a great success and we intend to continue 
bringing different schools together on the sports field in the future. (See following report.)

 
Research highlights:

Before the start of the team competitions the 4th graders went for a sleepover at Sadhana Forest 
in order to learn more about team work and team spirit. The class teacher designed some activities 
in groups of 7 kids so that those kids who would be in the same team for the sport events had an 
opportunity to bond. Activities included preparing a dish for the community potluck, planting a tree 
and composing a team cheer song. They then reflected on how it went and what could be improved 
to function as a team. Team leaders were chosen and a plan was made on how to encourage others if
they may not be playing their best.

Besides these activities there was a tour through Sadhana Forest, an early morning jogging, a 
mud pool bath and a potluck with music and poetry during which a 15 year old girl read her poems 
from her recently published book. This was very inspiring for the kids and since they had learned a 
poem in school they also came on stage to recite. Overall it was a great experience of sharing and 
team-building for the kids.

We will organize such trips in the future for the other classes too since team-building is an 
integral part of our program.

 
The 3rd graders had Star Awards which consisted of each student having their own small 

notebook in which they would get stars by the class teacher for regular attendance, correct uniform, 
informed absence, good behavior. Their progress on the field would be noted in the notebook as 
well. They will continue to have their notebook when they go to the next grade, as this way there is a
record of their progress over the years.

Similarly the 4th graders had their own notebooks with slightly different criteria than the 3rd 
graders, to keep a record of their progress and encourage them to try their best. 

Reflections:
Working on team-building, mutual respect and harmony through the different physical activities 

was the most interesting part. The sports field is a great tool to bring people together and bring the 
best out of each. 

Of course there were times kids would argue and fight with each other. Resolving some of the 
conflicts and coming to a common understanding was not always easy to say the least but these are 
life situations from which we have a lot to learn. 

 
Conclusion:

We intend to add new elements which were learned and observed this year which will further 
enrich our program for the coming school year.
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Spirit of  Sport – 2019
a project of Dehashakti School of Physical Education and the AV Board of Physical Education

The purpose of the “Spirit of Sport” meet was to promote sport and its spirit, bringing different 
activities together. To bridge the gap between schools – both Auroville and Outreach. 

300 students from Auroville and bio-region schools in the age group 9-18 participated in this 
event. The students were from 4 bioregion schools and 5 Auroville schools.

Description of project:
1. Children between 9 and 18 years of age from Auroville and Outreach schools were invited to 

participate in this event.
2. The participating children were divided into four groups, each consisting of kids from all 

schools and all age groups. 
3. The event took place on Saturday the 15th of February at the Dehashakti sports ground. The 

morning was spent with an opening ceremony that was accompanied by Svaram’s band and 
activities within the newly formed teams to get to know each other.

4. This was followed by different games like Kho Kho, Dodge-ball, Flag-game, Volleyball and 
Relay Races which were played with newly formed teams of the same age group.

5. We all shared a lunch together and all could interact joyfully during the lunch break. 
6. The day ended with a Judo demonstration and a closing ceremony in which children could 

share the highlights of their day. No prizes were distributed but everybody received a 
certificate and a small gift bag.

Outcomes:
1. An adventure and joy-filled day for the 300 children and the adult volunteers and organisers.
2. Children from different schools and cultural backgrounds got to know each other and formed

friendships.
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3. A sense of togetherness through physical education amongst children, teachers and 
volunteers.

Reflections:
The most meaningful thing about this project was that it was interesting and motivating to see 

and learn how physical education can be a part of bringing different societies and cultures together 
and can truly help forming a unity within a given society.

The most challenging part was to organize the event and to coordinate with the different 
schools. It was also challenging to get participation from the teachers of the different schools and to 
find volunteers.

Another challenge was on the day itself, to handle 300 students from various schools in newly 
formed groups of children that never met before. We learned that the timetable for the different 
games cannot be so rigidly pre-planned because some games took longer than expected. Next time 
we would also need to put up tents for shade on the sunny courts and maybe to start earlier to 
reduce the exposure to the sun.

We also learned that we would need more volunteers who are willing to plan and arrange certain
aspects of the event. 

Conclusion:
This kind of event does bring a lot of core values to Auroville like harmony and understanding of 

each other's culture, coming together despite different cultural upbringing, collaboration amongst 
teachers from all schools and establishing friendly relationships with the neighboring villages. 

We firmly believe that this event should be an annual event for our Board of Physical Education. 
We have learned about the areas where we need to improve upon and would make us more capable 
to handle this event in a better manner in the future. 

123



Auroville Sports Resource Centre (AVSRC)

Playing sports can be essential for individual physical well-being and also has several social 
benefits like channelling aggressive energy through positive and beneficial activities. Sports can be a 
platform for excellence, allowing individuals to develop essential skills like concentration, discipline, 
cooperation, team work, endurance and to develop their full potential.

Auroville Sports Resource Centre (AVSRC) coordinates regular trainings, coaching camps, friendly 
matches and tournaments as part of on-going efforts towards human unity through sports. 
Strengthening the relation between Auroville and its surrounding villages is another aim, which 
we try to reach through a growing communication based on the bilateral interest in sports and 
culture.

Activities of the year:
AVSRC carried out 2 very special basketball training programs at New Creation stadium:
1. Training for speech & hearing impaired children from Deepam – two mornings a week on 

Monday and Wednesday.
2. Special basketball coaching program for one month for the Pudhucherry Wheelchair 

Basketball team to prepare them for national wheelchair basketball championship held in 
Chandigarh.

Our regular trainings were:
1. Basketball 3 evenings a week for children from Auroville schools and from the bio-region.
2. Volleyball training in the 8 surrounding villages in the mornings and evenings.

AVSRC supports funding requests for sports and cultural activities, coordinating with SAIIER and 
the Auroville Board of Physical Education. AVSRC supports only one event per year for an activity, 
unless there are excess of funds available. This year the SAIIER project allocation was as follows:

Total funds received from SAIIER: Rs. 2,04,300
Amounts allocated to different activities:

1. Auroville Birthday Week basketball league and ground repair work at Certitude: 
Rs. 40,000/-

2. One day open Table Tennis tournament at New Creation stadium: Rs. 25,000/-
3. Transport for children to their basketball matches in Pondicherry: Rs. 20,000/-
4. AVSRC basketball: Rs. 42,000/-
5. AuroMira Cricket activities at Dehashakti: Rs. 30,000/-
6. Rural Volleyball tournament at New Creation sportsground: Rs. 30,000/-
7. Badminton tournament in Certitude: Rs. 17,300/-

Reports from some of these activities are below.

1. Auroville Birthday Week basketball league and ground repair work at Certitude

We want to thank SAIIER whole heartedly who made it possible for this event and for 
supporting us this year to organize the basketball league in Certitude and for some repair work 
necessary for the activity to take place. Overall the event was a learning experience for all of the 
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organizers of the league.  
The league had 10 teams of eight children per team playing a round robin league. The 

participating children were all from the Auroville community and the Auroville bio-region. The 
duration of this year’s event lasted one week from 21st to 28th February. The teams were carefully
made so they balanced out; our toughest task was choosing equally skilled players for each of 
the teams.

Each evening the Certitude sport ground came to life at 4.30 pm; people came to from all 
over and the playground was filled with people for a week. A festive atmosphere was created all 
around in which children played freely and this year we served snacks for all participants.

The event was a success. 

2.   One day open   Table Tennis tournament at New Creation stadium

The one day open Table Tennis tournament took place on 8th March, 2020. It began at 10:30 
am with the first round matches being played by the different categories: junior girls, senior girls,
junior boys, senior men – all singles matches only. Suresh G was the main coordinator of this 
event. AVSRC and staffs helped with arrangement and preparation.

Before the matches could take place, various arrangements had to be completed: 
1. Invitations and posters had to be designed, printed and circulated.
2. Tables had to be transported from Dehashakthi and Certitude.
3. Trophies, medals, mementos, balls, bats and other materials had to be purchased.
4. Sound system and mic had to be arranged for the tournament.
5. Lunch had to be ordered in advance for all the participants.
6. Referees and match coordinators had to be invited.
7. Match schedules had to be prepared after all the players had arrived through a lottery 

system.
8. Refreshments and water had to be arranged for the officials and players.
9. Lunch had to be transported and served during the break.
10. VIP invited at 4 pm to watch the semi-finals and final matches of the Tournament.

102 participants signed up for the tournament, the majority being junior boys (40), then 
junior girls (24), senior men (20) and senior girls (18). Best of 5 sets of 11 point matches were 
played.
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Mr. Otto (AVFS) graciously accepted to hand out the prizes to the winners and runner-up 
players.

Mr. MohanaRadju, Secretary of the Pudhuchery State Table Tennis Association accepted our 
invitation to come and honor the tournament with his presence and complimented on the 
arrangements for the tournament earlier in the morning. Mr. MohanaRadju also said that it is 
rare that players from Pudhucherry, Tamil Nadu and Auroville meet to exhibit their talents and 
skills in Table Tennis, and Auroville is one of the best venues for it.  

3.   Transport for c  hildren to their basketball matches in Pondicherry

Every year AVSRC helps and supports children from Auroville and the bio-region to attend 
the Pudhucherry state basketball championship tournaments and Pudhucherry state Club 
basketball tournaments by transporting them to their matches at Indira Gandhi Stadium.

Some Auroville parents like to bring their children themselves to the matches, but the 
majority of the children are transported by SAIIER Transport Service from Auroville to 
Pudhucherry to participate. Sometimes the matches are held early in the morning like 6 am, 7 
am or 8 am and sometimes the matches are held in the evenings: 4 pm, 5 pm, 6 pm or 7 pm. 
There are 1 sub-junior and 1 junior girls' teams and 2 sub-junior and 2 junior boys’ teams in 
Auroville. All the children are studying in Auroville and Outreach schools: Transition School, 
Deepanam School, Aikiyam School, New Era Secondary School (NESS) and Kuilapalayam Trust 
School.

Permission from the schools has to be obtained for the children well in advance to go to their
matches, and arrangement with SAIIER Transport Service have to be made also in advance with a
list of the children to be attending.

It is not easy to manage children of different age groups together. Taking them to their 
matches in Pudhucherry and bringing them back in time for their classes in the mornings or not 
too late in the night can be difficult. But mostly it is an enjoyable experience, and after all our 
children are some of the best players in Pudhucherry Basketball Association.

4.   AuroMira C  ricket activities at Dehashakti

In this first year 2019-20, the number of members of our team increased from 11 to 19, the 
number of weekly practice sessions went from 1 to 3 and the number of monthly tournaments 
we participated in also increased from 1 to 3 on average.

In September we purchased and installed new cricket nets at Dehashakti sports ground, in 
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order to intensify our practice sessions. Every person in Auroville is welcome to practice cricket 
using those nets, provided that they ask the permission to Auromira cricket team’s captain.

The AuroMira cricket team on-field training sessions were held from 4.30 PM to 7.00 PM on 
Tuesdays, Thursdays and Saturdays. We used our on-field sessions to work on technical skills, 
build up athleticism and refine mental skills. At our training sessions we welcomed and trained 
underprivileged youth from Edayanchavady, Sanjeve Nagar and Kottakarai villages.

We organized one indoor off-field session per month in which we discussed internal issues, 
resolved conflicts, revisited our goals and worked on building up team spirit and confidence in 
the younger players. 

During the Auroville Marathon 2020, the AuroMira cricket team volunteered to help in the 
organization of the event.

Outcomes: Auromira cricket team gives the opportunity to all the youth from Auroville and 
surrounding villages to feel comfortable and confident to develop their physical and mental skills 
through cricket. It has positively affected young players from Auroville and surrounding villages 
by developing their skills, their self confidence and their team spirit.

Being in the stressful situations of tournaments helps the team grow its on field skills and 
brings the group together as they come out on the other side. At tournaments, players have to 
work together as a unit on the field but more importantly off the field – to ensure they handle 
meals, logistics, etc.

All the athletes who train with us have not just picked up some sport specific skills but also 
skills transferable to other sports and to other facets of their lives off the field.

Reflections: We have learned through experience during this first year:

• Managing a team implies that everyone takes a share of responsibilities.

• How to organize practice sessions and matches efficiently.

• There is immense desire from the side of the athletes to participate and go to 
tournaments. We feel that this is a natural process that the team needs to go through to 
make progress – playing against better quality opposition and then reflecting on areas of 
improvement.

Conclusion: We are grateful for the support that we have received and for the opportunity to
run this team. We intend to continue developing the activities going forward, regardless of 
financial support received.

The key areas for the administrators of the team to work on will be to develop our on-field 
and off-field activities with the youth of the surrounding villages, to provide more equipment to 
protect the players during the matches and to find funds to maintain the good condition of the 
practice field.

Outcomes:
Sports, games and cultural activities are some of the best means to reach out to our neighbors 

that have positive and beneficial effects. Through these activities, AVSRC is able to reach out and 
support the youth and children of our bioregion for their physical well-being. Through regular 
trainings, matches and tournaments, several hundreds of children and youths are reached by our 
efforts towards a growing human unity.
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Eluciole Circus School
by Kalou

 
This year was very special, for the first time we were 2 teachers for the whole year! We could 

take more children and give more to each of them. We really need to be two teachers for running the
school.

Activities of the year:

This year our participants were:

◦ Kindergarden : 15 children
◦ Nandanam Kindergarten : 15 children
◦ Transition School : 15 children 
◦ TLC : 9 children
◦ Last School : 4 students

There were classes running every day, organized with each group the day and time for the year.
When the children arrive at the circus we start with minimum 40 minutes stretching and 

preparing the physical body and the mind, to be able to practice different physical activities in the 
realm of circus which require a lot of concentration and discipline. 

Once the ground is sown, we aim at using the different skills as a means of expression and art 
form. Circus skills allow different abilities of the individual to shine through. We aim at creating a 
show at the end of the year, where the children can express the best of themselves.

 By working with the fears of the children, the circus practice helps them to work on self-trust, 
confidence and building a strong mental attitude to overcome difficulties. We work on this during 
the classes through aerial silks and aerial yoga, hula hoop, acrobatics, juggling and some theater 
improvisation. Each class, especially with the younger children, is set out to adjust to their energy 
level and needs of their situation on that day.

Our work goes more deep than physical activity. Our focus is to allow the children to develop a 
growth mind-set (where they learn from failures, put in effort, are motivated, show perseverance 
and embrace challenges). We believe this helps the children to develop and grow in another state of 
consciousness, along the lines of the integral yoga of Auroville.

This year I was able to attend an intense aerial circus workshop, where I was able to learn also 
the important keys to teach, in a more effective way, by receiving professional ways of leading the 
class.

 
Outcomes:

This year we couldn’t present our creations with the different schools, because of the lockdown 
situation, but the class ran very well. The children enjoyed the work at the circus, especially 
preparing for the performances, and they were very sad that they couldn’t present their creations. 

Circus work helps the children's development, physically and emotionally. They benefit from 
having successful learning experiences, giving them self-confidence through seeing that they are 
capable of achieving something (for example, climbing the rope 10 meters high). 

In September 2019 some of my students gave a performance at the Youth Center for the AUM 
Festival about music, expression and arts. We set up our aerial materials hanging from a tree (always 
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with safety precautions). This was a wonderful and very good experience for the performers. It was a 
beautiful sharing with the community, everybody enjoyed it, appreciated and realized how 
challenging this experience was for the teenagers, who trained a lot to create this performance.

 
Future direction:

We have moved the metal sphere structure created for Auroville's 50th birthday performance to 
CRIPA (finally)! Now we are building a storeroom, but with the lockdown situation we had to stop the
work. When the building is done we can start having practice there, and start to work on our future 
productions.

The leaking problem at the circus is still a problem for us, but hopefully some help will come to 
repair, and we can start to work in a better condition.

We need to be 2 teachers to run the school, this has become very clear. I know that it’s not easy 
now to provide a maintenance for a second teacher, but it has become a necessity for the benefit of 
the children.

Conclusion:
This year has been a special year for everybody in the world; we are facing some situations which

stop us in our work. But this situation, this experience is also there to go more deeply inside 
ourselves, and hopefully will bring us in another state of consciousness, the divine consciousness.
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Auroville Theatre Group
by Jill

This year the Auroville Theatre Group planned to create and perform the play “A Place Called 
Home”. We worked on the play for 3 months, until we had to stop due to the lockdown.

The story was written by me and refined by the team which gathered to perform it. The actors, 
designers, musicians, composers, choreographers all had a hand in creating a story of refugees- – 
people who have had to abandon their native place in search of safety, a better life, a fresh start. This
was the story that we wanted to tell. It still exists in our hearts and on paper, in music, movement 
and dance, and I hope some day, soon, it will see a performance here in Auroville – as it is also a 
story about the Auroville experience shared by many of us. Coming to Auroville, being a spiritual 
refugee if you will, is part of the story.

The other threads involve political refugees from Afghanistan, Columbia, Syria and Yemen. All 
decent people thrown out into the world because of some political upheaval or natural disaster, in 
search of a new home. We wanted to take a look at them, honor their struggle, tell their stories.

We had the help of so many people, whom I call ‘angels’: those who appeared at every moment 
to help us figure out what to do next, how to make it better. To add their own piece of the creative 
puzzle with dance, music, movement, sweet laughter and sound advice.

We are grateful to CRIPA and the CRIPA team, and to New Creation Dance Studio and Savitri, for 
allowing us to use their rehearsal space. We would also like to thank SAIIER for its wonderful 
contribution to our work. We hope, someday, we can bring it to the stage.

ACTORS: Dileep Rangan, Umair Ahrar, Anadi Sharma, Usha Kaliappan, Karunya Mohan, Dhar 
Dargay, Elli Magen, Maithilee AJ, Lakshyraj Rathod, Smriti Chopra, Prabha, Rohit Agarwal, 
Sadana, Dev, Habibullah, Sandhya
STAGE MANAGER: Matiz Ram
MUSIC COMPOSER: Martin Gluckman
CHOREOGRAPHER: Deepak Kurki Shivaswamy
MOVEMENT AND ACROBATICS: Davide Falbo, Federico Regonesi
ADDITIONAL GROUP MOVEMENT: Bill and Livia Vanaver
YOGA ASANAS and MEDITATION: Tamur Tohver, Tiina Ilves
VOICE COACH: Dustin Lee Hiles
COSTUME DESIGNER: Shilpi Singh
DIRECTOR: Jill Navarre
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Kalabhumi Art Studio
by Nele

The open studio project in Kalabhumi brings together people of all ages and backgrounds that 
are interested in art to explore and learn to express themselves in a professional artist environment.

One of the primary goals of the courses offered is to introduce students to the fundamentals of 
the different techniques available. This year a new ceramic section was added and classes for 
ceramic and sculpture have been taking place that allow for the new medium to be discovered.

In addition to learning about the different techniques there are other important aspects to the 
art courses we offer. Creating art can relieve stress, encourage creative thinking, and help to feel 
mentally clear and calm. Creating art helps one to concentrate on details and pay more attention to 
the environment, it enhances out-of-the-box thinking, exercises the brain, and boosts one's focus 
and concentration. In this way, it acts like meditation. It is as much about the journey of creating as it
is about the end product.

The space is there for guided experimental work. To try new things and not get discouraged 
when it does not perhaps work immediately as it is about trying something new, thus giving the 
possibility for an inner research, where curiosity is a major player. We, as instructors, are there to 
encourage students to break through boundaries that often are self-made, and to feel free to step 
out into unknown territories. This past year we have concentrated largely on this aspect of trying to 
be free from static forms, and moving beyond the ‘nice’ drawing towards creating artwork that 
expresses the artist’s mood, feelings, energy, and experience.

Activities of the year:

There are currently three artists (Stephanie, Sabrina and Nele) teaching groups of students 
ranging from ages 9 to 75. The classes are planned and guided and there is also one afternoon set 
aside for more experienced students to come and work on their own projects, while exchanging 
ideas and critiques and so inspiring one another. Apart from the group sessions there are also 
students that use the studio to work on a specific project, or create a portfolio, etc. These students 
come on their own and meet occasionally with an instructor to discuss the work and to give ideas. 
The studio is also always open for larger project work in Auroville such as creating props for theater 
plays. This year a substantial amount of work was undertaken for the play “Message in a Bottle”.

Friday art class with Stephanie/Nele:
The art/drawing classes are set up for children who enjoy art and like to spend their free time in 

an art studio. The atmosphere in these classes is relaxed, we often listen to music, and the students 
chat to each other. Although the instructors initiate specific projects, the children can always make 
suggestions or work on a project that they like to work on or try out. 

At the beginning of the school year Stephanie continued to work with three groups: a group of 
four girls aged 11 years, a group of three boys and girls aged 12-14 years, and a group of three (and 
later two) boys and girls aged 13-14 years. When the school sports schedule changed, we adjusted 
the classes: one class of 3-5 students (Stephanie) and another group with 6-10 students (Stephanie 
and Nele).

The intention this year was to introduce the young artists to different mediums: acrylic, 
watercolour, pastels, pencil drawing, and charcoal drawing. At the same time students continued to 
use their art book (a notebook that they had started to decorate in the previous academic year) 
which now contains much of their artwork.
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We worked on different projects with the main goal of introducing how to work in an art studio 
where they learn how to use the different materials, how to find inspiration (through books, 
magazines etc.) and how to work with care and leave the studio clean for the next group. Once we 
started to work with the bigger group, the students would often break into smaller teams to work on 
different projects but were free to move around in the studio on their own, while the instructors give
advice or give more detailed explanations when needed.

Two of the bigger projects we worked on with the group of up to 10 children was on a 
perspective projects (students designed a park) and a stencil / airbrush project. 

With the older students we worked on a watercolour project and an acrylic colour project, with a
focus on light and shadow and composition.

Thursday art class with Sabrina:
Weekly art classes were continued this year for students who had completed high school and are

transitioning into young adults. The class included past students from Last School and Future School. 
Painting, sculpture and ceramics were taught with a focus on the following:

• Developing their art portfolios:
Using the resources and guidance available at the studio the students were able to edit and 
expand their artwork to present a well-rounded art portfolio using all mediums to display 
skill and individual thought.

• Discussions and debate:
Various topics were covered that related to art including the role of art and an artist in 
society, to choices made in one’s work. This helped the students speak with confidence 
about their work, articulate their thoughts and formalize ideas in a healthy and engaging 
manner.

• Discipline in individual art practice:
Clearly defining and bringing clarity to their daily art practice and what they wish to bring 
forward through their work in terms of visual language used, themes explored and doing 
exercises specifically designed to develop their required skills.

• Experiential Learning:
Through being in an artist’s studio environment the students were exposed to the 
professional side of art. This included witnessing the creative process, management of the 
studios and materials, meeting deadlines, writing artist statements and showing the work in 
a gallery.

Thursday art class with Nele:
Weekly art classes continued with a group of adults. This year the focus of these classes was on 

composition, free drawing, finding one's language in art and developing the skills to express one's 
thoughts and feeling through the art work. We worked with acrylic as a medium and focused on 
layers. Subsequently we also worked with watercolor with a focus on light and shadow and 
composition.

Saturday open studio with Nele and Sabrina:
Weekly open studio classes have been going on. There is no guided class; everyone can choose 

the project to work on. It is meant as a place to meet, work, and exchange ideas on art topics and 
techniques. 

One of the highlights of this year was the work on props for the theater play “Message in a 
Bottle” with the help of numerous volunteers. There was a huge amount of goodwill and collective 
energy, a spirit of giving, and the outcome was fantastic. The studio is perfect for this kind of activity; 
especially with the new storeroom there is plenty of space.
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Outcomes:
Throughout the year we touched upon a number of different techniques in painting, for example 

acrylic painting, watercolor painting, composition, drawing from nature, light and shadow. 
Additionally there were classes on sculpture and we also held discussions on art appreciation and art
history, and crafts.

The students enjoyed the quiet and relaxed atmosphere in the studio as it helped them to 
concentrate and focus on their work. The friendly atmosphere in the group and the creative work 
helped them to feel confident and good about themselves. The following is a comment from one of 
the students:

“I can say that Nele's art classes are not only for learning skill but at the same time they 
are also very therapeutic. On the psychological level it has been very important for me as it 
gave me confidence to get back to this art form after 15 years of break from it and it helped 
me to explore my possibilities. Most important also it has been an enormous support in times
where I was going through difficulties in my personal life so much that it was the highlight of 
the week.”

Research highlights:
One project undertaken with the guided adult class was on painting flowers in watercolor. We 

worked specifically on composition, proportions, and on light tone and quality of the color but the 
most important work was to create an energetic intuitive image, instead of a static representation of 
the object. In addition to exercises on free expressive brushstroke, and the flow of the watercolor on 
the paper we also talked about freeing one's mind from fixed ideas about how the art work should 
be and allowing oneself to work more intuitively. This is an internal process that can be compared 
with meditation. It is important to every now and then to step back and witness what one does, and 
not fall back into old patterns. This work is still ongoing and the results so far have been extremely 
interesting.

Reflections:
The movement towards free and intuitive work with form and color was very encouraging for 

both students and instructors. It is an area that can only be explored through personal and individual 
steps. As a group it is very interesting to observe the limitations and possibilities. 

The subject of art offers limitless possibilities to explore this theme and it is important to find the
right means or exercises to allow for students to discover their own inner sense of expression. The 
fact that classes are small enables the instructors to tailor the exercises to the individual student and 
try to find the ‘entry’ into the topic. We feel this is one of the reasons these courses are continuing to
be so popular. “It touches the soul” (this is a comment from a student).

Conclusion:
The studio has expanded a lot in the past year with the addition of a new storeroom and a 

ceramic studio. It has developed into an art center, which has brought new possibilities for integral 
art projects, including sculpture, painting, drawing and crafts. There are a lot of new possibilities for 
further evolution and we are in the process of reorganizing and seeing which new courses can be 
offered in the coming year. This is a very exciting moment in the development of the studio and we 
are grateful that we have the possibility to continue to offer students the opportunity for self-
discovery through art.
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Aurofilm

As an educational and cultural SAIIER sub-unit, Aurofilm provides film screenings for the 
community and gives tools to create and understand Cinema in its higher forms. Our aspiration and 
aim is to use the 7th Art to help the viewers develop discernment and understanding towards our 
planet and the human relations. The ultimate goal is working towards human unity – through this 
complete and universal art form.

Activities of the year:
We continued our research and presentation work. The Aurofilm team offered 46 films out of a 

total program of 52 films to be screened. These programs were held at the MultiMedia Centre 
(MMC, Town Hall). In this amount of film screenings, we include the 2nd Pondicherry International 
Film Festival (PIFF) with 5 films, the invitation of 3 film directors (Stanzin Dorjai Gia from Ladakh, 
Vasanth Sai from Chennai and Umesh Kulkarni from Maharashtra/Pune) with master 
class/interaction with the audience and screenings in 3 schools. 

Together with the Cinema Paradiso team, we presented the 2nd PIFF. It was a 7 day event (23-29 
September) for which both teams selected their own programs of Cinema from the World, 
documentaries and short films. In January, we also worked on the organisation of a Mini Film 
Festival of Indian Cinema (with 5 films, to be held at Bharat Nivas) and one Cine-Master Class to be 
held at Aurofilm/Kalabhoomi – both planned for mid and end of March but unfortunately cancelled 
due to the Covid19 lockdown.

Also, for our work along the year, we consider it very important to attend the International Film 
Festival of India (IFFI) at Goa in November. So, even with no funding from SAIIER or Auroville this 
year, we decided to go there for 6 out of 8 days. This was possible mostly with our own funds and 
with some reserve balance in our regular monthly budget for transportation and part of the 
accommodation bill.

We were very happy that this financial year saw the official opening of the Auroville Film 
Institute (AFI): an old dream of Aurofilm’s founder, Gerard Carabin, that took shape thanks to a 
collaboration between Aurofilm and Richa Hushing and Rrivu Laha (“Auroville Timelines” under 
Auroville Art Service) in partnership with the Film & Television Institute of India (FTII, Pune). So far 
three film courses have taken place under this AFI activity while the fourth had started to be 
organised during this financial year – scheduled for May 2020 – ultimately postponed due to the 
prevalent situation with Covid19. Faculty members from FTII and independent instructors were 
chosen to lead the courses. Students from India, abroad, and Auroville & the region have registered 
and will participate.

We had many discussion with SAIIER and the Auroville Foundation regarding the proper way to 
establish this higher education service and it is still going on.

During this year, we could finalise translations and subtitling of our documentary film on 
Auroville “Auroville – From Seed To Sapling”. We have finally received green light to distribute it at 
the Visitor’s Centre but the lock-down postponed our plans!

We also translated from French to English a 12-minute interview on a small nunnery in Zanskar 
(Ladakh/India) in order to present it along with the main 52 min. documentary, which is in English.
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Research highlights:
Our invitation to film makers to present their film and the related interactions, at the Multi 

Media Center (MMC) or in different Auroville schools (Udavi, Last School and Future School), was a 
success. We surely want to repeat these next year and later on. We can see the benefit of extending 
the screening to open the public to new vistas, be they on the cultural or technical aspects of the 
production.

The Film Appreciation and other courses organised by the Auroville Film Institute (AFI for which 
we are partners) are the ultimate events that make one fully grasp the completeness of the 7 th Art 
that is Cinema! And of course its impact on our consciousness. This is what has always driven us – in 
the unique environment of Auroville.

Reflections:
Our new programs in the Aurofilm studio in Kalabhoomi/Cultural Zone could not really start this 

year due to the Covid19 pandemic. However, thanks to our dynamic partners of Auroville Timelines 
with the AFI, 3 film courses could take place in our studio. They were well organised and well 
attended. And it is only the beginning of a new life for our film institute. We are already prepared for 
the new activities when the lockdown is finally over.
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PIFF Film Festival and Master Classes
a project of Aurofilm

This project was to organise 2 or 3 Master Classes in Auroville, inviting film directors, film 
technicians or personalities of the film production field. It was also envisaged to possibly club the 
Master Class along with the annual Film Festival we would organise. This year, it happened with the 
2nd PIFF (Pondicherry International Film Festival).

Description of project:
We started in November 2019 with the visit of Stanzin Dorjai Gya, a reputed film director from 

Ladakh, whose wonderful documentary “Shepherdess of the Glaciers” we had selected two years 
before for our Indian Panorama. We had wanted to invite Stanzin for this screening but he was not 
available at that time. This year fortunately, he answered positively and happily came, bringing along 
several of his documentaries and the will to share moments with the Auroville audience as well as 
our young neighbours from the bio-region. Stanzin was eager to visit Auroville as well and know a bit 
more of our activities, mostly with regard to environment and education. 

For our different programs here, Stanzin brought three films:

◦ “Jungwa: the Broken Balance” (52 min.)

◦ “Growing Up in Ladakh” (26 min.)

◦ “Behind the Mirror”

In addition to our program at MMC Auditorium with him, we could organize screenings and 
interaction at Udavi School, Future School and Last School where we shared the lunch with teachers 
and students as well. We also had a great shared moment with the dynamic and knowledgeable 
managers of WasteLess (specialised in awareness and education regarding wastes) and with Ok Lee, 
an Auroville Korean designer, founder of the very creative “Up-cycling Studio”, which specialises in 
creating art work from recycled ‘wastes’.

Our second event was in December 2019: Umesh Kulkarni from Pune, Maharashtra, an alumnus 
of the Film and Television Institute of India (FTII), Pune. He is known for Marathi films such as “Valu” 
(The Wild Bull), “Vihir” (The Well), “Deool” (The Temple) and “Highway”, his latest production. 
Umesh Kulkarni also directed notable short films such as “Girni”, “Three of Us”, “Vilay” and “Gaarud”.
He is very appreciated as a film teacher as well.

Umesh came to animate an 8 day course organised by our partners of the Auroville Film 
Institute, Richa and Rrivu. We planned and organized a one evening master class along with film 
screening of one of his own films. Some of us could assist with the 8 day course taking place at 
Aurofilm studio (Kalabhoomi) and MMC, but along with the Friday screening at MMC Auditorium, a 
larger audience could assist with his presentation of his awarded and acclaimed film “Valu” (The Wild
Bull). We got to know about his way of working with many actors/characters and crowds – from 
villages and remote places notably – and he replied to many interesting questions from the 
international audience gathered.

The third event we organized was the invitation of Vasanth Sai, a Tamil veteran film director who 
presented his latest film “Sivaranjani and Two Other Women”. Vasanth Sai did a very engaging 
presentation and after the film, he happily replied to the questions of our public. An intelligent and 
subtle ‘women-oriented’ film, it naturally attracted many a feminine presence. We had extended 
invitations to the various women’s groups of the Auroville region, to school students and others. 
Unfortunately our charismatic guest could not stay back for further interaction in Auroville or 
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around, but stayed for a short photo session and exchanged warm greetings with the whole staff of 
our jam factory & restaurant, “Naturellement”. Like the screening, this interaction was very 
appreciated.

This year we once again relayed the 2nd edition of the PIFF (Pondicherry International Film 
Festival). It is a one week event organized by Pickurflick, a Delhi-based company promoting 
independent Indian and World Cinema through a platform on the Net and through this annual film 
festival. From our side, we are teaming up with the Cinema Paradiso team in order that more films 
can be screened in Auroville from our two units, from the large list of selected productions.

Our screenings were held from 23rd to 29th September 2019. The venue is quite convenient at 
MMC (MultiMedia Centre in Town Hall premises) and there was a good turn-out – it was better 
attended than last year's first edition of the festival. 19 films totally (short and long features) were 
presented, from which Aurofilm selected 5 over 3 days. We chose 2 world cinema fiction films (1 
German and 1 Romanian), 2 Indian films, and 1 documentary film from Greenland.

Aurofilm had two invitees (by the organising company): film director Vasanth Sai for “Sivaranjani 
and Two Other Women” (whom we invited again later for a master class) and Malayalam actor 
Prakash Bare for the Indian film “Painted Life”. From the Cinema Paradiso selection, film director 
Priya Krishnaswami was invited.

For this festival, we always collaborate in the logistics and other happenings (organisational 
meetings, visits and lunch/diners with the Delhi team and the chief guests, etc.) along with the 
Cinema Paradiso team.

We had planned to offer first “Cine-Master class”, a film appreciation program to be held at 
Aurofilm, Kalabhoomi. It would have included a film screening and discussion afterwards. To lead it, 
we had invited Jean-Luc B, a French Newcomer to Auroville, photographer by profession and a film 
lover. The Covid19 lockdown prevented this event from happening, but it can be re-scheduled for 
later.

Outcomes:
It is always rewarding to witness how the people of various ages/generations, nationalities and 

cultures gathered in Auroville can be so enthused and eager to know about the life and culture of the
people living in the different states and regions of India. What is shared on the occasions of these 
interactions (be it in a classroom or in a public auditorium, or anywhere we can gather and learn!) is 
amazing and will stay with the participants for long. We are particularly happy to have the younger 
generations exposed to them (with the visit of Stanzin Dorjai, to witness the joy of the Udavi school 
children and the interesting questions of the teenagers at Last School and Future School was a treat 
for us!) Similarly, the women (among them some coming from the nearby villages) we met after 
Vasanth Sai’s film were so grateful and proud to ultimately be ‘recognised’, talked about – the film 
addresses issues from three different backgrounds and periods in time. 

Conclusion:
Our aim is solely to give access to valuable and quality programs to people of different ages and 

backgrounds. This is education in a free and open-minded way, a way that gives every one the 
opportunity to access vaster levels of understanding of humanity, ultimately raising their/our 
consciousness… isn't this the aim of our Yoga in Auroville?
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Auroville Library

The Auroville Library provides various types of reading material to the whole community. We 
have approximately 50,000 books on many different topics. There are sections for each of the ten 
languages we have at present: English, French, German, Tamil, Dutch, Italian, Russian, Spanish, 
Hebrew and Korean. They are classified under the Dewey Decimal Classification System with slight 
modifications from our side. We get two daily newspapers, one in English and one on Tamil; News & 
Notes; Auroville Today and various periodicals and magazines delivered which are available to read 
onsite. We have around 60,000 eBooks in many languages and 2,800 good quality HD movies 
available, which have recently been updated and catalogued and can be browsed through on a 
computer in the library. There is a separate room for children’s books which are ordered in the same 
languages as the adult’s books.

Our aim is to add more languages but there is no space for that at present. To maintain the  quiet
peaceful atmosphere and the order and neatness of the books is our daily objective. Outside we 
keep the garden harmonious and easy to care for.

All Aurovilians, Newcomers, Volunteers, Workers and Guests can benefit from the library. Anyone
is welcome to read and study here. If people want to borrow books, we set up a lending account for 
them. Only Guests and Volunteers are asked to make a deposit, which is refunded when they leave 
and close the lending account after returning all borrowed library books in good condition.

Activities of the year:
Our main activity is the lending of books and their maintenance. At the front desk we check 

books in and out, help people find books, make reading suggestions and set up lending accounts for 
new members. We also put returned books back in their places and spend time keeping the shelves 
tidy and ensuring each book is in the correct place according to it’s Dewey Decimal Number – if a 
book is put in the wrong place, it is almost impossible to find.

We send email reminders for overdue books and often have to follow up by making phone calls 
to people who do not reply to the emails. There is a cataloging section at the back of the library 
where Jürgen enters all the necessary data of each new book and next to him is the binding section 
where Kalaivani, Galina and Vani cover new books in plastic, stamp them and affix barcodes and 
spine labels. They also clean and repair damaged books and help keep the shelves tidy. Our new 
volunteer Frederic has spent countless hours sorting and cataloging our eBook and movie collection 
which have been donated by various people over time.

In October 2019 we had our first author reading: Anungla Longkumer gave a presentation of her 
new book, Folklore of Eastern Nagaland. We hope to have more author readings in the future.

In December 2019 we started holding a story-time session on Saturday mornings between 10am 
- 11am. This has been a regular event and a great success. Several volunteers take turns to read 
stories to the children and some Auroville authors have also read their books; Sara Sponza and Marie
Demont have so far given their time.

In March 2020 the library website was fixed/updated, and people can search our catalogue 
online. (library.auroville.org.in)

Future direction:
We hope to be able to continue giving the same service to the community despite the economic 

upheavals the coronavirus has brought to the country. We have applied for a building extension for 
the Children's Room, but understand that this is on hold for now.
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Savitri Bhavan
 

Savitri Bhavan has grown up since its inception in 1994 as an educational centre dedicated to 
fostering awareness and understanding of the vision and teachings of Sri Aurobindo and the Mother, 
which are the underlying foundation of the aims and ideals of Auroville.  Its purpose is to gather and 
create and make available to Aurovilians and members of the interested general public all kinds of 
materials and activities which will support this awareness and understanding.

In 2019-20 four special goals were set in view of the up-coming Centenary of the Mother’s final 
arrival in India on 24th April 1920. These were as follows:

1. Special issues of our regular journals (Prarthana no.33 of February 2020, and Invocation 
no.52 of April 2020);

2. Publication of a new volume of “The English of Savitri” series of books, namely Volume 6 
covering Books Eleven and Twelve of Sri Aurobindo’s epic;

3. Preparation and release of a new edition of the “Savitri Around the World” Parayan 
(originally launched in 2018 in celebration of Auroville’s 50th anniversary; the new edition 
was posted on YouTube permanently in three sections on 24th April 2020 and runs for 35 
hours);

4. Another publication entitled “An Introduction to Sri Aurobindo’s Epic Savitri: a Legend and a 
Symbol”.

These goals were achieved and are described in detail below.

Activities of the year:

The regular Research Activities of Savitri Bhavan continued throughout the year, grouped under 
the headings Outreach, Research Projects and Preparation of Learning Materials. During this year a 
significant increase in Outreach activities occurred with the addition of several new regular classes 
and courses now totaling 14 in 5 different languages viz. English, Tamil, French, Sanskrit and Italian.

1) Exhibitions: 
3 permanent exhibitions were kept on display throughout the year: Meditations on Savitri; Sri 

Aurobindo: A life sketch in photographs; and Glimpses of the Mother.
Other exhibitions included:

• Inner Journey: an exhibition by Ashram artist Hufreesh Chopra Dumasia of her recent 
paintings was held from 22nd August to 7th Sept. 2019.

• Transparence: an exhibition for the Lands of Auroville consisting of artworks prepared with 
materials belonging to the Mother by Jyoti Khare and Nathalie Nuber was held from 1st to 
15th Feb. 2020.

• Divine Flowers: live flowers and plants with the spiritual significances given to them by the 
Mother were on display from 21st to 29th Feb. 2020. During the exhibition special activities 
were also organized for visiting children. (See project report)

• Visible and Invisible Souls: paintings by Roza Tuh were on display from 3rd to 14th March 2020.

• Paintings by Aghni inspired by Sri Aurobindo’s Savitri: A Legend and a Symbol, Book One, 
Canto Two were on display from March 7th to 21st, 2020.
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2) Talks, Study Camps and special programmes:
Several talks were held in the course of the year as follows, and were attended by Aurovilians 

and members of the interested general public:

• July 20, 2019 – “Psychological difficulties on the Spiritual Path: Anger” by Dr. Alok Pandey 
sponsored by Sante Health Centre.

• August 22, 2019 – “The End of Death” by Dr. Alok Pandey; closing talk of his post-darshan 
Savitri Study Camp.

• February 19, 2020 – “The Mother in Savitri” by Dr. Alok Pandey, the 10th Dr. M. V. Nadkarni 
Memorial Lecture.

As an activity of the Divine Flowers Exhibition the following additional talks were held at Savitri 
Bhavan:

• February 21, 2020 – “Flowers and their Messages” by Narad

• February 22, 2020 – “Be like a flower” by Dr. Alok Pandey

• February 24, 2020 – “Growing flowers and states of consciousness” by Dr. Larry Seidlitz

Dr. Ananda Reddy gave a series of special classes at Savitri Bhavan on “Common Themes from 
The Life Divine and Savitri” on September 21st, October 12th, October 26th and November 9th of 2019. 
The various topics dealt with were “Pain and Suffering”, “Mind to Supermind”, and “Death: Its 
Genesis and Utility”. On February 8th and 15th of 2020 he gave classes on “The Finding of the Soul”.

3) Power point Presentations:
Long term volunteer Dr. Alexander Pereverzev is a Sanskrit scholar currently working as assistant 

curator of the exceptional collection held by the International Roerich Memorial Trust in Naggar, 
Kullu, Himachal Pradesh, which is supported by the Roerich International Centre in Moscow. He 
shared some images of the beautiful paintings created in 1928-1947 by the Russian artist, thinker 
and scholar Nicholas Roerich (1874-1947) during his travels in the Himalayas and Central Asia, along 
with some information about his unusual life and work. On July 18th, 2019, January 22nd, 2020 and 
March 5th, 2020, Dr. Alexander presented slide-shows of some of Nicholas Roerich’s paintings with 
explanations on his expeditions in Tibet and Central Asia in the 1920's and 30's.
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4) Yucca programmes:
The Aspiration team of Auroville’s Entry Service held an introductory session for Newcomers and 

Pre-newcomers each month at Savitri Bhavan from April 2019 to March 2020. Shraddhavan was  
asked to give a one hour Question & Answer session on the Aims and Ideals of Auroville and the 
Vision and Teachings of Sri Aurobindo and The Mother. The sessions were held on April 13, May 11, 
June 22, July 20, August 10, September 14, October 25, November 23 and Dececember 13 of 2019 
and on January 25, February 15, and March 13 of 2020.

5) Programmes for children:
Savitri Bhavan provided some special programmes for children of Auroville in response to 

requests from teachers of Transition School, as follows: on February 4, 2020 fifteen 3rd grade children
visited; on February 13, 2020, fourteen students of the 13 year-old group; and on March 10, 2020  
fifteen 3rd grade children of the Blue Peacock group visited Savitri Bhavan; during these visits Savitri 
Bhavan team members responded to their questions about the purpose of Savitri Bhavan and 
Auroville.

6) Study Camp: 
A study camp on Savitri in Tamil was organised on 15-17 November 2019, led by Aurovilian 

Buvana Sudarsan and attended by 20 people from various Sri Aurobindo Centres in Tamil Nadu. 
Those who attended gave enthusiastic feedback and requested that the series should be continued 
at least twice a year.

7) Architecture student visits and orientation sessions:
Apart from projecting the teachings of the Mother and Sri Aurobindo and the Aims and Ideals of 

Auroville, the Savitri Bhavan complex has become one of the most visited public buildings in 
Auroville. It is considered as one of the most iconic buildings in India for the study of Architecture. 
Seven orientation sessions were held by Helmut, the architect of Savitri Bhavan, and several groups 
of students visited Savitri Bhavan for this purpose. Approximately 1800 architecture students visited 
the complex during 2019-20.

8) Two cultural events:

• Living legend of Indian classical music Dr. Pt. Ajay Pohankar visited Savitri Bhavan with his 
group on September 27, 2019 and gave a short performance in the Sangam Hall.

• A mime performance on “The Return to Earth”, Book Twelve of Sri Aurobindo’s Savitri was 
given by Drupad Goankar on 29th February 2020.

9) Publications:
In addition to two issues of each of our regular journals Invocation (English, appearing in April 

and November 2019) and Prarthana (Tamil, appearing in August and February), three additional 
publications were brought out in 2019-20.

• A 68-page booklet in English entitled “An Introduction to Sri Aurobindo’s epic Savitri” 
compiled by Shraddhavan was published in Nov. 2019. It contains: Sri Aurobindo’s “Author’s 
Note” to Savitri;; part of a talk on Savitri given by the Mother to one of her young disciples in
1967; some additional messages given at different times by the Mother on Savitri; an essay 
on the development of Sri Aurobindo’s epic from the earliest known version of 1916 to the 
one of November 1950; summaries of each of the 49 Cantos making up the complete poem; 
and an introductory Reading List to assist students and researchers.
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• A Tamil translation of Book One of Savitri translated by the late P. Vijayapalan was published 
in the month of June 2019. Funds for this book were donated by his friends and admirers. 
These translations had appeared in our journal Prarthana from February 2007 onwards.

• To honour our eldest Aurovilian Sri Mahalingam, who has translated several works of the 
Mother and Sri Aurobindo, on his 100th birthday a booklet on “The Aims and Ideals of 
Auroville”, translated by him into Tamil, was published and released by him at a celebratory 
function on July 13, 2019.

• The English of Savitri, Volume 6, containing sentence-wise explanations of Books 11 and 12 
of Savitri, was prepared by Shraddhavan and sent to press with the intention of releasing it 
on April 24, 2020 to mark the Centenary of the Mother’s final return to India on April 24, 
1920. However, this was delayed by the Covid-19 lockdown from March 23rd onwards. The 
book has now been published in three different e-pub formats by Auro-ebooks, available 
from auro-ebooks.com, and finally the hard copies too are available for sale.

• Apart from this members of the Savitri Bhavan team collaborated with the Trustees of the 
Havyavahana Trust in bringing about publication of the five volumes of their Meditations on 
Savitri series, which consists of four volumes of reproductions of the paintings made by Huta 
from 1961-67 according to the Mother’s instructions, as well as a final volume reproducing 
sketches made by the Mother for Huta’s guidance as she was preparing the original 
paintings, which are now on permanent display in the Savitri Bhavan Picture Gallery.

10) Collection and preparation of Study Aids and Learning Materials:
61 useful and interesting books relating to Savitri and the vision and teachings of Sri Aurobindo 

and the Mother were added to the Savitri Bhavan Reference collection during the year.
To produce a full cycle of films on “The English of Savitri” classes covering the whole poem from 

beginning to end, four Aurovilian volunteers have been trained. After completing the editing the 
videos are uploaded in Savitri Bhavan website and made available to the Savitri lovers around the 
world.

Some highlights of the year:

• Visit of Industrialists: At the request of Auroville’s Working Committee, on June 11, 2019 
Savitri Bhavan hosted the visit of a group of leading industrialists who had been motivated by
Dr. Sarat Kumar Achary (ex-Chief Managing Director of the Neyveli Lignite Corporation) to 
gain a deeper awareness of the lives, work and vision of Sri Aurobindo and The Mother. A 15-
minute slide show was prepared on this theme and shown to the visitors, followed by a 
question and answer session and an informal tea at which they interacted with Aurovilians.

• Talk on ‘Psychic Education’: On April 20, 2019 twenty teachers of the Jaipuria School of 
Lucknow visited Savitri Bhavan and shared information about their unique educational 
institution. At their request Shraddhavan gave a talk and answered questions on ‘Psychic 
Education’ based on the vision and writings of Sri Aurobindo and The Mother. An essay on 
the topic was prepared and distributed to the participants.

 
Construction: 

• In the picture gallery sun-shading to protect the art works and visitors from excessive 
sunlight and heat has been completed.

• A sound-proof recording room was added to the Multi-media studio.
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Outcomes:
In addition to adults, again this year also groups of children were introduced to the aims and 

ideals of Auroville through exposure to the life and teachings of the Mother and Sri Aurobindo 
through visits to Savitri Bhavan.

Research highlights:

• Preparation of a second (revised) edition of “Savitri Around the World”, a complete recorded 
reading of Sri Aurobindo’s epic, involved 473 individuals representing 69 countries and 28 
states of India.

• Inspired by earlier work by Shri M.P. Pandit of the Ashram which was continued by a group of
Italian Savitri-lovers, the task of preparing brief summaries of each of the 49 Cantos of 
Savitri was completed and appeared in the 50th issue of our journal Invocation (April 2019) as
well as in the “Introduction to Savitri” booklet mentioned above.

• Newcomer Matthias Pommerening continued his chosen research project of transcribing and
editing audio recordings of The Life Divine classes held in Savitri Bhavan from December 17, 
2008 to September 20, 2017. These transcripts have been taken up for editing and 
publication in Gujarati by our collaborators in the Savitrisabadmrut team of Baroda in 
Gujarat, who are already translating and publishing in Gujarati our on-going series “The 
English of Savitri”.

Reflections:
Preparations for celebrating the Centenary of the Mother’s final arrival in India on April 24 th, 

1920 engaged all members of the Savitri Bhavan team as well as well-wishers and Savitri-lovers from 
around the world in various ways throughout the year. This involved intense and inspiring work for 
all. The appreciation received for the final 35-hour Parayan of Sri Aurobindo’s mantric epic live-
streamed on YouTube from the early morning on April 24 to the evening of April 25 was deeply 
gratifying to all participants. It is felt that lessons learned in the year-long process of preparing this 
event may well provide a good basis for a follow-up attempt in 2026 in celebration of Sri Aurobindo’s 
Siddhi Day (November 24th, 1926) and the birth of the Sri Aurobindo Ashram.

Conclusion:
Intentions for next year:

• Completion of the “English of Savitri” series of videos based on the classes of the same name
held at Savitri Bhavan over the last few years. It is hoped / expected that it will be possible to
achieve this goal by the end of September 2020.

• Combined with this, initiation of a series of twice-weekly on-line classes to complete this 
series. This intention has been adopted at the request of Savitri-lovers from many countries 
who have been inspired by the recent “Savitri around the World” Parayan event.

• Another aspiration is to activate the new sound-proof room recently added to the existing 
multi-media studio to provide recorded readings of writings of Sri Aurobindo and the Mother
and their close disciples in the form of audio-books.

Apart from these aspirations, it is hoped that the Blessings and Guidance of the Mother and Sri 
Aurobindo and the generous support of Their children and devotees around the world will make it 
possible for the work of Savitri Bhavan and awareness of the Lives, Work, Vision and Teachings of the
Master and the Mother to go on expanding and becoming more and more effective over the coming 
year.
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“Divine Flowers” exhibition
a project of Savitri Bhavan

The vision of the ongoing project “Divine Flowers” is to create a learning environment for 
children, Aurovilians and visitors to connect with flowers in a deeper way. Through contact with real 
flowers and photos/paintings, botanical names, and messages by the Mother, many parts of our 
being are stimulated and we can become more conscious of flowers on a subtle level. This project is 
an effort to share the Mother’s vision and to co-create a psychic atmosphere involving the 
community and children.

Description of project:
The exhibition started on the Mother’s birthday i.e. Friday, the 21st Feb 2020. A meditation with 

the Mother’s music, led by Shraddhavan and Narad, signaled the auspicious opening of the event at 
the Amphitheatre, followed by biscuits, juices and sweets. The exhibition continued for 9 days 
culminating on 29th Feb. Each day about 65 different fresh flowers, with their botanical names and 
the significance given by the Mother (in calligraphic writing) were arranged artistically in a variety of 
vases in the Square Hall of Savitri Bhavan. These were collected every day in and around Auroville 
and from Matru Udyanam (Lake Garden) of the Ashram. 

Also in the Square Hall, paintings of the flowers and live orchids in test tubes mounted on glass 
frames were aesthetically displayed. The Square Hall lobby was decorated with a round frame and 
clay work on flowers. Four different symbols (that of the Mother, Sri Aurobindo, Auroville and Aum) 
were arranged with flowers on different days. Bamboo frames with orchids and pictures of flowers 
(those which are not available) were displayed in the main lobby. The colonnade outside was 
beautified with paintings of flowers.

The passageway from the entrance to the main door of Savitri Bhavan, including the area around 
the statue of Sri Aurobindo, was adorned with 200 pots of different kinds of flowering plants. These 
we had grown ourselves during the year, to be ready for the exhibition. A nursery of 300+ pots was 
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created with the support of an Ashramite (Manoj) in mid-December, and was watered and taken 
care-of by the team members. The Amphitheatre was also surrounded with about 100 pots of 
flowering plants.

This year we invited prominent speakers – Alok Pandey, Narad and Larry – to give talks on 
flowers, their connection with the Mother & Sri Aurobindo and Auroville. We also showed interesting
videos about flowers on three days.

Different kinds of children's activities were organized for two days, in the open, green spaces of 
Savitri Bhavan: clay work, jigsaw puzzles &  memory games, free painting, spray-painting, origami, 
drawing and colouring, flower mandala, leaf weaving, knitting, and fabric painting on handkerchiefs. 
About 100 students aged 5-10 years from Outreach schools and Auroville schools participated. A day 
was also kept for the age group of 12-16 years which offered free painting, drawing and sketching of 
flowers. Snacks and drinks were provided to all.

Overall more than 100 visitors, tourists and residents of Auroville attended the exhibition every 
day. On Feb 28th we had a meditation inside the Square Room. 

Free gifts of seedlings were distributed as souvenirs. Looking at the interest, we distributed some
flowers pots on contribution basis for our future self-sustenance. Around 10 volunteers and 10 
members of the core team worked, some even from early morning till late at night. But all of them 
were highly motivated and delighted to work and contribute.

Outcomes:
The impact from the project was to create a beautiful, meditative space for people to connect 

integrally and peacefully to their psychic being. People became familiar with the names and 
significances of the flowers and could tune-in to them. Auroville and Outreach school children 
(100+), Auroville community members, visitors and guests, project team members and collaborators 
(1000+) were beneficiaries of this project.

The materials created for this exhibition will be re-utilized for exhibiting again. The stored 
materials can also be used by schools and other educational activities in Auroville and the Ashram, 
upon request.

From the verbal and written comments of the visitors, it is obvious that the atmosphere touched 
their hearts and they could feel the peace and harmony. They were able to connect with the inner 
beauty of the flowers and their arrangements.

Children happy and joyfully engaged in the activities. The entire atmosphere led them to live in 
the world of the flowers and experience a deeper aspect of Nature. The program helped the children
to express their creativity and their inner beauty.

For our team, this exhibition helped us to gain the detailed knowledge of and build a deeper 
relationship with the flowers.

Reflections and conclusion:
The new learning for this year was the experience of the full process of growing different types 

of flowering plants and nurturing them.
The core team and the volunteers learned to work as a team, to care for plants in the nursery, 

and how to organize an exhibition with proper planning and execution through mutual discussion 
and understanding.

We came in touch with of the reality of these wonders of nature (flowers) and of life.
For spreading the Mother's vision on flowers, looking at our own enriching experience and to 

provide a space for children to build a deeper relationship with flowers we have decided to hold the 
next exhibition with more beauty and richness.
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Sanskrit Research Institute

Sanskrit Research Institute (SRI) exists to delve deeply into the Sanskrit language and its 
immense literature and make it more accessible for all. The Sanskrit language contains the vast 
entirety of Indian history, culture, civilization, philosophy and wisdom. Sanskrit was very dear to the 
hearts of Sri Aurobindo and the Mother and is also a very key part of Auroville’s identity, being one of
the official languages of Auroville, and The Mother wanting Sanskrit to be the official language of 
India.

This year we worked on a number of larger and smaller projects including working on an ongoing
digital map of Sanskrit literature, delivering a number of lectures in India and abroad, and producing 
a number of new digital tools and posters for Sanskrit learning that are currently in use worldwide 
for the delectation of all.

Activities of the year:

1. Lectures: We delivered a series of lectures on our work: 14th August 2019 at University of 
Cape Town; 18th September 2019 at Indian Consulate, Cape Town; and 23rd October 2019 at 
the International Sanskrit and Computational Linguistics Seminar (ISCLS) at IIT Kharagpur. 
They were very well received. The former Consul General in Cape Town who is currently an 
under-secretary in Prime Minister Modi’s office expressed an interest to coordinate a 
meeting between the Prime Minister and SRI in the near future. Due to the current global 
situation this has been postponed.

2. Collaboration: In 2019-20 we entered into discussions for an ongoing collaboration with the 
University of Cape Town for developing similar tools for indiginous languages of South Africa 
such as Khoekhoegowab. Meetings are scheduled to continue this forthcoming 
collaboration. This is a great opportunity to allow our progress and work in the field of 
Sanskrit to benefit other linguistic studies.

3. ISCLS: As mentioned above, SRI attended and presented at the 6th International Sanskrit and 
Computational Linguistics Seminar at the IIT in Kharagpur (23-25 October 2019). We have 
put in a bid for hosting the 7th ISCLS in 2021 in Auroville, which has been welcomed, and an 
initial meeting with Angelo and Chandresh to discuss the feasibility of hosting it in the new 
Bharat Nivas conference campus took place. Our team will start to work on a solid bid 
proposal once the green light and dates have been finalized.

4. Sanskrit Archive: Our team has been focused on our project to attempt to produce tools for 
mapping and exploring the entirety of the extant Sanskrit literature. We produced our first 
database which has been circulated amongst some eminent scholars in this field and very 
favourably received. We will shortly be publishing a digital search interface for “Aufreght’s 
Catalogus Catalogorum”.

5. Poster works: We completed our newest poster, “The Fruits of Caraka Saṃhitā”, a graphic 
poster which shows which fruits were consumed in India circa 2250 years ago and how 
detailed the understanding of their medicinal value was. Two other posters are currently 
under completion by our teams: “The Āyurvedic Food Pyramid” and “Abhyaṅga: A guide to 
medicinal oils used externally in Āyurveda”.
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6. Hitopadeśa (IQG) project: Based on the concepts taught in this seminal Sanskrit work we 
created a database that contains sample data measuring ‘qualification’ of administrators, to 
demonstrate this text's validity and also to inspire administrators to embody these principals 
and those being governed to expect and demand them in governance.

7. Ramanathsharma.org: We have started working on a portal that will contain the entire life 
works of Dr. Rama Nath Sharma and his father and grandfather. He is one of the most 
eminent modern Pāṇinian scholars and has conducted two workshops in Auroville. In 
recognition of his immense contribution to Sanskrit we will help with the creation and 
maintenance of this portal in collaboration with Vande Mataram Library Trust.

Outcomes:
Progress was made on a number of major works along with our team. A number of lectures were

given to inform about our works and videos were published of our lectures.
Major progress was made for our Sanskrit Archive project along with the publication of a search 

interface and an index to Theodore Aufrecht’s catalogue of Sanskrit works and manuscripts. A 
number of improvements were made to our existing Sanskrit tools and currently they receive circa 
100,000 visitors monthly.

We received positive feedback during the course of the year from scholars using what we have 
produced:

• “Thanks a lot for this access to the treasure. It is a wonderful work.” – Madhusudan Rimal, 
University of Alberta

• “Thanks for the update, and more generally, for the amazing work you and your team are 
doing.” – Yigal Bronner, The Hebrew University of Jerusalem

• “I just wanted to tell you that you aren't just doing good work... you are done absolutely 
fabulous work!” – Mita Radhakrishnan, Auroville Language Lab

Reflections:
The hard work and deep commitment of our volunteers has been deeply meaningful, as has 

observing them grow and develop through working with Auroville and working with Sanskrit in 
Auroville and as part of our team. Some feedback from volunteers:

• “I had a delightful experience working with SRI as they guided and supported me pushing me
in the right direction when I needed it the most.” – Dinesh

• “Working at SRI gives me a chance to talk to like-minded people and share ideas about life, 
consciousness, energy, and life. I think this holistic work environment is crucial to one's 
growth as a human being.”

• “My experience in SRI was a great place for research, which broadened my horizons and 
exposed me to new ideas, with interesting projects that make Sanskrit of service to learners. 
One of the definite perks was the extensive library, which exposed me to unique texts and 
understanding of Indian Philosophy and the Sanskrit Language. SRI not only exposed me to 
more Indian philosophy than ever, but also gave me unique research opportunities that have 
impacted my entire life. A project that I began at SRI on the Indus Valley Symbols inspired me
to keep working on an ongoing project which has become important for my career.” – Jack

• “I worked with some amazing, knowledgeable and very helpful people at SRI and the biggest 
takeaway for me was that I realised how much I didn't know of the world. Being in an 

147



environment that was so conducive to the generation of fresh ideas was exciting by itself and
was something I didn't want to miss at any cost. I realised that with child-like curiosity and 
an open mind comes an inexplicable tolerance towards people, places and cultures. That is 
SRI in a nutshell.” – Jayashree

Taking a presentation of our work outward through the form of lectures has been meaningful 
firstly in the audiences we could reach and then through the further audiences we could reach 
through the videos of these lectures and the feedbacks received.

A challenge was the recent national lockdown which affected the velocity and cadence of our 
work. As our works are a team effort, having our office closed and our team isolated made it more 
difficult to continue with our usual pace. Fortunately this cloudy period has for the most passed.

Conclusion:
During the 2020-21 year we will start to work on planning our first major Sanskrit conference (to 

take place tentatively in 2022 in Auroville). We are excited to host such an event in Auroville and as 
the time nears our team will engage further in this forthcoming work. Having ~100 Sanskrit scholars /
linguists / computational linguists in the Auroville campus for a conference will be a wonderful 
culmination of our efforts and also the efforts of Auroville to be a platform for research, education 
and oneness.

We have planned a further lecture tour for the USA and Europe in 2020 once such events 
become feasible again.
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Agni Veda Research
by Nishtha

Agni Veda Research is involved with:

• Research into Vedic Sanskrit literature, applying Sri Aurobindo’s keys to language and 
meaning of the Vedas; 

• Translations, publications, and interaction with scholars on Sri Aurobindo’s approach to the 
Vedas; 

• Teaching of Vedic hymns along with the original Sanskrit text in the light of Sri Aurobindo’s 
Yoga. 

 
Activities of the year: 

Daily activities (at the home office):
Research in the hymns of the Veda:

• working on appropriate translations for the publication of a comprehensive book 
manuscript;

• for deepening my understanding of the Vedic language and the implications of many of its 
standing terms, in order to enable me to make new insights more explicit in my regular 
interactions in Auroville, via the Internet and in quarterly meetings with traditional scholars 
in Chennai;

• for finding suitable quotes to teach Vedic grammar at different levels of progress.

Each of the above three points also involves a comparative study of some Upanishads and the 
Bhagavad Gita on a regular basis.

Weekly sessions at Savitri Bhavan titled “Meditation with Hymns from the Rig-Veda translated by Sri
Aurobindo”.

For these sessions I keep preparing files that contain the original text of a hymn in Devanagari 
(plus the same transliterated into Roman script) along with Sri Aurobindo’s English rendering (mostly 
from the 1940s published in Hymns to the Mystic Fire). Often I add another translation made by Sri 
Aurobindo about thirty years earlier, along with some of his footnotes, and a selection from his 
commentary (published in The Secret of the Veda). To this I add an English version mainly based on 
Sri Aurobindo’s rendering, which gives the original Sanskrit word by word in brackets. 

During the sessions I recite the hymn as metrical poetry – a practice that got lost in the traditions
of India and which could be a topic of research on its own – and the English rendering by Sri 
Aurobindo is read aloud, one verse by each student. Collectively we go through the meaning of every
verse while connecting every Sanskrit word with Sri Aurobindo’s English rendering. After each verse 
the group jointly recites the original Sanskrit line by line, according to my guidance. Throughout the 
session, participants are encouraged to share their own perceptions of any given context of the 
selected hymn.

By-weekly sessions via Internet, “Teaching of Sanskrit grammar (with a special focus on the Vedic 
language)” for the study of hymns from the Rig Veda. 

These sessions lasted in average over two hours. Originally ten students took part, but in the 
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course of the year the number dwindled to half as many. As the sessions are recorded by one 
student member they are being kept available for any one of the original group.

Since the beginning of these sessions in February 2019 till end of March 2020, I created a series 
of 21 lessons, each 2 to 5 pages in length or more, and most of them covering several meetings and 
discussions with the students via Internet. Creating these lessons is very time consuming, and I hope 
that in the future a greater number of students will benefit from them. The lessons are unique in 
that they incorporate from the outset all the alternate or additional grammar forms from the period 
of the Rig Veda, which is the oldest and at the same time most advanced or elevated form of ancient 
Sanskrit. In addition, lines and verses from the Rig Veda are introduced in order to allow the students
to reconnect with the language at its deepest level instead of simply approaching it in the 
conventional way of relating to other languages. Such a deeper look can prepare the students even 
for a new perspective in dealing with much later texts like, for example, the Bhagavad Gita, by having
a more comprehensive understanding of the usage of prefixes and a wider vision of the root meaning
of words. 

In February and March 2020 I spent three weeks almost exclusively on the revision, modification 
and polishing of these 21 lessons. Possibly and hopefully in a not too distant future they could be 
published as a new and alternative way for learning Vedic and classical Sanskrit. Along with their 
particular approach these lessons nonetheless combine ancient Indian as well European scholastic 
approaches and methods. 

 
Quarterly meetings with Veda scholars:

These sessions are facilitated by friends in Chennai, where I share my decades-old Vedic studies 
in the light of Sri Aurobindo with scholars coming from different though mostly traditional 
backgrounds and organizations, and with some invited guests who are interested in such discussions.
Sometimes two students from Delhi join as well (in person or via Internet); they have founded a new 
Veda research centre and try to study and translate hymns from the Veda with a regular request for 
my feedback, for which I either prepare write-ups or have long phone conversations with them. 
These students are financially supported by a Trust in Chennai, the same Trust that also contributes 
regularly to Auroville Unity Fund towards my maintenance.
 

On December 29th, 2019 I gave a talk on the Veda at an educational institute at Coimbatore in 
front of about a hundred alumni students, most of them from the United States with Indian origin.

 
On January 3rd & 4th, 2020 on the roof terrace of Vedasthana (my home in Agni community), I 

conducted a seminar with four of my Internet students (and one additional guest) who had come 
from different parts of India to visit Auroville. The topic was “Pronunciation of the Sanskrit alphabet; 
grammar exercises (based on verses from the Rig Veda along with some conversation); practice of 
poetic recitation of hymns from the Rig Veda.”

 
Outcomes:

• Additions with new insights to a book manuscript on the Veda in the light of Sri Aurobindo, 
still in process (consisting so far of 110 pages).

• Created resp. modified 21 lessons of an alternative method to learn Sanskrit grammar 
(including the Vedic; for details see above).

• Created 16 new files with hymns from the Rig Veda for sessions at Savitri Bhavan (since 2014 
in total around 47 such files have been created; for details see above).
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Those who participate in the Internet Veda and grammar sessions benefit a lot, not only in 
regard to learning Sanskrit but also in many other ways, which is highlighted well in their continuous 
feedback. 

The same is true for the weekly sessions at Savitri Bhavan, where the participants get an 
opportunity to come closer to the hymns of the Vedic seers, and to get an idea how the ancients 
used language and through which images and gods and goddesses they expressed their experiences 
and worldviews.

Especially in the context of many hymns addressed to Agni, the mystic Fire, one can see direct 
connections with Mother’s statements in reference to the necessity of the inner discovery in “To be a
true Aurovilian”.

 
Research highlights:

There were, in fact, many new discoveries made in the course of the past year. They all relate to 
the somehow secret system that the Vedic Rishis used. Meaning, there are not only symbolic myths 
and parables but the whole style of the language relates to some fixed and yet fluid system. E.g. 
words that are usually seen as mere synonyms like ‘Rayi, Raih, Radhas, Vasu’, do not simply relate to 
some symbolic wealth but denote each a particular plane and mode of its existence, whether 
inherent (indwelling, latent, non-manifest) or, already in the process of manifestation and continuous
growth or, finally and fully revealed and realized. A similar system can be seen with many other 
words like, for example, whether the seers or gods are called ‘sūri’ or ‘maghavan’ etc.; and even in 
the three names of the divine spirit Rishan, Vrishan and Vrishaba (names of the symbolic bull, the 
later Purusha). Further, I could perceive an even more complex system of the conscious usage of 
prepositions (e.g. upa, pra, su, vi, sam) which, in the Veda, are not yet fixed to a verb but have an 
independent meaning. I saw traces of this in several Upanishads and even echoes in some shlokas of 
the much later Bhagavad Gita, a fact that from my point of view seems to be almost completely 
ignored by the translators. Of course, all this is work still in progress, but for many of these terms I 
made in the course of the year separate documents where I keep references, whenever I find some 
during my regular studies and recitations of hymns from the Rig Veda. To some of them I added 
original quotes along with some comments. Based on these perceptions I also started with my own 
translations of the Katha, Kena and Mundaka Upanishads but did not find the time to complete 
them. Thus there exist many documents which could become research papers in the near future.

 
Reflections:

Reflecting on what was most meaningful, I add the following on a more personal note:
a) The discovery of the reason why Sri Aurobindo translates the frequent Vedic term ‘ratna’ 

throughout as ‘ecstasy’ (for which I also created a research document with 113 references so
far, along with several quotes).

b) My intuition in regard to the Vedic term ‘īm’. By some contemporaneous scholars it seems to 
be now merely seen as a so-called ‘emphatic particle’ (which does not need to be 
translated). But in earlier times it was in fact seen as a kind of secondary form of a pronoun 
that can relate to all genders and sometimes even to dual and plural. Yet, in the course of my
studies I came to view it more and more as a pronoun that relates specifically to the 
‘indwelling being’ (and therefore perhaps is beyond gender and possibly including singular, 
dual and plural, although in about 90% it appears in the context of a singular).
      This intuition I backed up, in the course of the year, by adding to the 144 references found
so far many quotes that support it very distinctly (for which I also created a separate 
document along with comments).
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What was challenging:
Among other personal challenges, how to convey such insights to students and friends who do 

not have as much background of a long study and of inner connection with the texts and their 
deeper meanings. 

 
What was learned:

Many things that directly relate to the growth of consciousness as well as to the way one passes 
on some of this knowledge. And along with this, the continuous wonder about the age of the ancient
mystics and their masterful consciousness that can be perceived ever more strongly through the way 
they used and shaped the Sanskrit language (which in later ages became increasingly mentalised and
nowadays, like almost every other language, seems to be mainly seen through the lens of the 
conventional mind; meaning, the realities of the Spirit become concepts of the mind).
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SAIIER Transport Service

The SAIIER Transport Service endeavors to create and maintain common transport facilities in 
Auroville. The main activity of SAIIER Transport is providing services to the schools:

• bringing Auroville school children from their home to schools and dropping them back at 
home;

• bringing children to sports and back home;
• bringing lunch to schools from the Solar Kitchen;
• providing transportation for field trips related to schools.
Presently SAIIER Transport Service has 9 vehicles: 6 buses, one Tempo Traveller van, one food van

and one Honda Unicorn Bike.

Activities of the year:
Like every year, this year also the SAIIER transport helped bring children to the schools, 

swimming pool, field trips and dropped them back at home. It also helped the schools who 
conducted educational tours.

Every year, SAIIER Transport provides buses to go to Kavunji, Kodaikanal for conducting Nature 
Camps. It makes several trips, picking up the children from Auroville and dropping them at Kavunji, 
and bringing them back home after the camp.

Every year during summer more trips are conducted. This year also during summer, buses were 
provided for excursion tours, field trips and for Auroville related programs like dance programs and 
music shows. We also work on Sundays. 

Conclusion:
SAIIER Transport wants to serve more the community people. So it is planning to get more 

vehicles according to the need.
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Human Resources Support for Research in Education
on Sustainable Waste Management

by Ribhu, Chandrah & Maya
 

We at WasteLess envision a world where the concept of waste no longer exists. We are a creative
educational organisation dedicated to transforming the way we think about waste. Through 
experimentation and research, we develop innovative educational materials that empower children 
to think critically, inspire environmentally responsible behaviour, and drive future systemic change.

Since October 2011, we have been developing educational materials on the topic of waste. 
SAIIER has supported two projects: Research in Education for Sustainable Waste Management which 
was later called Garbology Lite in 2015, and the kNOw PLASTICS Educational Programme under Bajaj 
Special Grants in 2017. In 2018-19, SAIIER granted HR Support for 3 maintenances that would be 
given for two years to support this research, continue working with Auroville and Outreach schools 
and work towards publishing the findings. 

 
Description of project:

Garbology Lite:
Garbology Lite is a set of activities for educating children about waste. With the support from 

SAIIER, we continued to test and develop four new Garbology Lite activities this past academic year 
as well as share the existing activities online. We used an action-based participatory research 
methodology to develop and test the new activities. This method allowed us to engage and 
collaborate directly with students and teachers and use their valuable feedback to improve our 
educational materials. Once these materials are developed, tested and adapted using the 
participatory approach, the activities are made available online to teachers not only in Auroville and 
the bioregion but to India and globally. 

The four new activities are (1) Introduction to plastics, (2) Waste relay race-with cards (new 
adapted version), (3) Greenwashing, and (4) Impact of stuff.  The following steps of research were 
undertaken for each activity: 

1. Pilot-testing: WasteLess pilot-tested the four activities within several classes in three of the 
Auroville and Outreach schools (Udavi School, Transition School and Deepanam School). A 
minimum of two members from the WasteLess team were present for each class to assist 
teachers if needed, and mainly to record observations and note points such as content level 
and clarity, layout, timings, what worked well, what did not work well and any adaptations to
the lesson that were required. A teacher feedback form encouraged the teacher to share 
their perspectives on the lesson materials. The different activities were conducted in more 
than one classroom and school setting so as to gain a wider representation. This important 
stage of developing the activity provided a direct insight into how to adapt the activity. This 
phase took place throughout the academic year from July 2019 up until March 2020.

2. Feedback and observations analysis: The WasteLess team held multiple group sessions to 
analyse the observations and teacher feedback to look for trends and gain consensus on 
changes required for each activity.

3. Design and layout: The analysis from observations and teacher feedback were translated 
into actual changes to the activity and new illustrations were developed. We worked 
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together with professional designers and illustrators to develop child-friendly illustrations to 
complement the lesson plans. New lesson content creation, layout design, developing 
illustrations and proofing of the final activity were significant steps during this stage.

4. Online: The materials were made available online to download and use for free in exchange 
for providing basic social impact data. The online tracking system and direct feedback from 
teachers, allows the WasteLess team to continuously assess the reach of the educational 
materials as well as feedback for improvements and developing new activities. 

 
kNOw PLASTICS:

Since the launch of the ‘kNOw PLASTICS’ programme in June 2018, 122 teachers/grades or 
schools/organisations have completed the programme, reaching 9,574 students in all. In Auroville 
during the last academic year, 7 students in Deepanam School completed the programme.

In the past year WasteLess has been involved in several stages of the kNOw PLASTICS 
programme:

1. Ongoing partnerships and dissemination of the programme: The programme continued to 
be available over the past academic year for schools in Auroville and globally. Support in 
answering queries, checking MoU details and interacting with teachers continues but this 
year the main focus has been on social impact analysis for eventual publication.

2. Phase 2 – Social impact analysis: WasteLess has gathered an extensive database of social 
impact data from all the schools that conducted the programme over the past two years in 
the form of a 1st and 2nd questionnaire and a teacher questionnaire. This past year, focus, 
time and resources were spent on data entry and the analysis of the social impact data, 
especially developing the tools to evaluate long-term change. The data gathered was 
analysed with the help of expert Dr. Christopher Martens, and coded using a freely available 
statistical analysis software called ‘R’. The analysis has been completed for the entire data set
for the older age group version of the programme, and the younger age group and teacher 
questionnaires is still in process.

3. Phase 3 – Social impact tools: A goal of the kNOw PLASTICS Educational Programme is to 
develop long-term behavioural shifts in the use of plastics. The phase 2 analysis (mentioned 
above) focused on the immediate outcomes of the programme using a pre- and post-
programme questionnaire to determine direct assimilation of learnings and potential start of
behaviour change.

Over the past year, WasteLess has been focusing on developing the 3rd phase of data 
collection tools, which will be used to measure the long-term impact of the programme 6 
months to 1 year after completing the programme. This phase has included attaining 
guidance from experts in the field of statistical analysis, regular team brainstorm sessions 
and pilot testing the tools. WasteLess aims to conduct this third phase of the research once 
schools resume.

 
Tamil Nadu Textbooks:

Since December 2017, we have been working with the State Council for Educational Research 
and Training (SCERT) and School Education Department, Government of Tamil Nadu and have now 
integrated our educational research into 5 State textbooks. In the last year, support from SAIIER for 
our educational research helped us write the content for 3 textbook chapters (class 4, 7 and 8). We 
have been informed that these 5 chapters will reach over 1.5 million students each year. We have 
been informed that these textbooks are expected to remain for the next 5-10 years and will reach a 
very large number of beneficiaries across the state.
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For class 4 students, we integrated our research into the Science textbook chapter ‘Green 
Environment’ with a focus on understanding waste management, the 3R’s and most importantly 
adopting good habits (behaviour) based on a solid foundation of science. In the class 7 Social Science
textbook, we focused our research from kNOw PLASTICS to develop content on polymer chemistry, 
microplastic and micro-fiber pollution and of course resin codes which we know first-hand, helps 
ignite the spark of curiosity in students. Class 8 Social Science students have a chapter on water 
where we paid a special focus on water bodies in Tamil Nadu, water pollution, plastic pollution in 
water and easy habits (from the kNOw PLASTICS Educational Programme) children can adopt to 
reduce plastic pollution in water bodies.

The process of creating content for the textbooks was very time consuming. While we had signed
an MoU agreement with the Director, School Education Department under the Minister of Education,
we had to create many different drafts as the chapters progressed through various teacher groups, 
committees to the final layout teams. Most of the content was written by Maya, Chandrah and 
Ribhu, but participation from the entire WasteLess team (5 additional members) was enlisted at 
certain crucial moments. The work was difficult to plan as the schedule for completing chapters was 
in constant change. After submitting content, we would often not hear from the coordinator for a 
long time and then get urgent requests to submit a new draft for a tight deadline. We also had lots of
travel and conveyance with regular trips to Chennai to keep the focus on this opportunity. Most of 
the 3 chapters went through 10-20 different versions as it moved from the teacher author groups, to 
academic coordinators, to the subject coordinator, to the university professor content specialist, 
before finally being approved by SCERT TN Deputy Director in mid-November 2019. At each of these 
stages, we had to rewrite content, adapt illustrations, create new pictures and work on incorporating 
changes else we would risk not being true to the latest science or create content that lacks clarity. 
Finally the three chapters (for classes 4, 7 and 8) were completed.

 
RE-CENTRE Campus phase 1: 

In the last year, the team at WasteLess has been managing the design and construction of the 
RE-CENTRE, a collaborative campus to transform waste in Auroville. The first building (phase 1) was 
inaugurated on Auroville’s birthday this year and will host activities for 3 organisations: Upcycling 
Studio, EcoService and WasteLess. A 4th organisation, EcoFemme, has joined the campus and is in the
process of seeking site and building approval from L’Avenir. These 4 organisations and their teams 
(approximately 50 persons in total) are direct beneficiaries of this project. This campus will amplify 
the outreach work for all 4 organisations and through collaboration indirectly benefit the population 
in Auroville and its region.

WasteLess took the full responsibility to coordinate and realise this dream project. The entire 
construction process took a total of 24 months of which a bulk of the time for the WasteLess team 
was during the finishing stages in the last 14 months. The research into various sustainable building 
materials and suppliers in India demanded a significant amount of time as much of this is very new.

LSOH (Low Smoke Zero Halogen) PVC-free electrical wire insulation was used for all electrical 
installation inside the building. Electrical conduits in HDPE (concealed in PEC walls) and GI (exposed 
in the studio) were pioneered for this type of building. The entire plumbing in the building is plastic-
free, using copper (fresh water), stainless steel (recycled water) and cast iron (rain water catchment, 
drainage and water recycling). A dual plumbing system was integrated into the design so that 
recycled water is directed to flush and drip irrigation points and fresh water to all sinks and areas for 
human consumption. All the rain water is collected and brought to one point where in the future a 
series of storage tanks will be built allowing the building to be almost 100% water independent (the 
goal is to require no groundwater at all). Natural (lime based) and durable paints (acrylic and epoxy 
based) were selected based on their chemical safety and suitability to local conditions.

Numerous Auroville experts and organisations participated and contributed to the RE-CENTRE, 
many of them providing free expert advice to realise this dream. They include the Sumark team, 
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Dorle (Office4), CSR, Gilles, Francois Grenier (Capability), the TreeCare team, the TreeHouse 
Community, Aureka, Sukrit, Matrimandir team, Renee (EMF), Sound Wizard, Carlos, the New Dawn 
Carpentry team, Kenji, Worktree, the Earth Institute, Suhasini, Discipline farm, Aurogreen farm, Jean-
Marc, EMS, AEP, Sunlit Future, AVES, Aurinoco, Mira Computers, Botanical Gardens and what’s more 
– all the ceramic waste from Auroville (from old toilets to tea cups) stored at the EcoService was used
to stabilize the concrete footings in the foundation. 

Various experts and companies were consulted to create this sustainable building including 
Mitsubishi (air-conditioning), Dr. Anne Blake & the RRKabel company (PVC-free electrical insulation), 
Doshi Inc. (plastic free plumbing from Saint Gobain PAM, Viega and more), Vado (water saving taps), 
ICA Pidilite (special non-toxic paint), Earth Institute and INTACH (lime wash), Toxicslink (chemical 
safety and toxicology of building materials), Greenply, Ramco cements, and Victron (solar inverters 
and batteries). As much of the assistance from experts was free of cost, the communication and 
relationship building between various experts and the construction team (Sumark) took time but was
well worth it. This model sustainable building incorporates the values and practices of all 
organisations in the campus. 

World Clean-Up Day:
On the 21st of September 2019, as part of the Global Climate Strikes and World Clean-Up Day, 

WasteLess together with 8 other organisations (Auroville Clean-Up group, EcoService, Let’s Talk 
Trash, Mohanam Youth Space, Upcycling Studio, Upasana, Waste Without Borders and Zero Waste 
Auroville) organised World Clean-Up Day and a brand audit in Auroville. Over 300 volunteers joined 
in a decentralised litter clean up including participation from many school children. Later in the 
afternoon together with 35 volunteers, a detailed brand audit was conducted on a portion of plastic 
litter that was collected.  

The 9 organisations participated with varying amounts of time and responsibility. EcoService 
hosted the event and managed the litter collected. The WasteLess team was involved in the following
aspects: coordinated the meetings including taking meeting notes with responsibilities, personally 
invited the diverse group of participants, created a poster, signed up for the brand audit, followed an 
online training for the audit, tested the brand audit SOP’s with volunteers on a week before the 
event, fundraised for documentation funds to make high-resolution professional pictures as well as 
snacks and refreshments from Auroville, participated in the clean-up, ensured the waste was 
weighed correctly, provided trainings for the brand audit to the 27 volunteers in the afternoon, 
helped audit the waste, submitted the data to the World Clean-Up Day organization as well as Break 
Free From Plastic (BFFP), worked with Johnny and Tara for the Climate Strike solidarity photo, created
a press release, managed the translation into Tamil and shared it with the English and Tamil print 
media.

A total of 1,126 kilos of litter was collected of which 316kg were plastics, 348kg glass, and 462kg 
mixed waste. The brand audit in the afternoon categorized waste according to the citizen science 
standard operating procedures from BFFP. 1,753 plastic items were carefully sorted by teams. The 
teams noted the brand, parent company (for example Lays from Pepsi), an item description, type of 
product, type of plastic resin, layers (single or multiple) and local recyclability information. This was 
then tallied by the WasteLess team and submitted along with professionally made high resolution 
pictures as part of the documentation.

Waste Free Auroville:
In 2018, the Stichting de Zaaier board met with various organisations involved in waste-related 

activities that they had supported in the past. The outcome of this meeting was to revive the former 
Solid Waste Management Task Force aimed to facilitate sharing and encourage collaboration among 
all the organisations involved in the waste sector. This is now called ‘Waste Free Auroville’. Members 
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from all waste-related organisations were invited to participate in this regular sharing. In the last 
year, a total of 5 meetings were hosted at either the WasteLess office or EcoService. 

In total the 5 meetings had 38 attendees mainly representing EcoService, Zero Waste Auroville, 
WasteLess, Upcycling Studio and numerous but changing population of volunteers. In each meeting, 
an update of the work conducted so far was shared, previous action points were discussed, and new 
ideas were shared. Regular meeting notes and action points helped to structure the meetings and 
keep the sharing of ideas for projects focused on action rather than only sharing. It is clear that this 
important sharing will benefit waste management initiatives.

 
Outcomes:

Case Study: White Tigers class 
The ‘White Tigers’ class in Transition School were deeply impacted by the kNOw PLASTICS 
programme, Garbology and a visit last year in February when they conducted a litter clean-up, 
home plastic waste audit and visit to the EcoService. They conduct a waste audit of their plastic 
packaging and were shocked to see how much of it and other waste streams cannot be recycled. 
They felt empowered and inspired to take action! They decided to write a column in the News & 
Notes to spread what they had learnt with the larger community.

This past year the White Tigers who just completed 7th grade, continue to be change makers 
in our community. They went for another visit to the EcoService and realised that there was a 
need for all of us to change our behavior with regards to waste. They published another article in
the News & Notes to spread awareness with the hope to inspire all of us to change our behavior. 
They key areas they highlighted were to keep our waste clean and dry, improve waste separation 
and reduce non-recyclable packaging and our consumption.

It is initiatives such as these that demonstrate that the integration of education on 
sustainable consumption and waste management have a tangible and lasting positive impact on 
the future generation. A continuous engagement with classes throughout their education would 
create a much stronger impact – similar to that of ATB (Awareness Through the Body) in Auroville
and Outreach schools – but requires a larger team of teachers and more content.  

 
Garbology Lite (existing activities):

Garbology Lite was launched just over three years ago on Earth Day with the support of SAIIER 
funding. Over the last three years the WasteLess team has collected data through an online tracking 
system. Garbology Lite has been well received by teachers, schools and organisations. A total of 274 
schools and organisations have integrated the activities which have been conducted by 3,870 
teachers. A total of 1,61,624 children have participated in the activities with a total of 3,35,639 class 
hours in the last three years.

The feedback received within the last three years of the Garbology Lite activities has been very 
encouraging with the vast majority of teachers confirming the ease of use of the materials (75% of 
teachers rating the activities as either ‘very easy’ or ‘easy’ to use), students enjoyed the learning 
experiences (most teachers said that students either ‘very much’ (49%) to ‘moderately’ (38%) 
enjoyed the activities) and teachers reported 84% of students sharing with teachers that they had 
made a change related to waste management.

 
kNOw PLASTICS:

The analysis of the phase 2 social impact data has shown us that the programme has been 
successful in inspiring knowledge and positive behavioural change with regards to the use of plastics.
From the questionnaire data analysis it was found that the majority of students (78.57% in Auroville 
schools and 56.25% in Outreach schools) were able to identify correctly all 3 unsafe resin codes 
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(types of plastics), and the majority (82.14% in Auroville and 81.25% in Outreach) identified all 3 
safer ones. Being able to identify the unsafe plastics was a significant aim of the programme. In 
Auroville and Outreach schools 89.29% and 87.5% of students respectively indicated they had made 
changes to their use of plastics.  Examples of what students mentioned they changed:

• “I stopped using plastic straws and I am using metal straws. I am trying to stop using plastics 
but if some conditions. I have to use it. I will use the safer plastics.” (Transition School 
student)

• “My change is to avoid unsafe plastics and use safer plastics and to change little disposable 
items and use alternatives.” (Aikiyam School student)

• “When I go to a shop. I don't get plastic bags and when I drink coconut juice I don't use 
plastic straw. I don't throw my plastic outside.” (Udavi School student)

• “I promised that I will never use plastics bags and instead of plastic bags I will use cloth 
bags.” (Deepanam School student)

• “I use a metal bottle” (TLC student)

• “At home we try having as little plastic as we can and if we use plastic we always try having 
the safest ones so 5,4 or 2#5PP, #4LDPE and #2HDPE” (Transition School student)

 
In addition to these outcomes, WasteLess was approached by a Fulbright scholar and 

encouraged to apply for an Explorers grant with the National Geographic Society. This prestigious 
grant is given to exemplary initiatives in diverse fields. We are thrilled to share that our application 
has been approved and we shall be using insights from kNOw PLASTICS to create a new educational 
programme for Government schools in Tamil Nadu focusing on reducing marine plastic pollution.  
Before the lockdown, we were in the process of signing a new MoU with the Department of School 
Education, Government of Tamil Nadu and getting the appropriate documentation from Auroville in 
order to release the funds for this project. The project outputs will be in English, Tamil and Hindi so 
that they can be used across the country. The resources will be made available for Auroville and 
Outreach schools. 

RE-CENTRE:
Concentrating waste management focused organisations in one campus will benefit all 

organisations as collaboration is key in finding and scaling sustainable solutions in this space. This 
integral approach to waste management encompassing art, education, recycling and entreprise will 
foster more innovative and collaboration across disciplines. It will also create a much more powerful 
learning experience for all visitors including students from Auroville and Outreach schools. This was 
clearly demonstrated when Future School Global Citizenship students visited the campus in mid-
March to gain a better understanding of solutions to global waste management challenges.

Many sustainable ideas are scrapped because of difficulties faced early in the design phase. The 
time, energy and collaboration to materialize these ideas in the RE-CENTRE will benefit anyone who 
wants to integrate them in the future as we have gained knowledge on suppliers, materials and most 
importantly cost. As the campus grows and more activities are integrated, the initiatives from the RE-
CENTRE will benefit Auroville and the bio-region. 

World Clean-Up Day:
The event brought together all the groups working on waste together and this, despite being 

extremely challenging in Auroville, is a very important outcome.  
The Auroville data was included in the final report from Break Free From Plastic. We are happy to

share the pictures we took featured on the cover and in the final Brand Audit report shared widely 
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across the world. We have become a core member of the Break Free From Plastic (BFFP) Movement 
and senior members of the movement are very interested to co-create a Garbology Lite styled 
educational activity for school children to visit supermarkets and shops and conduct a brand audit 
right at the source. This could help promote citizen science in education and get a much larger data 
set, as analysing products in a supermarket is much easier than shifting through tonnes of mixed and 
dirty waste. We have also been invited to the education committee for the movement and 
participate on global initiatives in waste education around plastics. 

Waste Free Auroville:
As this is a diverse group with varying degrees of commitment in terms of time – it was 

challenging to hold the group accountable to realizing their ideas. The overall outcome is that these 
meetings build collaboration and partnerships between organisations and anyone interested in 
working together on waste, which is vital for a coordinated effort in the area.

One of the focus areas from the group has been reduction at source (shops) especially since 
many participated in the brand audit.  It has also resulted in various individuals taking action to 
support PTDC in offering products in bulk, connect to local organic supplier and facilitate informal 
talks and educational sessions on waste reduction through upcycling, zero-waste living and repair. 

 
Reflections:

We find a lot of meaning in striving for the best possible quality in our work and do this as an 
offering. The intention to give the work our best, is at times frustrating, but helps to create content 
that is infused with a different quality of consciousness and attention. The focus on every single 
detail including the colour of a person’s clothes in an illustration, the background of a photograph or 
an illustration inspired by teachers helps to create a stronger impact and is something we find very 
important.

Dr. Anthony L. Andrady, one of the most eminent scientists studying plastics and sustainability 
said, “The future is what we should do today,” when we shared our work with him and interviewed 
him as part our ongoing research. He was extremely supportive of our approach and our work. 
Meeting the needs of the future through educational materials today is a concept we integrate into 
all our programmes. This education fulfils a need in society and the real global challenges inspire us 
right from the concept of each of our projects.

One of our challenges is to find full-time and competent human resources willing and able to 
work with us for the long term. This is particularly linked to our location (many educated Indians 
prefer to work in cities) and the difficulties for a young person to live on an Auroville maintenance. 
While we used to rely a lot more on volunteers, we see that they no longer add value to our multi-
year projects, which have also increased in quality and scale. For this reason, we have scaled back 
the number of volunteers and need to find competent team members to join us.

When we started this work in 2011, we wanted to bridge various target groups and create 
content which could be used by a wide array of schools and students. We have learned that it is 
much more impactful to design for a very specific target group. This may reduce the potential scale 
of content but creates a much more powerful learning experience for students. The more defined a 
target group, the more accurately we can develop an educational programme and the stronger the 
social impact.

We have become more interested in how children learn and have focused on this aspect in our 
content development. This may seem counter-intuitive but as we are deeply passionate about the 
content, we often give the content more focus. We are now increasingly looking to scale back the 
actual content and to focus on how children learn and how we can enhance this experience so that it
fulfils a need, is enjoyable and is something that shapes the way a child sees and acts in the world. 
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Presence and energy of  the actor dancer connected to the Integral yoga
of  Sri Aurobindo and the Mother and with Mantric poetry

a project of Surya Performance Lab
 

This project aimed to explore:

• How can the Integral yoga inspire the experience of presence and energy for a new form of 
dramaturgy?

• What makes an artist be present on stage? 

• How can the performer provoke a “sudden dilatation of his senses”? To reach the state of 
“dilated body” as Eugenio Barba said, connected to a higher energy and new consciousness?

 
A new era started when Sri Aurobindo and the Mother channeled the Supramental energy for 

the evolution of humanity, a highest energy which is now at work in our body and cells. 
As humanity and the planet are experiencing an evolutionary crisis, it is important to design an 

appropriate training for the actor dancer which will prepare him to welcome a higher energy and 
consciousness for a strong and authentic presence shared with the audience who will become his 
partner.

The goal of this ongoing research is to create a new form of theatre, a new dramaturgy inspired 
by the teachings of Sri Aurobindo and the Mother, to give birth to a new actor-dancer-poet, a holy 
actor connected to the new consciousness.

Description of project:
This research project was led by Philippe assisted by Thierry and Gopal under the guidance of 

Barbara. We collaborated with Svaram, Ashwin Ezhumalai for the lights and photography, CRIPA and 
New Creation dance studio for research on the Presence Energy, and the Pondicherry University 
Performing arts department: Pr. Ravi Varma and 50 students.

 The research started in April 2019 and concluded in April 2020. It took place mainly in our 
working space in Ritam, in CRIPA, New Creation dance studio, Pondicherry University Performing Arts
dept. as well as outdoors in the open air directly connected to Nature.

A) Cultural background and our work with Pondicherry University students
Jerzy Grotowski, the famous Polish director, stands with Stanislavsky, Meyerhold, and Brecht as 

one of the great figures of the twentieth century theatre. He encountered, touched and changed the 
lives of thousands of individuals and has dramatically changed the practice of theatrical art in the 
world. He is the founder of the theory of “Poor Theatre”, a Theatre that values the body of the actor 
and its relation with the spectator and does away with costumes, decor and music. The actor and the
actor’s body become first, essential.

“Grotowski's work takes him deeper and deeper into the inner world of the actor, to the 
point where the actor ceases to be an actor and becomes the essential man.”

– Peter Brook

Grotowski’s connection to India was pivotal in the development of his work and being. He 
journeyed many times in India where he met the Mother and the teachings of Sri Aurobindo. The 
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Integral yoga of Sri Aurobindo and the teachings of the Mother completely transformed his vision of 
the art and his experience of the actor.

He also developed the concept of the ‘holy actor’ after he became aware of the Integral Yoga:

“The actor is understood as a mediator between audience, participants and ‘higher 
bodies’. 

Jerzy Grotowski contends that an actor must train his body to be an obedient instrument 
capable of performing spiritual acts. The concept of the holy actor is central to his theory and
practice. He describes the actor's art in religious terms such as ‘offering himself’ and 
‘sacrificing’ for the audience. The actor must act in a state of trance and have the power to 
perform magical acts.

The theatre of the avant-garde is inherently religious, sacred, holy but not theocentric. It 
is centered on the presence of a higher power or consciousness.”

– Todd E. Johnson, Dale Savidge in “Performing the Sacred:
Theology and Theatre in Dialogue”

 
For 6 weeks, we worked with students doing their Master's of Performing Arts at Pondicherry 

University. With them, we experienced all these steps proposed by Grotowski inspired by the Integral
yoga. Every day from 9 am to 5 pm, we did many exercises and we finally defined a protocol, 
described below.

We finalized this research by creating the show “Who Am I”, from Grotowski’s texts.
This show was created in November 2019 and performed in Pondicherry University and then in 

CRIPA in Auroville. 300 Aurovilians attended. It was a great success!
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B) Results of our research – How the actor dancer can create ‘Presence’
Presence and energy on stage are a real mystery. One can easily feel the presence of an actor on 

stage or the lack of it. How can we explain that?
It is not a coincidence that many authors and researchers have tried to explore this mystery. The 

existence of this Presence energy relates to many aspects beyond the theatrical one: it could become
a path for charisma and awareness, also a path for a new consciousness.

On this topic, we explored different views and answers according to our own experience and the 
experience of other directors. We created a protocol with different exercises, principles and steps.
1. The dilution of the ego

The experience is to dilute the ego into the surrounding vastness. To not be limited by our 
individuality and habits but to stay open to a wider reality that is also ours – and most of the time 
unknown.

When one is acting, there is a strong temptation to become wrapped up in oneself, in one’s 
lines, blocking, actions, but the performance takes on a whole different level when one starts 
noticing that the world outside is one with oneself. The actor/dancer takes his power and strength, 
even his originality from this experience with the oneness.
 
2. To be in the body here and now

 “Now I'm talking more about stopping the mental. I'm talking about consciousness in 
the body. To be there, not to want to do, but to let it go… The great states of presence are 
reached by working methods.”

– Pol Pelletier

With our artists we were looking for truth, true movements and words. It appears clearly that 
this truth manifests when the artists are present, being in the moment, here and now.

The idea is to be present to the Presence or rather to an awakening. The performer has to be 
awake, violently awake. Meditation and many other exercises help him to experience silence, deep 
silence, clear consciousness to be able to be present in the here and now and to welcome life in 
himself and around himself.
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3. Physical training

“The notion of the presence of the actor or the dancer is strongly linked to a work of 
great physical precision which leads to a form of mental abandonment, a release of the 
rational aspect.”

– Sarah Moisan

The dancer seeks to achieve hyperconsciousness of each of his muscles, of each joint of his body,
but also of its relation to space and environment. The dancer is in a state which is close to that of the
trance, during which the body becomes a channel. Then forms spring directly from the imagination, 
ancient memories or collective consciousness, or, and that is the best, from a higher consciousness. 
It is where the Integral yoga of Sri Aurobindo helps.

In this physical training, we connect with the source of the energy. We make a circulation of the 
energy through the chakras, the nadis.

We also experience rhythm, music, space, directions, and gravity. We train with Pranayama and 
asanas.
 
4. To build the presence by reconnection with a flow of energy, a river of changes, energetic 
vibrations. Reconnection with Nature.

The actor/dancer does not direct his movement or his game by his own will. He connects himself
to a flow of energy which comes from inside him. This flow opens him to the flow of nature all 
around himself. We proposed many exercises to the actor in immersion into nature, listening and 
interacting with trees, flowers, wind and clouds. The actor becomes a poet, experiencing an integral 
experience where everything is interdependent, in connection. 

The observation of nature is very important for the performer. He is part of this nature. He has to
awake his 5 senses connected to the 5 elements: earth, air, water, fire, ether. 

Our work is based on the laws of nature. The birth of a child, the growth of a tree, the creation of
an artistic image… All these manifestations belong to the same order. It is the same flow, from the 
source. How to respect and to stay connected to this creative order? We come on earth; we are born 
with a special natural creative talent linked to Nature. But we lose it when we come on stage. It is so 
unfortunate!

“It is strange that when we get on the stage, we lose our natural gift. Instead of acting as
creators, we engage in pretentious contortions. What brings us to this? The forced and 
conventional simulation is encouraged by the scenic presentation, by the fact that we are 
imposed on actions and words prescribed by an author, by the set composed by a painter, by 
the staging designed by a master builder, by our own embarrassment, our stage fright, by 
the mediocre tastes and the false traditions which paralyze our nature. All of this pushes the 
actor to exhibitionism, to an insincere interpretation. The mode of approach that we have 
chosen – the art of living a role – is in violent rebellion against these other traditional 
‘principles’ of interpretation. And yet, the creative faculty lays in life of the human spirit, in 
his cells, matter, in his subconscious, even in his character, which is an entire being.”

– C. Stanislavski

How to awaken this creative part in us, this natural gift that we received when we were born and
linked us to Nature?

Where did this child's gift go? How come he forgot everything so quickly? Is it the pressure, the 
formatting of his education, of his social environment?

Will the director later or the theater teacher continue his formatting work which gradually takes 
the actor away from his source until he becomes schizophrenic; or on the contrary will he help him 
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find this gift that the young child, the baby carried within him and put him in capacity to play with 
the world and the worlds.

 
5. Vocal work and frequencies

As we are now aware of the flow of energy around us, we can develop a consciousness of the 
frequencies around us and within us.

The world is full of energy and frequencies, the matter too. These frequencies interact with our 
body and brain and create different states. We asked our students, artists with their senses, to listen 
to many kinds of frequencies which create through brain waves different states of consciousness and 
different types of energy and emotions.

We also approached the vocal work as an experience of frequencies in the body. All the yogis and
masters and especially Sri Aurobindo taught us the power of the sound in the body, in matter. It can 
be mantra or mantric poetry.

It is why, to develop presence, the vocal work is necessary. One can hear, can feel if a body is 
vibrating, resonating while he speaks and sings.

 
6. Decolonization of the mind and body

The young artist like every young person is under the pressure of society, tradition, beliefs or 
family, education, religion. He is also under the pressure of collective consciousness inherited from 
the past, from the colonization and even slavery. All that is printed in his body and cells and limits his 
expression. He is in the temptation to keep reproducing the same form, expression, not able to 
create a new energy and form which want to manifest today.

How with all this background can he be free and make an empty space to be creative in total 
freedom? We experienced many protocols and exercises which help to reach a state of freedom and 
creativity.
7. Body Memory

The artist, like everyone, carries in himself the memory of his life from his childhood and even 
from his past lives. More globally, he carries a collective memory from the history of the world and 
humanity. His body is the receptacle, the reservoir of all this memory.

All that is a precious material for his research when he has to build a character, when he is 
looking for the truth of a movement. 

The Integral yoga of Sri Aurobindo helps us also to remember our divine source which lies in our 
cells and needs to be reactivated.

 
8.   Sat  , presence by acting in a state of pure consciousness, enjoyment

It appears clearly that the quality of energy and presence on stage depends on the quality of the 
state of consciousness.

“Among the three gunas, Sattva is the closest to eternal quality Sat of pure 
consciousness. It dominates the level of Rajas and Tamas. The actor by continued practice is 
able to get the Sattva quality and to maintain pure consciousness while acting. 
Empathetically the spectator will be stimulated by the same process…

In the Vedic literature the performer manages to ‘saturate’ his mind with the quality of 
Sattva by freeing his body and spirit of many restrictions and by focusing his mind. He can 
use yoga: Asana, pranayama and meditation.”

– William S. Haney II, Peter Malekin

When the dancer/actor performs in a certain state of consciousness, he can experience joy. To 
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enjoy researching, to enjoy becoming a channel and a character, to enjoy performing and interacting 
with the audience is very important. Enjoyment is an important part of the process.

He has to enjoy performing a villain or a saint, a bad person or one with love and light, to 
perform a gender opposite to him, to perform an animal, a plant. He is free and he has to enjoy 
freedom.

The actor is invited to recover his state of water, of fluidity. And water has the power to 
transform itself into different forms, from crystallization to the most ethereal form like vapor, and to 
liquid water. The actor is called to marry all the forms, the containers that he welcomes or that he 
must represent.

 
9. Emotion, interpretation

Then the dancer/actor experiences the connection between energy and emotion. ‘E-motion’ = 
energy in motion.

He reconnects with the reservoir of emotion that he carries in himself, then has to choose an 
emotion connected to the character and situation he is taking for his play. This emotion comes from 
his own background or a collective memory. It will help him find the right state of energy and it will 
create automatically the form he is looking for.

10. Enlightenment

“The Presence Energy captures the observer's attention just like a magnet physically 
attracts metal. The presence, the energy is self-produced by the body in a certain state of 
trance or so-called enlightenment.”

 – Dr. Christian Zecca's work of degree at DAMS (Discipline delle Arti, della Musica e dello
Spettacolo [Disciplines of Arts, Music and Entertainment]), University of Bologna, 2012

This enlightenment is the experience of the actor who becomes more than himself, crossed by a 
new energy which possesses him. It is a contagious experience. The spectator is also touched and 
enlightened, growing bigger than he was when he entered the venue, transformed.

The actors or directors should be aware of their responsibility when they share a creation. They 
automatically play, interact with the nervous and emotional system of the spectators. Nothing is bad 
or good, and the creator is totally free to explore all the emotions, situations, stories he wants. He 
just should be aware of this energetic and emotional interaction and have clear intentions.  

 
C) Connection of ‘Presence’ with Integral yoga

In our practice, nothing is predetermined. We work by improvisation and a state of channeling. 
We create an empty space where the Presence manifests as it wants. That is already an integral 
experience that can be fed and multiplied by the Integral yoga of Sri Aurobindo.

According to Sri Aurobindo, the central purpose of the Integral Yoga is: 

“The transformation of our superficial, narrow and fragmentary human way of thinking, 
seeing, feeling and being into a deep and wide spiritual consciousness and an integrated inner 
and outer existence and of our ordinary human living into the divine way of life.”

– Sri Aurobindo

That is the goal of the actor of the new world – to open himself and to express this vastness. It is 
an integral experience of oneness.

This experience proposes to the actor-dancer a real transformation, a real transfiguration of his 
body and cells for a bigger and more powerful presence and energy. 
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The fundamental realization of the integral yoga is:

“The descent of the Peace, Power, Light etc. of the Higher Consciousness through the 
head and heart into the whole being, occupying the very cells of the body. The perception of 
the One and Divine infinitely everywhere, the Mother everywhere and living in that infinite 
consciousness.”

– Sri Aurobindo

If the actor is really a medium, a channel, or, according to Grotowski “a holy actor”, this descent 
in the body is a need for the actor who is looking for a higher source of energy.

Traditionally, the aim of the actor is to be possessed by the gods that he is performing as and to 
become the gods. The performer can also call one specific energy, emotion and be possessed by it. 
Integral yoga teaches the artist how to deprogram all his/her negativity, resistance, limitation; to 
welcome the highest energy; to be transformed in our matter and to be able to be the witness of the 
oneness and express it in his/her body.

D) Connection of ‘Presence’ with mantric poetry

1.   Savitri 
We experienced the power of mantric poetry by the recitation of Savitri.
As told by Kireet Joshi, mantric poetry produces physical effects as it is an “effective force in 

action”. Being in resonance with this force gives the performer a fundamental quality of Presence. 
It’s what we experienced in our creations “VAST” and “Who Am I”. Mantra and mantric poetry were 
largely used in the creative process.

2. Hanuman Chalisa experience
We also experienced the power of mantric poetry on the body with Hanuman Chalisa. Gopal 

describes his experience:

“I was a dancer and performer before I joined Surya Performance Lab.
A new journey of my life started when I was chosen to come to Auroville and to work 

with Surya Performance Lab for their new production “VAST” under the direction of Philippe 
in 2018.

It was very special to me to work on this special production which was inspired from my 
own background and story. 

In this production I was going to act, expressing so many deep emotions and using text 
and my voice for the first time. 

At the beginning of the process, I was not sure if I could do it but my director 
Philippe trusted me more than myself and always guided and helped me to bring out the best
out of me.

I will always remember the very first day of the rehearsal where Philippe made me use 
my voice but it was easy because he asked me to chant the Hanuman chalisa.

Since my childhood I was a devotee of Hanuman and I used to chant the Hanuman 
chalisa as my prayers.

In this improvisation he asked me to repeat the mantra again and again until this mantra
evokes the movements from the inside of the body. 

In our show “VAST” there is a very intense and physical and emotional part in the 
beginning and then there is a part where I am chanting, singing the Hanuman chalisa and 
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doing dance movements.
Whenever I did this part I could feel the vibration of the mantra resonating in my body 

and I could connect to some energy which is really powerful. This mantra also helps me 
transform my body and emotions.

Hanuman chalisa gives me strength and courage to face challenges in my daily life.”
– Gopal Dalami from Surya performance lab

  
Outcomes:

• Workshops in Auroville: In Ritam, CRIPA, New Creation dance studio.

• Workshops in Pondicherry University Performing Arts Dpt. From 17th September to 18th 
October 2019. Theme: J. Grotowski inspired by the Integral Yoga. With 30 students doing 
their Master's.

• A show created from this workshop was performed at Pondicherry University Department of 
Performing Arts (16th, 17th October 2019) and in CRIPA Auroville on 18th October 2019. 700 
people attended the performances.

• A report of our research was sent to different partners and universities, including Auro 
University in Surat.

• A new exploration for the show “VAST” and new performances given at the National School 
of Drama in Delhi for the prestigious national festival “Bharat Rang Mahotsav”. 650 people 
attended the “VAST” performances.

• “VAST” national tour in Alliances Françaises in India from the 7th to 17th November 2019. 
Around 800 people attended these performances.

• “VAST” performances in the Alliance Française de Pondichéry on 14th December 2019. 200 
people attended this performance.

• New “VAST” performances in Bharat Nivas on 12th & 13th February, 2020. 900 people 
attended these performances.

• We will put this report on our social media.
 

Reflections: 
It was really meaningful to think and experience the kind of theater and performance we can 

really develop in Auroville, what can be our specificity as artists in Auroville, what can be our specific 
inspiration in Auroville. It was very interesting to think about the meaning of our work and mission 
and to clearly define what is our creative and artistic process linked to Sri Aurobindo and Mother.

 
Our challenges with this project were:

• The specific research about J. Grotowski and the Integral yoga was not easy as there are not 
a lot of available documents in English or French.

• The research with the students of Pondicherry University was interesting but very limited in 
time. We had to be efficient in 6 weeks.

• We also worked with students from all over India with different backgrounds and mother 
tongues.

• We wanted to video record our research but the budget didn’t allow it – this would have 
been very helpful.

• We made do without having a regular space and time slot for rehearsals. 

• The coronavirus pandemic changed our plans and the conclusion of the research. Since the 
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8th of March, Philippe and Thierry have been blocked in Reunion Island. And they are working
without any document or book. The rest of the team is in Auroville and it is not easy to be 
separated.

We learned that the Integral yoga is very inspiring for artists. Each day we made new discoveries. 
We learned from this process of research how to design a real protocol for creation in performing 
arts. 

 
Conclusion:

The original theater could not imagine the art of the actor without a connection to 
transcendence, a bond with ‘higher bodies’, putting in the presence of the power of life.

The work of Sri Aurobindo challenges the artist-medium to be sensitive, in this period of the 
evolution of humanity where secular egregores of involution, oppression, and negativity are always 
in action.

Having the ‘tools’, the actor has the possibility, in total surrender, consciousness and joy to 
welcome the Presence of higher energy.

We are grateful to have written this report. It is a kind of synthesis of our research and all our 
work. We now feel we have to develop this report and write a book. Lots of people and universities 
in India and in the world ask us for this book.
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Using Aurogames to Improve Attention
by Paula C.

The ability to focus and maintain attention in an activity is crucial for learning. As Sri Aurobindo 
writes:

“Attention is a factor in knowledge, the importance of which has been always 
recognized. Attention is the first condition of right memory and of accuracy. To attend 
to what he is doing is the first element of discipline required of the student, and, as I 
have suggested, this can easily be secured if the object of attention is made interesting. 
This attention to a single thing is called concentration.”

(Sri Aurobindo, The Hour of God, p. 220)

In current times we see a lack of ability to focus among children, exacerbated by the 
indiscriminate use of phones, computers, T.V. and other devices to watch and play games. All of these
hinder attention in other areas off-screen. In many cases, the unique capabilities of a child do not 
match their learning success. These children cannot sufficiently focus and sustain attention in class. 

After three years exploring Aurogames with people ages 3 – 80+ and developing the original 
games into a number of activities, I came to understand more deeply the value of these games. The 
colours, shapes and flexibility of use supports creativity, versatility and are visually stimulating. I 
found that after only a few sessions children learned to focus and engage with ease. It was 
particularly profound when this occurred in children that could not speak or understand English. In 
this case it was not language that supported the attention; it was the games themselves.  

This research project was the first step to explore this relationship between Aurogames and 
development of focus.

About Aurogames:
In the 1970s a woman named Auroculture joined the Sri Aurobindo Ashram in 

Pondicherry. She felt she “had to do something for the children”. She was inspired to make 
educational games. She was not an artist nor did she know how to make boxes. Yet the 
games she created follow an aesthetic sense that reflects her intuition. When a game ‘came’ 
to her she made it. She says, “they are not my games; they are Mother's”. All were created 
with inspiration and love. She named these games ‘Aurogames’. 

In a letter dated December 2009 she writes:
“Since more than 40 years I work with Mother on such a new learning system. In an 
amazing process, often during the whole night, She realizes through my hands many 
special learning materials which are waiting for their further development.”

Description of project:
9 children from of 3 different schools – Aikiyam School, Deepanam School and Isai Ambalam 

School – were chosen to participate in this project. One child was from each class: Aikiyam School 
grades 2, 3 and 4; Deepanam School grades 1, 2 and 3; and Isai Ambalam School grades 2, 3 and 4.

All 9 classes were observed for 1-6 days during their regular classroom activities. I met with 
teachers from each class, sharing my observations. Names of all the children who were observed to 
be unable to sustain focus on an activity for more than 5 minutes were provided. In some instances, 
teachers did not agree or had not noticed focus difficulties for some of the children observed. From 
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this list, the teachers chose a child from their class that they agreed had attention difficulties, to 
participate in the research project. Interestingly enough, there was at least one child from each 
school that appeared quite bright and had focusing difficulties. None of these children were selected.

Demographics of the children:

Male Female
7 2

               Age
7  3
8  3
9  1 2

             Grade
1st   1
2nd   3
3rd   2 1
4th   1 1

           Ethnicity
Tamil  6 1

Mixed  
(Tamil and British) 

1

Russian  1

Each child had one session per week. At times due to sickness, holidays, school trips, etc. 
sessions were delayed for 2 or more weeks. Exceptionally, two children from Deepanam had daily or 
very regular sessions in my home when the school closed early before lockdown. 

The sessions were intended to last only for as long as a child was able to focus on the activities. 
This would support a memory in the child – ‘when I work on these games I am focused’. In addition, 
the activities were varied to help support an increase in time that children could engage and remain 
focused.

The facilitator went into the session with eyes open and documented what qualities and 
capacities she saw. Patterns were seen to emerge over a number of sessions. The specific 
capacities/skills are explained in Outcomes below.

The facilitator’s role in an Aurogames session was to be present and attentive to the child. To 
allow them to make mistakes and just notice in oneself when the desire to correct arose, and remain 
silent. To learn to understand the child and their developing capacities through play. The facilitator 
would also be alert to provide support just before the child began to disengage in a difficult activity. 
All of the support provided was to assist the child to: be successful, become more independent, 
persevere, problem solve, learn to ‘see’, understand and self-correct. Support did not mean providing
the solution. Rather questioning the child to think, look more deeply and come to a better 
understanding leading to the solution.

All 6 children from Aikiyam and Isai Ambalam schools had limited or no understanding of English.
All sessions in Aikiyam school were facilitated in English with nonverbal support and a few Tamil 
words to help in understanding. If these children had difficulty during an activity it was not possible 
to determine if this was due to a lack of understanding of the instructions, not listening to 
understand and/or the activity was just difficult. In December at Isai Ambalam school, halfway 
through the sessions, a Tamil facilitator had been trained and took over the sessions. These sessions 
were subsequently conducted exclusively in Tamil. At that point, if these children had difficulty in an 
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activity either the activity was difficult and/or the child did not listen to understand the instructions. 
At Deepanam School, all three children had sufficient comprehension in English to understand 
instructions. When a particular word was used – like ‘flexibility’ or ‘strategy’ – the meaning and how 
it related to the games was explained. 

In the design of this research project, each child would complete 15 sessions. After the 14 th 
session, the facilitator would observe the child in class for one or more lessons to see if any changes 
had occurred in the child's focus in their regular classes. After these observations the child would 
have their final 15th session. The first and final sessions were video recorded. Since schools closed 
early due to COVID-19, some of the observations and final sessions were not completed. At Aikiyam 
School, all three children completed 15 sessions and class observations took place. At Isai Ambalam 
School each child had 14 sessions and class observations took place; however, no final session with 
video recording was possible. At Deepanam School none of the children were observed in their class 
since the schools closed before this could occur. Two children completed all 15 sessions and the 
other child had only 14 sessions.

 
Outcomes: 

Through progressive game sessions where children engaged in Aurogames a number of 
capacities developed. The capacities are listed and defined below as they relate to playing 
Aurogames.

1. Perseverance: continued effort to do or succeed in an activity despite difficulties. Willingness
to maintain focus through the struggle. 
→  All children learned to persevere in the majority of their sessions. The development was 

often incremental: in the beginning, needing verbal support to solve the difficulty while 
maintaining focus and, later, persevering with focus and no verbal support while coming 
to the solution. 

2. Building stamina: the bodily or mental capacity to sustain effort and remain focused in an 
activity (endurance). Though this includes the time spent in the session, it is also related to 
perseverance, motivation and an interest in the activity. When an activity was engaging and 
the child was motivated, s/he generally participated for increasingly longer amounts of time. 
In contrast to this, the child may have ‘worked’ for a long time in a session yet if they were so
fatigued that they could not maintain focus, this was not considered building stamina. 
→  Looking at the outcome for this capacity, it appears that understanding the language of 

instruction might be involved. It was found that the 3 children from Aikiyam school, with 
instruction exclusively in English, had fewer sessions where they were building their 
stamina as compared to the other students (except 1). Despite this, 2 students still 
maintained effort with focus in more than half of their sessions. The 3rd grade student 
from Isai Ambalam school had difficulties with this capacity. He fatigued easily yet the 
sessions continued, therefore he increasingly had difficulty with focus and problem 
solving. 

3. Visual discrimination and acuity: the ability to see details in patterns and detect differences 
and similarities in size, shape, colour, orientation, and pattern. Acuity refers to the ability 
to discriminate fine details in small and larger patterns.
→  As success in Aurogames requires the development of this capacity, all children quickly 

learned to look closely and compare subtle differences as they were motivated to 
succeed.

4. Visual flexibility: ability to see details of the patterns and move them around to match a 
pattern.
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→  Many of the materials used to make larger patterns have cards that are mirror images. 
Starting in the first session, children quickly learned how to ‘see’ this. With the support 
of a mirror they ‘saw’ the reflection of a card. Then the mirror was lifted revealing a card 
placed exactly as the mirror image. This gave the child firsthand experience that one card
was indeed the mirror reflection of the other. Most were fascinated by this experience 
and started to ‘see’ and not get fixed looking at the small parts but noticing the card was 
different.  

5. Flexibility: willingness to change something to avoid getting stuck in one position.
→  All children either quickly understood or were supported to understand flexibility. Often 

all the support needed when a child was frustrated and struggling in an activity was to 
remind him/her to be flexible. In life people can get ‘stuck’ in one way of doing or seeing 
something. Most of the games provided children with an opportunity to move from this 
‘stuck’ position and become more playful and move things around. This transition from 
stuck to flexibility and movement was often fascinating to witness. 

6. Selective focused attention: the ability to focus one’s attention on an activity at the 
exclusion of other sensory inputs.
→  Though this capacity occurred very rarely, it is astounding that it was expressed at all. 

These children all had difficulties engaging and focusing in class. And all of them had at 
least one session where they were focused on an activity to such a degree that all other 
sensory inputs were ignored. Most of the sensory distractions were loud noises from 
people nearby. An example that illustrates this capacity quite profoundly: a cleaning 
woman was working nearby and came across a snake. She was very animated yelling and
interrupted our session. I spoke very briefly to her and told her to call the gardener. 
Despite this unfolding drama, the 2nd grade student at Deepanam did not look up. He 
remained focused.

7. Willing to take challenges: agrees to try a new or increasingly complex activity. Agrees to try 
an activity without the supports (e.g. grid) previously required to be successful. 
→  Though some children were reluctant to engage in a new and complex activity, they 

always agreed to try. Sometimes they asked for supports like a grid that they were 
familiar with but they were asked to try without it first. They were instructed to “Do 
what they could see and understand first.” If needed, the grid was available. Another 
component that helped was all children quickly understood that it was acceptable to 
make mistakes as they learned from them. The pressure of having to do it all perfectly 
disappeared and they were freer to explore and understand the activity.

8. Looking to see: ‘Look’ means to focus your eyes on a pattern; and ‘see’ means to actually 
perceive it. During an activity the child engaged the perception of sight to understand what 
they are seeing – to find pairs, reproduce patterns, etc.
→  In order to succeed in an activity, the child was required to be visually active and 

engaged. Right from the onset they learned the necessity to ‘see’ in order to succeed. 
Introduction of new activities were presented in accordance with the development of 
this capacity. When observing a child engaged and looking to ‘see’, this subtle difference 
between ‘look’ and ‘see’ was obvious. ‘Seeing’ involved an intensity and softness in the 
eyes that was not rushed – it took time. Once this capacity was developed further, they 
played a game with 24 cards. It required them to look to see for only a fraction of a 
second and to remember a pattern and its colours. The same pattern card with reverse 
colours was also in the deck to distract. All children enjoyed this activity as they had the 
capacity to be successful most of the time. Another activity offered in subsequent 
sessions was to sort 36 cards by pattern, ignoring the colours. This required a well-
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developed ‘looking to see capacity’ and the ability to disregard colour which they 
normally had to focus on. This created a dissonance within the children and they really 
needed to focus and persevere to succeed. 

9. Sees mistakes and Self-Corrects (S/C): this indicates that the child noticed the mistake 
(without any verbal or non-verbal support) and corrected it. 
→  This capacity did not occur very often. To ‘see’ a subtle mistake in a larger pattern 

without support was very difficult. To help develop this capacity, children were shown 
how to check and compare what they had done. This checking was also modeled while 
speaking out loud. One child became so proficient at checking that during the 12 th 
session I said “I always take you through checking the pattern. This time, I want you to 
take me through the pattern. Choose a colour and take me through”.  She did it with care
and precision. 

All children learned early on that mistakes were allowed to happen so looking to see 
and compare continuously was important. When the design was completed we checked 
the whole pattern. Watching a video of some sessions, it appears that some children 
deliberately ‘made a mistake’ and looked up to see if the facilitator would say anything. 
When silence remained, they corrected it before moving on. Most often in the sessions, 
the facilitator supported the child to ‘see’ that something was not the same. This 
provided the opportunity for the child to self-correct.

10. Listening to understand: This is not about nodding, shaking their head or smiling while 
instructions were given. It involved actively participating – paying attention to comprehend 
what was being said in order to act accordingly.
→  This capacity seemed to be directly related to success, motivation and interest in an 

activity. It is important to understand the steps to do something in order to succeed. At 
Aikiyam, where there was a language barrier in the instructions, some children seemed 
to lose interest and motivation in some activities in later sessions. Though Isai Ambalam 
students had half of their sessions conducted in their mother tongue, they still did not 
listen to understand in all of those sessions. At the beginning of the project none of the 
children appeared to listen to understand their teachers’ instructions as seen during 
observations. 

This capacity takes an effort to develop and is useful in life. In future it is important 
that Aurogames sessions are facilitated in a language the child can understand. 
Supporting children to develop this capacity is strategic as it is a crucial step in all 
learning.

11. Memory: the power or process of reproducing or recalling what they had learned and 
retained in an earlier session. 
→  Children quickly understood that engaging their memory was important while playing 

the games. What did they do in the previous session? What was difficult? How did they 
solve it? Knowing and remembering the answers to these questions helped them 
succeed in their present session. Early on, they were asked these or similar questions. As 
memory improved they had to ‘see’ and remember more complex designs.

12. Recall and build on learning: to bring back to mind what they had done in previous sessions 
to grow in abilities to solve current challenges. Closely linked to memory.
→  Children had many opportunities to develop this capacity. In the majority of sessions, all 

children were able to recall and build on their learning at least once. Examples of this are
matching a pattern on top with a grid, progressing to matching it on the side. This began 
with patterns made with 4 base cards and increased to ones made with 25.
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13. Strategies to problem-solve: a plan of action to support challenging activities, low energy, 
improve focus, etc. 
→  This capacity refers to an occurrence when the child developed their own strategy or 

remembered and utilized one provided in a previous session from the facilitator, without 
prompting. All children were able to think of or remember strategies to support focus in 
their play some of the time. All children, except one, used strategies in more than 50% of
their sessions. Examples of strategies used: taking the small grid to match a medium 
pattern, stop and do some deep breathing for focus and energy, get up and move their 
body when fatigued, ways to find pairs quickly and accurately, etc.

14. Confidence: belief in one’s abilities/skills to be effective in an activity.
→  Since the games were introduced incrementally to progressively challenge a child within 

his/her abilities and the facilitator was present and focused on the child, most children 
engaged in an activity with confidence. It took one child 4 sessions for his confidence to 
develop and his defeating self-talk to diminish. In the beginning he often said things like 
“this is too hard” which he believed and distanced him from his focus in the activity. Very
quickly he learned to trust in his abilities to such an extent that he wanted to try 
something (make a right angle triangle with small triangles) that he had been told was 
not possible. So he tried for some time until he was satisfied it would not work. This 
instance illustrated a shift in his sense of self and abilities. He was not troubled when he 
discovered it could not be done, yet pleased he had tried.

15. Creativity: use imagination freely to create and problem solve.
→  The capacity of creativity was not engaged enough. Children were not given enough 

opportunities to explore creatively. One student was so inspired, we co-created new 
activities. In future it is important that a creative element is provided in each session to 
support all children to develop this capacity. Being able to come up with creative 
solutions would be helpful in their lives.

16. Motivated: having an incentive or a strong desire to succeed in an activity.
→  Most children were consistently motivated to engage and succeed in all activities. The 2nd

grade student at Aikiyam seemed reluctant and unmotivated in most of the activities in 
the last 4 sessions. He liked to play cooperative memory game often but he did not have 
the deep engagement and focus he had had in previous sessions. The 3rd grade student 
at Isai Ambalam fatigued during sessions. This created difficulties to stay focused, look to
see, and other capacities to succeed more easily. Therefore, he did not seem motivated, 
just wanted to finish.

17. Enthusiasm/interest: excitement, enjoyment, or a feeling that accompanies giving attention 
to the activity.  
→  Most children found at least one activity that really engaged and interested them during 

each session. The same 3rd grader from Isai Ambalam school who fatigued and was not 
motivated developed a keen interest in one challenging and fast-paced activity. 
Unfortunately, this activity was done with him only 3 times and at the end of his session. 
He left the session energized but was fatigued for most of the session. For children who 
fatigue easily, it is important to vary activities to spark an interest that helps to energize 
them.

Conclusion:
Aurogames is a promising activity to use with children to develop focus, attention, memory and 

other mental capacities.
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A study of  the association between psychosocial factors and malignancies
(cancer) in Auroville

by Saif, Mattram Centre for Psychological Development and Support

The purpose of the project is to understand the role of psychosocial factors, Integral Yoga and 
social support in individuals with malignancies in Auroville

All Aurovilians with a diagnosis of cancer will be included within the study population. The 
population of interest will include Aurovilians who have passed away with a diagnosis of cancer, as 
well as Aurovilians with a current/past diagnosis of cancer.

This research project aims at supporting Auroville, by obtaining the following information – 

• A better understanding of the psychosocial factors associated with malignancies in 
Aurovilians

• A perspective on the perceived social support in individuals with malignancies

• An understanding of the inter-relationships between the psychosocial factors, Integral Yoga 
and social support in individuals with malignancies

Description of project: 
The following steps have been completed – 

• The protocol has been finalized, including the following information:

◦ Key psychosocial factors of interest for the study: stressful life experiences; coping styles 
(whether favourable or unfavourable); emotional responses (whether negative); 
resilience; and social support.

◦ Outcome measures/scales for each variable

◦ Study questionnaire

• The informed consent form has been prepared.

• The initial interviewees have been identified.
 
In view of the Covid pandemic, the interviews were postponed.
 
The next steps in the project will include the following:

• Completing the interviews
• Analysing the data
• Preparing a report
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3H Summer School on Urban Furniture and Placemaking 
a project of Auroville Green Practices

The purpose of the 3H Summer School is to give students of architecture, urban planning, 
interior designing and other related fields an opportunity to design and build an urban furniture, 
which is most often a rare experience given that most conventional educational systems cover 
theoretical concepts and little practical experience.

The project this year was to provide a public playground outside Town Hall for the children of 
Auroville, where they can play in a safe environment while they wait for their parent to complete 
their work. 

Description of project:
The 3H Summer School had eleven participants from different parts of India, out of which eight 

were studying architecture, two were working as architects and one was a practising interior 
designer. It is also interesting to note that eight of the eleven participants were female. 

This was the fifth such 3H Summer School organised by Auroville Green Practices (AGP), which is 
an initiative of Auroville Consulting. It took place from 14th July to 3rd August 2019.

Each program like this one takes up a project based on the need of the community. It is designed 
and based on the 3H (hands, head and heart) approach, which attempts to actualize participants’ 
inner strength, to activate critical system thinking and to work on students’ technical capacities of 
designing and implementing projects.

Besides working on the design, implementation and documentation, each participating student 
designs and writes a project of his/her choice, which aims at bringing environmental and social 
justice and wellbeing. The aim is to train a new generation of environmentally and socially 
responsible leaders that are capable of connecting hands (capacity), head (system thinking) and 
heart (personal strength) while working on system change for a more socially and environmentally 
just future. 

For this project AGP worked in collaboration with: 

• the ACUR (Auroville Centre of Urban Research) team who provided the area for intervention 
at Town Hall, 

• Sindhuja Jagadeesh who guided the students during the design and implementation process,

• SAIIER which allocated the funds for the materials used during the project, 

• Eco-Service which helped us source materials that could be recycled, 

• Auromode Guesthouse which provided the accommodation, and 

• many other resource people within the community who shared their expertise. 

Outcomes: 
The theme of the workshop was ‘Field of Play’. It was envisioned to have simple structures that 

children could use to climb or crawl into, to move, dig, build, destroy and clean. It aimed at being a 
multi-use zone that promoted creative and interactive play, with minimal supervision. It also aimed 
at being able to support children between ages of 3 to 12 and have enough versatility to be able to 
capture the attention of this wide range of ages. 

As per this brief, the participants designed and built a ‘Field of Play’. The structures included 
recycled cement rings to create tunnel that children could crawl into; the tunnel was further covered 
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by earth to build a mound that children could climb. The tunnel leads to a tree house or a raised 
platform supported by three trees, which provides ample shade and a good vantage point and a sand
pit where children can build sand castles. (The platform was designed by the students but it was 
implemented at a later date.) 

The play area is used regularly by children and we understand that the parents are glad to have a
space where their children can play safely while they finish their work.

Reflections: 
The most meaningful takeaway from this project was the impact that Auroville had on the 

participants. Most of them said that they gained a lot of confidence in themselves and their abilities, 
they learned how to truly try and live sustainably and the very idea of Auroville touched them quite 
deeply. 

The most challenging aspect of the project was getting participants to work as a team, helping 
each one voice their ideas and jointly select the ones that worked best for the project, and helping 
them to create a work schedule and getting them to stick to it. 

We would say that these challenges help us become better coordinators for such projects and we
are glad to be a part of the participants’ journey in Auroville.

Conclusion: 
In the summer of 2020, we are organising another 3H Summer School where participants will 

engage in the design and implementation of a playground in Nandanam Kindergarten; the hope is to 
design a space that enhances the learning of children through play. 
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Abstract paintings of  The Synthesis of  Yoga
by Ivana

I wanted to explore making abstract watercolour paintings of The Synthesis of Yoga.  My task was
to study the book of Sri Aurobindo and to create my reflection, in abstract watercolour paintings, 
using a limited colour palette of four colours.

 
Description of project:

I studied The Synthesis of Yoga by Sri Aurobindo, published by Sri Aurobindo Ashram in 1999. 
Continuously during this time I painted on handmade paper using four colors: carmine, Prussian 
blue, burnt Sienna and lemon yellow. I used my mobile photo editor to look for the next steps and 
discuss my paintings with senior painters in Auroville.

I organized three exhibitions of these paintings:
1. at the European House, Auroville, in June 2019;
2. at Pitanga, Auroville, in September 2019; and
3. at Aurodhan art gallery, Pondicherry in November 2019. 

At the conclusion of this project in March 2020, I gave a talk at the SAIIER Conference Hall where 
I read from the book The Synthesis of Yoga, discussed my process, and showed my paintings in a  
powerpoint presentation.

Outcomes:
Approximately 100 abstract watercolour paintings were created. I organized exhibitions, 

published in the media my results and made a presentation at the SAIIER Conference Hall. I made 
total three exhibitions during the financial year. I estimate there were eighty attendees to these 
events.

There were three articles in The Times of India and The Hindu which were written about my 
exhibitions. I publish regularly on my facebook page and instagram. I have 1600 friends on my 
facebook page and my paintings are for the public.

How people benefited is a mix of aesthetics experience and their education generally.

179



Reflections:
The real challenge was to study the book The Synthesis of Yoga. I learned a lot during the time, 

not only about this work but also about myself and using watercolour to express something.
In the time in which we live, it is good for people to read or hear the work of Sri Aurobindo.
 

“The calm established in the whole being must remain the same whatever happens, 
in health and disease, in pleasure and in pain, even in the strongest physical pain, in 
good fortune and misfortune, our own or that of those we love, in success and 
failure, honour and insult, praise and blame, justice done to us or injustice, every-
thing that ordinarily affects the mind."
 

The Synthesis of Yoga, p.724

The development of my paintings went from the expression of people who struggle with many 
obstacles (in a previous project) towards playful, bright, colourful painting. The last paintings are my 
experience of playfulness.

“There is this emotional mind in which these moods and passions continue to occur 
according to the habit of the modes of Nature and there is the observing mind which 
sees them, studies and understands but is detached from them. It observes them as if
in a sort of action and play on a mental stage of personages other than itself, at first 
with interest and a habit of relapse into identification, then with entire calm and 
detachment, and, finally, attaining not only to calm but to the pure delight of its own
silent existence, with a smile at their unreality as at the imaginary joys and sorrows 
of a child who is playing and loses himself in the play.”
 

The Synthesis of Yoga, p.353

Conclusion: 
I wish to thank the people at SAIIER for the support of my project. Also I thank the European 

House, Pitanga and Aurodhan gallery for the possibility to use the premises. Thank you to Savitri 
Bhavan and Unity Pavilion for the borrowed frames.

My intention for the future is to continue to use only four colours, but I will change the lemon 
yellow colour for another type of yellow. My style of playful abstract paintings should continue as it 
seems for me the best way I can contribute to society as a whole and Auroville in particular. 
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Aikido Intensive 2020 in Auroville
 

Aikido is a Japanese martial art that teaches efficient self-defense techniques as well as being an 
art of life. It acts on the 5 levels of the being as per Sri Aurobindo and Mother’s Integral Yoga. It has 
been practiced in Auroville since its very beginnings.

As the “Auroville Aikido group” we practice on our own all through the year. But we do need 
coaching at least once a year to correct and improve our knowledge. For this reason we invited our 
dedicated Aikido masters from Marseilles, France to give us an intensive coaching for 2 weeks. The 
purpose was to:

• improve the level of the teachers to provide proper training to the students throughout the 
year,

• assess the level of all those who so wanted,

• motivate new students to discover and hopefully join our regular practice.
 

Description of project:
Our intensive was held from 29th February to 15th March. 22 people registered and started on the

first day; 2 left after one class or two, and 2 left mid-way – among whom one was a 14-year-boy who 
attended school and for him it was a little too demanding; a woman who has another martial art 
practice (Capoeira) and a man working in an Auroville farm also found it was too much. Still, we were
16 eager participants from day 1 till the end. We had 4 classes a week, lasting 2 hours each, with a 
preparation of an hour before each class.

Of the 16 participants, 8 were Auroville Aikido regular adult practitioners (2 teachers and 6 
students), and 8 new students joined. From the 16 participants, 7 are Aurovilians, 6 are from the bio-
region and 3 were Guests of Auroville from different countries.

We started the intensive with coaching by the wife of our master, Alexandra, a 4th Dan Aikido 
student/teacher (“Ushi deshi”) and she specifically trained us to either form or regain a base for the 
Aikido techniques and spirit we want to practice. Then gradually she introduced more techniques on 
these principles. 

 Then towards the end, our master, André, 6th Dan Aikido, gave us 3 classes to go deeper on the 
work Alexandra had started with. He also gave us a special training with the practice of the Aikido 
weapons (the jo, a wooden sword and 1.20m wooden stick) that is part and parcel of this martial art 
(deriving from the Japanese Katana – the Japanese sword).
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We were to end the intensive on a Sunday; so on the last Saturday, those who wanted an 
assessment or pass a grade, could perform in front of our masters – 8 decided to pass and registered.
And on the last day (Sunday March 15th) we had an “Open Class” for the Auroville public to watch.

Outcomes:
From this intensive,

• the Auroville teachers could improve their knowledge to pass on the students later,

• those who started the practice had a good grounding/basis on this martial art and got 
motivated to explore more,

• those who wanted an assessment or even a grade could pass it properly, along with the 
improvement of their practice.

 
Reflections:

This year we were very happy to have a good number of students registering, and from these, 
more potential new students. And everyone did appreciate the way the whole course was built, 
whatever our level.

What is most meaningful in our annual ‘intensive’ is the possibility of deep dialogue with our 
masters, which they encourage all the time. We learn so much with their presence! It goes well 
beyond the Aikido mats, helping us to progress on many levels, and the 12 qualities given by the 
Mother are all there to be put in practice: humility, gratitude, perseverance, aspiration, receptivity, 
progress, courage, goodness, generosity, sincerity, equality and peace... 

The main challenge related to our practice in Auroville has always been the ‘isolation’ in which 
we are during the year, with the absence of a high level teacher (even a few practitioners with higher
levels regularly practicing with us would be necessary, but we do not have them). The Auroville 
teachers are mostly the ones suffering from that situation as they cannot really improve and get the 
pedagogic tools others would have at their disposal to impart the teaching.

Conclusion:
We can only see that our practice needs this regular coaching and we see this regular/annual 

contact with our masters as a real boost and benefit for the whole group.
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Alphas Ultimate Frisbee team
 

Alphas Ultimate Frisbee program was created in 2016-17 to engage with kids in and around 
Auroville using the sport of Ultimate Frisbee. The aim of the program is to give our youth a headstart 
by equipping them with crucial individual and team skills which they can later use in their lives and in
the world. We create playing opportunities for youth from all backgrounds to learn and play Ultimate
Frisbee together, organize for teaching by expert coaches, facilite interactions with national team 
players (natural role models), and arrange team and community building activities that help develop 
leadership.

Regular activities:

a. Weekly training 
Our weekly sessions are at Certitude football field on Mondays, Wednesdays, and Saturdays from

around 4.45 pm until dark. 

b. Team building (potluck dinners)
Alphas has organized five potluck dinners over the last year. These are much awaited and looked 

forward to by the kids. This has become one of our safe spaces to get to know each other and spend 
time together off the field. It has also brought to light an array of culinary skills from within the team.

c. Off-field video sessions 
We use our video sessions to watch footage from games and learn. We also use these sessions to

analyze our own game footage and review our strengths and weaknesses.

d. Special sessions with guest coaches 
National Team athletes and experienced coaches including Sangeetha Manoharan (Chennai) and 

Sneha Patil (Bengaluru) ran several sessions for Alphas working on a range of on-field skills whilst 
giving them a glimpse of how training/playing at the highest level looks like.

e. Volunteering
Players from Alphas were encouraged to volunteer their time for many events in Auroville. Some 

of the events they eagerly helped with were the Auroville Marathon, Auroville Badminton 
Tournament and weekly trash collection along different roads in Auroville.

Alphas players also played the role of coaches at different clinics organized through the year at 
Certitude and Dehashakti fields, including clinics for students staying at Youth Center during the 
Endangered Crafts Mela.

Competitions & ‘friendly’ matches:

i. June 8-9, 2019   –     Beginner’s Tournament in Chennai
In this first of its kind tournament organized for teams less than 3 years old, Alphas finished 

runners-up (in spite of the absence of their coach who was away at National Team Training Camp). 
They received good feedback from the organizers and opponents on their teamwork and individual 
skills. This was a big morale booster within the team as they were able to measure themselves 
against similarly skilled opponents and were able to gauge their strengths and weaknesses. 

Traveling together to Chennai, figuring out the way to the fields, planning meals helped bring out
leadership in many individuals and provided valuable exposure to many others. 
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ii. October 13-14, 2019   –   Sectionals Tournament   
Alphas participated in Sectionals organized in Auroville. They finished the competitive 

tournament in 7th place, narrowly missing out on pulling off an upset against a more experienced 
club team. Alphas finished second in the Spirit rankings after exhibiting sportsmanship through the 
tournament.

Sectionals (a part of India’s most competitive national level club tournament) is the qualifying 
tournament for Regionals, which in turn is the qualifying tournament leading up to Nationals.

iii. 29.12.2019 - Puyal team weekend   
Puyal, a club team based in Chennai, visited Auroville and spent a training weekend here. Alphas 

played several practice matches against them.

iv. February 1-2, 2020   –   AV Hat tournament   
Aside from participating in this fun tournament, Alphas volunteered their time to help set up 

shade tents, mark fields and ensure water supply throughout the day.

National & State team representation:

a. State Team – Tamil Nadu Team 2020 (to play in inter-state competitions) 
Four players from Alphas cleared the first round of selections held in Auroville and were invited 
to attend the final round of selections in Chennai. 

In the final round of selections, one player got selected on the state team. 

b. National Team – Team India 2020 (to play at World Championships) 
Team India Under-20 (Women) 

One of our women players made it through multiple rounds of selections, including a three 
day camp in Delhi, and was picked as part of the National Team.
 

c. Team India (Mixed)
One of our players made it through the first round of selections and was invited to the final 
round of selections in Bengaluru. He narrowly missed out on a spot on the final team as he didn’t
have enough experience.
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Auroville Rainbow Child program
by Gala

The aim of the project is to help Auroville children to learn to be more focus and concentrated, 
to accomplish life goals with success and acquire new skills additional to a formal school education.

Description of project:
Regular classes of Yoga, Energetic Games, Arts & Crafts for children were held in Pitanga hall on 

Saturdays.
Around 21 children from different schools and kindergartens participated regularly, aged from 5 

to 13. The classes where held by Gala.
This year the Yoga classes continued to be over-full, sometimes with more kids than could fit in 

the yoga room at Pitanga. In Yoga classes we continued to work with Asanas and Pranayama. We 
added more new Asanas and Pranayama exercises for children to learn and develop themselves.

This year in Energetic Games we mostly focused on development of memory and learning how to
deeply concentrate on specific aspects. This will help the children in life and study. We played various
games such as “Little Buddha”, where one child concentrates within the mental being and anchors 
with concentration, and the other children try to shift him from the deep concentration using only 
Pantomime. Another game was “Coloring Chakras” and working with crystals.

This year we continued to work deeper on emotions, especially impatience, anger and 
frustration, as I felt these were important to work on to manage in life. 

I implemented new activities such as games and activities connected with the emotional being. 
Through “Group Mandala” the children are able to express their feelings with color and unite various 
people's feelings into one mandala. Each child has 1 minute to express (by coloring) and then 
mandala is passed to the next person in the circle. 

For older children (mostly boys) I have implemented Pyrography. By doing pyrography the 
children are able to express their feelings by preparing a piece of wood. And then they burn (safely) 
the piece of wood using a pyrography tool. This can let out anger and anxiety. It also can teach 
children to be patient and work slowly and precisely.

All ages of children (mostly girls) worked with Looming. They made loom bands with various 
colors and designs. This activity uses fine motor skills, mathematical calculations and designing with 
color, and is calming to the nervous system.

This year I invited Manojkumar to offer his Palmyra leaves origami work as an activity. He came 
regularly and did various art pieces with the children. This type of work helped children develop 3D 
understanding.

Other activities were Spirograph tool for the smaller kids, making hair clips with glue gun and 
flower decorations (for family and friends), and drawing on fabric using fabric markers. 

Outcomes:
The result was that children of different ages, from different schools and with different health 

specifics (such as asthmatic and hearing and speech difficulty) improved their ability to integrate in 
this life, to be able to communicate and socialize with other people. They practiced creativity and 
concentration and became more aware of their emotions.
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Reflections:
When working with “Group Mandala” we integrated the various emotions of different people, 

and this helped the children understand that they can stick together all emotions into one integrated
being and be completely united with themselves as a whole.

When we worked with Anger and frustration and analyzed where the source of this feeling came 
from, girls could more easily switch and change their emotions to calm and understanding than boys 
could. With boys we had to add more mental and life examples for them to switch and understand 
how to be more calm and understanding.

Through working with emotions, we have seen that if children understand how to direct their 
emotion into the right path, they are able to take it under control and easier communicate with 
people.

While working with Manoj the children worked with natural elements and learned to care about 
living beings such as Palmyra trees and how to recycle leaves into beautiful origami items. They 
learned to remember instructions and procedures for each origami item. For some children it was 
complicated but with the help of Manoj they manged to learn a lot and have developed themselves.

Conclusion:
This year was successful especially with working with emotions. I was glad that children were still

interested in arts and crafts. They enjoyed working with the new helper Manoj.
In the next year we will be working with new materials such as plywood to work more and 

deeper with Pyrography technique. We also plan to work with sounds using musical instruments to 
develop hearing and understanding.

In the beginning of the next school year in July 2020, we will decide together with the children 
which emotions and aspects through sounds and music we will work throughout the new school 
year.

We would still like to expand and add new classes. With this we would be able to divide the older
and younger kids in different classes, so as to work on a deeper level and develop according to the 
needs of each group of children by age.
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Conservation cum Awareness on Scrub-Jungle Biodiversity
for students, teachers and interested public

a project of Aranya Forest
 

The primary focus of this project was to create awareness towards conservation of our local 
scrub-jungle ecosystem and its biodiversity.  Visits and camps were held for students, teachers and 
interested public.  The following activities were carried out:

• Conducted exposure visits and education programmes in Aranya forest with its scenic 
atmosphere filled with birds, butterflies, snakes, reptiles and animals ideal for experiential 
learning.

• Conducted exposure visits to nearby scrub jungles such as Kurumbaram, Vennangupattu, 
Sevur, Gingee, etc., for students and researchers.

• Organized camping/visits in the Aranya ‘Adventure Zone’ for children from Auroville and 
surrounding villages to learn to enjoy and love nature. Provided adventure activities like rope
bridge, flying fox, tree huts, rope climbing and mud pool.

• Made available our posters, books, publications, periodicals and audio-visual equipment to 
students and other beneficiaries.

 
Outcomes

School students, teachers, research scholars, NGOs, SHGs, Government organizations, Panchayat 
leaders and members, and other guests benefitted from our programme. Under the supervision and 
guidance of Saravanan, experts from plants, animals, ecology, social and cultural sectors were invited
during the programme days. Totally 6,012 beneficiaries from different categories (as listed below) 
were benefitted from these activities.

 
 
Date Visitors' name & address Programme No. of 

participants
05-04-2019 NGO Volunteers Awareness 28
07-04-2019 NCC Camp Awareness 400
07-04-2019 Jipmer College students, Puduvai Exposure visit 19
15-04-2019 Tagore Govt. Arts & Sciences College Tamil Dept, 

Pondicherry
Training 15

21-04-2019 Green Walk, Auroville Exposure visit 18
26-04-2019 NLC School, Neyveli Awareness 58
12-05-2019 Manaveli Eco-club Training 28
19-05-2019 One day Summer Camp Camp 45
21-05-2019 Universal Eco Foundation, Puduvai Camp 123
26-05-2019 2 days Summer Camp Camp 42
30-05-2019 Vishwalaya, Kanagapur, Karnataka Camp 5
02-06-2019 PFI, Puduvai Exposure visit 5
05-06-2019 One day Awareness Camp for W E Day Awareness 102
09-06-2019 Manaveli Eco-club Exposure visit 31
14-06-2019 Govt. Hr. Sec. School, Poothurai Awareness 65
15-06-2019 PFI, Puduvai Awareness 5
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27-06-2019 Govt. Hr. Sec. School, Sedurapet, Puduvai Awareness 84
30-06-2019 Eco-club students, Poothrai Exposure visit 18
11-07-2019 3 days Children's Biodiversity Congress 2019 Conference 380
15-07-2018 Clean Pondicherry team Exposure visit 19
17-07-2019 Achariya Arts & Science College, Puducherry Awareness 55
19-07-2019 Arsha Vidya Mandir, Chennai Awareness 29
21-07-2019 Govt. Hr. Sec. School, Mudaliarpet, Puduvai Awareness 76
24-07-2019 Auroville Botanical Gardens, Auroville Exposure visit 23
27-07-2019 NGO volunteers, Bangalore Awareness 48
28-07-2019 Govt. Hr. Sec. School, Puduvai Awareness 53
28-07-2019 IFET Engineering College Awareness 105
01-08-2019 Tagore Arts College students, Puduvai Research 7
02-08-2019 Kanchi Mamunivar College, PG students, Puduvai Research 12
04-08-2019 NGO volunteers, Bangalore Awareness 22
05-08-2019 NCC volunteers Awareness 73
11-08-2019 IFET Engineering College Exposure visit 62
12-08-2019 Gandhi Govt .School, Puducherry Awareness 91
13-08-2019 Pondicherry Outdoor-Club Camp 38
18-08-2019 Tagore Govt. Arts & Sciences College Botany Dept., 

Pondicherry
Research 19

18-08-2019 Manaveli Eco-club Awareness 37
24-08-2019 Govt. Girl Hr. Sec. School, Muthialpet, Puducherry Awareness 49
30-08-2019 Achariya  Engineering College, Puducherry Awareness 120
02-09-2019 Achariya  Engineering College, Puducherry Awareness 124
06-09-2019 School students, Bangalore, 1 day camp Camp 50
07-09-2019 Alagujoythi School, Mayiladudurai Exposure visit 146
09-09-2019 Volunteers, Kerala Exposure visit 52
19-09-2019 MTPG & RIHS, Puducherry Awareness 22
22-09-2019 Eco-club students, Manaveli + Kasipalaiyam Awareness 42
24-09-2019 Nalavar Nedunchezhian Govt. Hr. Sec. School, Lawspet, 

Puducherry
Awareness 64

25-09-2019 Achariya Arts & Science College, Puducherry Exposure visit 56
02-10-2019 Bhustars Hr. Sec. School, Arummadhupurem, Puduvai Awareness 50
06-10-2019 NCC students, Govt. Girl Hr. Sec. School, Kanuvapet, 

Puducherry
Awareness 84

06-10-2019 Eco-club students, Poothurai Exposure visit 11
07-10-2019 4 TN CTC NSS Camp, Annamalainagar Awareness 80
08-10-2019 4 TN CTC NSS Camp, Annamalainagar Exposure visit 42
14-10-2019 TLC School, Auroville Awareness 25
18-10-2019 Govt. Girl Hr. Sec. School, Kadirkaramam, Puducherry Awareness 65
19-10-2019 Kachimamunivar Govt. Arts & Science College, Botany 

Dept.
Awareness 12

23-10-2019 Govt. High School, Thavalaikuppam, Puduvai Awareness 68
25-10-2019 Pondicherry University Dept. of CPEE Awareness 50
28-10-2019 National Conference "Conserve Our Biodiversity 

Resources", SWGM Meet, Kerala
Conference 1,200

03-11-2019 Dravidar Viduthalai Kazhagam, Puducherry Awareness 18
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17-11-2019 NGO volunteers Camp 26
31-12-2019 2 day camp for Indigenous Bio-Divesity Foundation, 

Puducherry
Camp 32

05-01-2020 Saradhagangadharan College NSS students, Puduvai Awareness 43
09-01-2020 Govt. Hr. Sec. School, Villiyazur, Puduvai Awareness 67
12-01-2020 Daman & Diu, Samogra Shiksha Camp 25
13-01-2020 IGMC, Kadirkamam, Puducherry Awareness 42
17-01-2020 Govt. High School, Reddiarpalaym, Puducherry Awareness 28
19-01-2020 Students from Pondicherry University Awareness 9
19-01-2019 Indigenous Bio-Divesity Foundation, Puducherry Exposure visit 12
20-01-2020 Gandhi Middie School, Thiruchitrambalam Awareness 65
24-01-2020 Sasi Creative School of Architecture, Coimbotore Exposure visit 23
15-02-2020 Govt. Hr. Sec. School, Kanuvapet, Puduvai Awareness 66
22-02-2020 Sairam Vidyalaya, Puducherry Awareness 62
26-02-2020 Tagore Govt. Arts & Sciences College Botany Dept., 

Pondicherry
Awareness 56

29-02-2020 2 days National Level Biodiversity Conference, Prince 
Shri Vekateshwar Arts & Science College, Gowrivakkam,
Chennai

Conference 350

30-02-2020 Nationnal Level Biodiversity conference, Govt. College, 
Chittur, Palakkad, Kerala

Conference 300

03-03-2020 Tiruvalluvar Govt. Hr. Sec. School, Kadirkaramam, 
Puducherry

Awareness 65

06-03-2020 Govt. Hr. Sec. School, Vambakeerpalayam, Puducherry Awareness 48
06-03-2020 Kachimamunivar Govt. PG College, Botany Dept. Research 11
07-03-2020 Kachimamunivar Govt. PG College, Botany Dept. Research 12
14-03-2020 Udavi School Awareness 52
  TOTAL 6,012
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Development of  school vegetable gardens in Transition and Udavi schools
by Priya V.

The aim of the project was to set up a vegetable garden in each school. This is to give students 
experiential learning by growing their own healthy (organic) food. And through that to understand at 
a deeper level how their choices about food affect the health of both themselves and the earth.

 
Description of project: 

Priya with help of Rajan in the Buddha Garden team has been working with Transition and Udavi 
schools with the setting up and development of school vegetable gardens since 2016. This year the 
participants were 20 fourth-grade students at Transition and 70-80 students from all grades at Udavi.

Udavi School
Udavi School was the first school project in which Priya and Buddha Garden were involved. It has 

been going since 2016 when the very first four vegetable beds were created in the central part of the
school garden. In 2017 an area of the school grounds was fenced and the original vegetable beds 
were moved there to create a separate vegetable garden. During the next year 2018-19 
Ravikrishnabegan teaching four afternoon sessions each week to each of grade 7 – 11 students.  
Which meant that each grade in the school had the opportunity for experiential learning in the 
vegetable garden. In the 12 beds a range of vegetables were grown including tomatoes, chilli, brinjal, 
beans, spinach, pumpkin and ladies fingers. Papaya trees were planted inside the garden area, 
bananas were planted to take the water from the nearby water tank, and a drip irrigation system was
installed. Students used leaves from the rest of the Udavi School gardens and weeds and grass from 
the beds to create two piles of compost for use in the next year.

As the basic structure of the garden had been set up and was functioning well it was planned to 
make the garden more sustainable for the future. The students had already made great strides in this
during the previous year by making their own compost using only materials from within the garden 
and the school. This meant that in the future they would not be reliant on external inputs to protect 
the fertility of their soil. It was thought that by creating a nursery the garden would become even 
more sustainable. They were already collecting their own seed and growing some seedlings, but 
would obviously do much better with a proper nursery that protected the seedlings from insects and 
animals. They would end up with plants that were adapted to their garden, (using your own seed 
means that the plants gradually adapt to local conditions) and would not be reliant on seed 
companies for seed.
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SAIIER provided us with enough money to continue
developing the garden and for the erection of a nursery.
During this last year Priya continued to visit the garden
regularly and to teach the new class of students (grade 7) on
Friday afternoons. Ravikrishna took the other grades on
Monday, Wednesday and Saturday afternoons. It was
expected that this would be the last year of Priya’s
involvement as the garden would then be able to sustain itself in the future. 

It soon became evident that there were going to be difficulties with building the nursery. The 
Auroville building application process had recently been changed and even buildings without 
foundations, like this nursery, had to go through what was turning out to be a long and involved 
process. Priya therefore had to spend a lot of time talking to the Udavi School site architect who was 
a great help in facilitating all the necessary submission of plans and other papers. Permission was 
obtained relatively quickly and we were ready to build in February. 

With the help of various people in Udavi School, granite pillars were obtained and the fabrication
of the metal structure was started. We were anticipating that we would be able to finish the building 
work around or very soon after the end of the financial year in March. Unfortunately this plan was 
thwarted by the lockdown imposed March 24th to try and stop the corona virus.  This meant that the 
building could not be finished or the accounts related to the building. The schools were shut down 
and it seems are unlikely to reopen until June or July.

Transition School
In Transition School Priya works with Moorthy and Cauveri and their 20 fourth-grade students. 

During this year the students study ‘nature’ in its broadest sense with learning modules about the 
stars and planets, plants and birds. The initial aim of setting up a garden and growing food was to 
give the students practical experience of dealing with plants and natural processes and to integrate 
this with the classroom lessons. It was hoped that it would also provide them with the opportunity 
to find out and understand where their food comes from and the work it takes to put food on the 
table.  

Over the last two years the garden has got well established with eight beds and regular compost 
making. It was hoped that in this, the third year of its existence, the garden could be made 
completely sustainable with the addition of a nursery. Although students do collect seed there is 
nowhere for it to be safely grown without being damaged by animals, birds and the weather. Up to 
now the garden has relied on seedlings from Buddha Garden. It was agreed that it would be much 
better in terms of learning about sustainability if students could grow their own seedlings.  

Money was obtained from SAIIER for this and this was expected to be the major and final 
addition to the infrastructure of the garden this year.  Going forward the garden would be able to 
maintain itself for some years with minor repairs and without requiring new major infrastructure. 
The nursery would provide the school garden with all the resources to be completely sustainable – 
an infrastructure for growing plants consisting of beds and an irrigation system, a compost making 
process that recycles all the organic waste in the garden and a nursery to grow their own saved seed.

As happened in previous years this year the work in the garden took place over two ten-week 
semesters; the first from the end of September to mid-December and the second from early January 
to the end of April. The main session was first period on Wednesday mornings when Priya tried to 
attend the class. During this year Priya wanted to develop her book more and to make a series of 
posters to go with it. She therefore made a special effort to attend as many of these sessions as 
possible. Posters were created and worksheets handed out which the students worked on. This went 
very well. The students were very patient about the worksheets and seemed very happy to give 
feedback. Priya was pleased to also receive feedback from Cauveri and Moorthy. As a result of this 
work Priya has been able to completely revise the book which will hopefully be the basis of an online
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course for schools/anyone wanting to grow their own food. In addition Priya attended the practical 
sessions in the garden and where appropriate talked to the students about what they were doing.   

As happened last year the beds were initially prepared and planted with chillies and ladies 
fingers.  The monsoon interrupted planting to some degree but beans, pumpkins and brinjal were 
later planted. By Christmas tomatoes, lettuces and rucola had also been planted.

During this time various efforts were made to try and start building the nursery, but it soon 
became apparent that for Transition this would be a very lengthy process indeed. The planning group
were unwilling to allow any more buildings to be erected (even something like a very simple nursery) 
until various building issues related to the whole Transition campus had been sorted out. It was clear 
that this was unlikely to happen before the end of the financial year when the money for the nursery 
would have to be spent.

We therefore looked around for alternatives and came up with the idea for a small portable 
‘home’ nursery that would not require building permission. In Buddha Garden we thought this might 
also be interesting for home gardeners in Auroville. We came up with a plan and we had a prototype 
made. This nursery has been designed to hold four trays (one for each group) and to be light enough 
for the students to move it around and lift it up fairly easily. We will finish it and deliver it to 
Transition as soon as we can in time for them to start growing seedlings for the start of next year’s 
garden project. We hope that there will be other people, maybe in Auroville and/or beyond who 
would be interested in a small nursery device like this.

Outcomes:
Each school now has a functioning vegetable garden.  Unfortunately the corona virus lockdown 

stopped the building of a nursery in each place which would have made the gardens more 
sustainable.

 
Conclusion:

One thing that the corona virus emergency has shown worldwide is the importance of local food 
security and the need to grow food in a way that is more in tune with nature. For the future it is 
more necessary than ever that the next generation understand where their food comes from and 
why growing food organically is so necessary. I see school vegetable gardens as being an essential 
tool in doing this. It is through these that students not only learn to grow organic food, but also have 
the chance to engage with the earth in a very practical way. Through this activity they can go on to 
learn about food security, food chains how much effort it takes to put food on the table and how the 
choices they make about food affect both their own health and the health of the earth.

192



Endangered Craft Mela 2020

Many of the traditional Indian crafts are endangered by current industrial development and 
consumption patterns; more and more traditional tools, artifacts and arts are being replaced by ‘fast’
throw-away and, often cheaper products, and traditional art forms are losing space to more generic 
and globalised forms of entertainment. With this replacement, we are losing know-how, skills and 
(potential) tools as well as art forms that express local uniqueness and resourcefulness, which we so 
much need and require to shape a more sustainable and creative form of living.

This craft week aims to to provide a lived experience to children – that they can develop this 
intelligence in their hands and that they can feel empowered to make and create sustainable, useful 
and beautiful artisanal products themselves. This is a huge gap in most of our current education; 
children are largely alienated from this experience, in schools and at home. Equally important, we 
would like to give recognition to the importance, capacity and place that artisanal work has in 
working towards a sustainable future.

Description of project:
Participants in the Endangered Craft Mela (ECM) were a team of more than 20 Aurovilians and 

volunteers, over 215 children from Auroville and the bioregion, as well as a group of adolescents 
from an artisan school in Gujarat who had heard of the Mela and asked to join us, and ~ 45 
craftspeople mostly from Tamil Nadu (including Auroville), but also from Karnataka and Andhra 
Pradesh.

The Endangered Craft Mela took place from the 24th to the 29th of February, 2020 at the Youth 
Centre in Auroville. A group of 15 Aurovilians with the help of over a dozen dedicated volunteers set 
up workspaces for craftspeople and children to work together, exchange knowledge and culture, 
share food and laughter as well as listen and dance to music together for 6 consecutive days.

During this week, the craftspeople had the chance to teach their skills to hundreds of children, to
experience appreciation for their crafts and to feel empowered in the role of being a teacher. It  also 
gave them the opportunity to leave their own village behind for one week and to live with  other 
craftspeople in a different surrounding at the edge of Auroville's green belt.
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The children had the privilege of trying their hand at a multitude of crafts and to choose a few 
skills that they were able to perfect during the craftsweek, learning to stay focused and to work in a 
concentrated manner, but also acquiring confidence that they are capable of creating beautiful and 
useful things with their own hands.

This year's Endangered Craft Mela offered a similar programme to its participants – craftspeople 
and children – as during the ECM in 2019, with the addition of more focused sharing circles with the 
craftspeople and a more developed evening programme, that we would have taken even further, if 
we had had the necessary funds for it.

The first day of the craft week, the 24th of February, was an introductory day where the children 
discovered all the different crafts in order to decide which crafts they were most interested in and 
wanted to focus on during the following days. Most of the craftspeople and children who were not 
from Auroville or its surrounding villages had already arrived the day before and were staying in TLC 
Base Camp, which we had transformed into their home for the week. They were welcomed to the 
Youth Centre on the first morning, like all the following mornings, with a hearty breakfast, followed 
by the daily assembly where all of the participants, the organising team and volunteers, craftspeople 
and children would share a moment of silence together before discovering the day's schedule. Most 
of the craft workshops were held every day, but the occasional special guests like for example Dariya 
who was only able to join us on one of the days to make kolams with the children, or Lourdes who 
joined us with a team of puppet makers for a two-day workshop, or Shruti who not only contributed 
to the evening programme by singing beautiful Kabir songs but also offered a one-day singing 
workshop with the kids, all those exceptional workshops would be announced during the morning 
assembly alongside some guidelines for the smooth running of the week.

Except from the first day, where the children were encouraged to explore all the crafts on offer 
before choosing a few that they would stick with over the next few days, the daily programme 
remained more or less the same. After the assembly, the children would join the craft workshops of 
their choice and work in a concentrated manner for about two and a half hours until lunch time, with
a little juice & tea break in between. Some children would engage in only one craft in the morning 
session, others would do a couple of shorter workshops and play around as well.

By 12.30pm, lunch would be ready for all 300 people and some would even have the luxury of a 
short break until 2pm. Some children however, were so keen to return to their workshops, that the 
craftspeople would not have the heart to turn them away and would continue working with them 
straight after lunch. Officially though, the afternoon work session was only starting again at 2pm for 
another two and a half hours, with another break in between for juice and snacks.

At 4.30pm, the local children went home, while the children who were staying in TLC Base Camp 
were offered to do different activities, like horse riding, frisbee, martial arts or football, for the 
second time in the day, since they also had some activities in the morning before breakfast.

In the meantime, the craftspeople had a varied afternoon programme with different talks about 
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their crafts and their livelihood, and more specifically, sharing circles about the Endangered Craft 
Mela to give us feedback in order to improve the quality of the work and everyone's well being with 
small things that could be immediately implemented, or things that would be taken into account for 
the following years. To lighten up the intensity of their work and the talks about their place in the 
current world, the crafts people went on a trip to The Tree House Community at Abri and to 
Pitchandikulam to see another part of Auroville connecting to craft, livelihood and sustainability.

At 6.30pm, we would all gather again at the Youth Centre, which had been transformed into a 
concert or dance venue for the evening by our amazing team of volunteers. Everyone was welcome 
to join us, all the participants of the craftsweek as well as their families and friends, fellow residents 
of Auroville and guests from Auroville to Pondicherry. Initially, we had hoped to offer an evening 
programme based on Indian culture, matching the framework of the Endangered Craft Mela. 
However, not being able to raise the necessary funds for it on time, we relied yet again, like for many 
different aspects of the ECM, on the generosity of fellow Aurovilians, guests and friends, willing to 
perform for free, except for the donations they would get after a hat was passed around the 
audience at the end of their performance, which some of them even declined to take. Then, they 
would join the team and volunteers as well as the TLC Base Camp dwellers for the evening meal at 
around 8pm and after that, everyone would retreat to their permanent or impermanent homes, 
happily exhausted.

To close the day, the work-a-holic team and volunteers would gather around a fire to share some 
feedback or new ideas and sometimes, unable to stop after the whirlwind of energy we were still 
caught in, some of us would take out some instruments and share a song or two, before letting the 
fire die out for the day...

That became our routine for the craftsweek, with a few changes the last couple of days.
Friday was dedicated to finishing up the last details of the children's work and to prepare for the 

open Mela day. While the children were mostly focused on the crafts they had made and how they 
would display their work the following day, the craftspeople were free to try out the crafts that were 
offered by their fellow craftspeople. We had not introduced a set formula for how to do so, but most 
of the craftspeople – maybe out of shyness or because of the loose format – continued with their 
own work and also prepared for the Mela day. This new feature didn't really work out the way we 
had imagined it, and we definitely need to rethink it for the following years.

The 6th and last day, the craftsweek came to an end with a celebration of the children's work 
which we displayed per school or group, and the exhibition of the craftspeople's work. This day 
gathered all the people who had already been part of the whole craftsweek in a form or another, but 
also to the people who had not been able to take part in it because of the limited number of 
participants we were able to admit for lack of means and funds. So on this last day, everyone was 
able to get a little feeling of what had happened during the week and the craftspeople were able to 
sell some of their products before returning home to their families.
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Outcomes:
We created an environment where craftspeople felt empowered and valued in the role of 

teachers, and where children learned not only new skills but also how to work in a concentrated 
manner.

The craftspeople, who are often struggling for recognition and for the survival of their crafts, 
were at the centre of this craftsweek, along with the children, and they had the time and space to 
share not only their skills, but also their thoughts about their craft and their future, to meet fellow 
craftspeople and to widen their connections. The ties with the Endangered Craft Mela team also got 
strengthened and we are hoping to further this relationship and to support them transforming their 
crafts from simply being a practical item or beautiful ornament, into a piece of art – this is just one of
the ideas shared during one of the meetings on crafts and livelihood, but it is the one that seemed 
the most widespread.

For many children, it was their first time outside their village or district, and they got to interact 
with children from different backgrounds, if not cultures. The children from the Auroville outreach 
schools got to tighten their links to Auroville, participating in a programme in the Youth Centre, 
which they will hopefully remember and come back to after this introduction. The children from 
Auroville schools, who don't get to interact with children from local villages very often, also made 
new encounters that are highly valuable in widening their connections and horizons. Apart from the 
human and social benefits the children gained, they also learned practical skills and confidence to 
work with their hands and to create a finished product, planting a seed of the awareness inside of 
them, that they can do whatever they need and want to with their own hands.

Before embarking on the second ECM, we had set ourselves expected outcomes, against which 
our experienced outcomes and feedback from the children, facilitators and crafts people are 
described below. (We conducted feedback interviews with 43 children and 8 facilitators from the 13 
invited schools.)

1) Children learn to work with their hands, which is particularly important in our society that is 
digitising and getting further dis-empowered in creating ourselves.

Both children and facilitators confirmed in different ways the importance of working with the 
hands. Facilitators gave this an average of 8.5 on a scale of 0-10. Some of the things children 
answered when asked what they had learned: “I wasn't going to come, it would be boring, but it 
was much fun.” “I could be much more talented.” “I never liked crafts before until I came here. 
Got excited about what I was learning.”

2) To bring in a balance that is often lacking in our schools nowadays, by emphasising in this week 
the skill and precision in handwork for a round development of the child.

Out of the 43 children, 18 said that they do not do any crafts at home. Some children 
commented on their own capacity when asked what they had learned: “I was actually a really 
good carver,” “It's more fun to make crafts than to watch,” “How much I enjoy using my time 
instead of being bored at home.” And “You can make new thIngs and I improved compared to 
last year.”

3) Recognition of crafts as a legitimate form of education.
Craftspeople shared how much they enjoy teaching and specifically to work with children. For 
most of them this is an experience that only takes place during this week. They also expressed 
that they feel appreciated and well taken care of. The fact that many of them leave home for a 
week – especially for the women to leave their families behind – is another indication of how 
much they enjoy to be part of the craft week.

However, we did not include this as a specific question in our questionnaire and therefore 
only received verbal feedback, generally on how much they all enjoyed it and how important 
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they feel it is to learn to work with your hands.

4) Full immersion in crafts and skill development through creating an atmosphere for children to 
work in a concentrated manner.

“If I really want I can concentrate quite well,” and “I did not know I was patient. That felt good.” 
“Kalami Kari, I liked to paint. Stopped thinking and just drew, it made me happy.”

One facilitator expressed frustration that some children gave their work to the craftsperson 
to finish, and this indicates that together with the craftspeople we have to learn how to facilitate 
the learning better – that letting them do, encouraging the child to do things in his own capacity 
is very important. For the organising team, this means more support in facilitation to the 
craftspeople who find this difficult.

5) Exposure of children to a wide variety of skills of the different craftspeople.
This year we increased the number of crafts compared to last year. New crafts included 
blacksmithing (which was in high demand!), Kabir singing, bamboo basket weaving and wood 
carving. All in all there were 29 crafts to choose from.

6) Learning from local craftsmen and -women, and through working together, creating respect for 
the skill that is still kept alive by them so preciously.

The children were asked to score the craftspeople and their skill 1-10 and gave 8.8 average. The 
largest difficulties were with availability and of some of the craftspeople, e.g. we had 3 
blacksmiths, but as the work is largely one-on-one, children could not work there as much as 
they would have liked. Also facilitation in terms of language and ability to teach was difficult in a 
few cases, such as the Telugu speaking Kalamkari artists. They are extremely skilled in their own 
work, but how to offer this to children without continuous support from a translator was difficult
for the children who were keen to learn this work.

7) Offering a chance for children from different backgrounds – international, local, and from the bio-
region – to be together and mingle through working together, irrespective of their background and 
culture.

Out of 43 children that participated in the feedback interviews, 19 commented that they made 
new friends and/or scored the week between 7-10. We realise that it is relatively easy for 
children to ‘stay together’ in their own social group and that building deeper relationships in a 
week's time with others is challenging. For new relationships to form, we will need to address 
this in different ways in which children are required to actively interact. One of the ideas brought
forward by the children is to have more children participate in the sports activities after the craft 
sessions. One of the children replied to the question whether she would like to come back next 
year: “Yes, because I like the things we do here. And to meet new people...new countries.” And 
another said: “Yes, because it was wonderful. I need more kids in my community, there are not 
enough kids.”

8) Building bridges between the different crafts people – who too feel encouraged by each other.
On the 5th day the craftspeople were given the time to visit each other's workshop and practice 
another craft, while children were also putting their last hand to crafts work. The thought was 
appreciated but the execution was more difficult. It was proposed that for next year we could 
have a sports afternoon for the children mid-week and in this time the craftspeople will be 
entirely free to learn from one another.

On the Wednesday evening, an intensive workshop was held with the ECM craftspeople and 
invited craftspeople from Auroville to exchange on ‘the future of craft’. The workshop was 
executed in small break-out groups in which people shared the difficulties as well as the 
livelihood potential of craft for the future generations. Seven additional volunteers had prepared 
for this workshop, to facilitate and translate in the small groups. Facilitators as well as 
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participants afterwards expressed that they appreciated the conversations and discussions they 
had together.

Further, we organised a visit for the craftspeople to Pitchandikulam and the Tree House 
Community workshop in Abri to see and stimulate conversation and introspection around the 
crafts and their importance and role in supporting sustainable practices.

9) Creating learning opportunities for crafts people: becoming involved in teaching and inspired by 
working with children.

See earlier mentioned experiences…
Last year, many craftspeople faced problems in the number of children they had to support. 

Therefore, we introduced a token system this year; we asked each craftsperson how many 
children he/she could have at the same time and would give them that number of tokens. 
Children could join the workshop if there was a token available. This system worked well with a 
few limitations. Some crafts are not size-sensitive (e.g. silambam, embroidery) and some artisans
did not have the heart to turn children away. The majority of craftspeople very much appreciated
the change and felt work was more relaxed this year because of it. The children felt sometimes 
frustrated with it, waiting to get a turn.

10) Offering a place for Aurovilians to come together in a space where the Auroville spirit is lived 
intensely, be it in the preparation and or in the implementation of the craft week.

The main organising team has been coming together since July 2019 for organizing this event. 
This year, much time and energy went into fundraising: an infotainment (dinner, slideshow and 
discussions on fundraising) about ECM at TLC Base Camp, a fundraising dinner at the Visitor's 
Centre, presentations to Auroville International and the Foundation for World Education and 
many other small presentations and fundraising meetings.

Many of the Aurovilians and volunteers involved do not normally work together. Again, this 
year the atmosphere was one of good collaboration, flexibility, willingness to push ourselves to 
work very long days and make it work for all participants as well as we could.

We experimented this year with letting visitors in to see the mela. In the first year we were 
hesitant as we felt it might disturb the concentration of the children too much. This year we took
the visitors on tour to give an explanation of why and what we do, minimising potential 
disturbance. This was a very intensive and time-consuming approach, but allowed us to have 
more exposure to and sharing with the larger community.

11) Presenting the Youth Centre as a place in Auroville for all children, – especially the children from 
the outreach schools – to feel welcome and to explore Auroville.

The Youth Centre was again very welcoming to the ECM – it allowed us a flexible use of the space
to set up the large number of workshops, have evening programmes that also brought many 
‘non participants’ to the ECM. Many children and craftspeople from outside Auroville enjoyed 
‘being with the trees’ (this was mentioned often in our verbal feedback meetings) so much. Out 
of the 39 children asked whether they would come back only one said “yes, probably,” the others
all with exclamation marks and hopes of being able to join again.

Reflections:
The valuing of the craftspeople and supporting them in their quest for perspectives for their 

future, as well as the exposure of the children to these different cultural aspects of the Indian craft 
world while learning to work with their hands are at the core of the Endangered Craft Mela.

In this second edition, we managed to emphasize the cultural aspect with the introduction of 
local traditions like Kalaripayattu or Therukoothu, and we would like to further develop this cultural 
immersion with a more extensive evening programme.
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The busy schedule with hardly a moment in between the different activities turned out to be a 
bit stressful for the craftspeople and for the children staying in TLC Base Camp, who did not want to 
miss out on any of it. So the challenge for next year will be to manage offering the same amount of 
activities, but with more time in between to catch a breath. Some suggestion was to stretch the 
craftsweek to 10 days in order to give the participants more time to take all of this in without feeling 
under time pressure, but not all the team members agree on that, and it would also imply having the
budget for it.

Most other challenges were also linked to the financial aspect of the organisation. Not enough 
funds had been raised on time to pay all the craftspeople, performers and suppliers their usual dues 
and we had to rely on people's generosity or on their trust that they would get paid if more money 
would come. That was mostly the case for Aurovilian craftspeople, performers and suppliers, but 
even people from outside Tamil Nadu, like Kabir singer Shruti mentioned above, who gave a 
performance and a workshop for the love of her friends in Fertile and Auroville. The lack of funds 
however, did not present us with problems alone. It also brought the community together and made 
us feel supported from many angles, either through the individuals mentioned above who worked 
for free or nearly, but also through food and material donations we received from Auroville Units.

Conclusion:
All in all, it was felt by many that the organisation of the ECM was so much smoother and better 

this year, building on our first experience of ECM 2019.
Despite the financial shortages we hosted a much larger group, especially of children. We had 

estimated our capacity to be 150 children but instead had 215- 235 children coming every day, just 
because we felt we could not say no to children coming on their own (those who wanted to 
participate but were not enrolled via their school).

A much stronger sharing on the ECM within the Auroville community happened this year for 
which we also received moral and some financial support in return.

This year we also started with a more rigorous documentation for our internal learning and for 
sharing with the wider world:

• Verbal feedback sessions with crafts people
• Questionnaire-based feedback with facilitators
• Questionnaire-based feedback with children
• Footage made of the general mela
• Footage of 5 different crafts, to document how the craft is made from start to end. This 

footage is being developed into a general video and tutorials of how to make the artifact.
• In depth discussions between crafts people from Auroville and the Mela on the future of 

craft.

For the coming year, the ECM team will prepare for the next Craft week for children in February 
2021, with fundraising, preparing a programme that will strengthen the week itself based on the 
feedback we collected and our own learning. Further, we are exploring the idea of a craft village 
and/or possibilities for youth to learn in a more intensive, immersive manner to work with their 
hands.
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Environmental Education in Auroville bioregion
a project of Auroville Botanical Gardens

Environmental education programs are vital in moving values and changing behavior in the 
direction of sustainability and environmental conservation. There is a need for the problems to be 
adequately defined and solved at local levels to find a solution for the present environmental crisis.

The main objective of the project is to educate the student community and the general public on
the indigenous vegetation and to shift their anti-environmental practices into eco-friendly actions.

Description of project:
Our educational content for students emphasizes on conservation of Tropical Dry Evergreen 

Forests, wildlife protection and a waste-free lifestyle. Though school visits hold the major stake in our
education programs, teacher training and Self-Help Group members were also given considerable 
attention. Our main focus was to make students understand the local ecosystem and their 
interrelationship, to develop ability, identify and analyze information relating to Environmental 
problems. The content of training programs to teachers was designed in a way to impart 
environmental education to students during academics. The Self Help Group members were trained 
on waste segregation and traditional medicine values. The program duration ranges from a single day
visit to several-day camps.

 
This year our participants were:

1. School students – 82 schools, 3050 students
2. Self-Help Groups – 20 groups, 400 participants
3. Teachers – 7 groups, 200 teachers
4. Awareness camps – 6 camps, 220 participants

Outcomes: 
The education programs have motivated students towards an understanding of the 

environmental problems and involved them in efforts for environmental preservation. A team of the 
Auroville Botanical Gardens later visited the schools to monitor change in the attitude and students' 
behavior regarding environmental issues. In most of the cases, we noticed that the exposure visits 
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had a positive impact on them, and have noticed students taking initiatives like planting local flora in 
their villages, organizing cleaning camps of public places, etc.

The education programs for the Self-Help Group members have made them more 
environmentally conscious, both individually and at the community level. Many self-help groups have
started composting units and have set up home gardens. They have started using their household 
wastes as manure to the gardens, and we have witnessed many self-help group members having 
good waste segregation units in their house. 

The basic requirement of achieving our goal is motivating Teachers for environmental education 
as a central focus and equipping them with all sorts of skills and knowledge. The content of training 
programs to teachers was to show how to impart environmental education to students during 
regular classes. Many teachers on their own initiative have organized tree planting programs and 
have formed herbal gardens in their respective schools.

 
Reflections: 

Caring for the environment will not require us all to become environmental activists; even as an 
individual there is something that you can do, no matter how small or insignificant it may seem is 
what we have learnt and what we are teaching to the participants through our education programs. 
Arousing awareness in people will help them to contribute significantly towards a healthy 
environment. Hence it is a pre-requisite to provide environmental education for all sections of the 
people. Education programs should be run in a way so that the participants involve themselves.

There are many challenges for environmental educators in India. The challenge of reaching out to
large numbers cost effectively is one of the main challenges we face. We want to extend our 
education programs beyond the Auroville bio-region. We get regular calls from schools of various 
districts requesting to be part of the education programs. But financial constraints hinder the 
extension of eco-education programs to the other regions. We are planning to bring in more 
students from various schools, virtually a school per day and increase the number of visitors to the 
gardens in the coming years.

Conclusion: 
A clean and healthy environment is quintessential for the very survival of the human kind. 

Appreciation and concern for the environment are values that are to be followed by society. 
Environmental concerns and awareness can be spread only through a mass environmental education 
program. India, a land of diversity, ecological, bio-geographical, cultural, social requires efforts which 
are rooted in the local context, so that students or the general public can relate themselves and 
provide solutions and eventually become a part of it. Hence the Auroville Botanical Gardens over the 
years has shown a tireless commitment in creating awareness and will continue to do so in the 
future.
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Film Making involving apprentices
and mentoring of  new film makers (former students)

by Rv and Claire

We are making movies on and for Auroville involving apprentices, mentoring our former students
to whom we have taught film making for several years.

Description of project:
We were supposed to work on several film projects but Claire has been going through health 

issues for several months with the consequence that we had to postpone most of our projects.
We started to shoot the second season of our documentary series “Inner dialogues” and are 

presently assembling the first episodes.
We continued to work on the project with Jean Yves at a slow pace (Claire's health situation and 

Jean Yves’s calendar), we did the sound recordings of the audio part of the documentary.
We have been mentoring the work of our former apprentices.

Outcomes:
One of our students received the Jury Award at the Auroville Film Festival 2020 with a project we

accompanied last year called “Walking Meditation”. The Jury Award was given to two films which 
“capture the heart of Auroville”.

Another former student is now making movies on her own as one of her main occupations. 
Services and outreach projects of Auroville are benefiting from it.

Another one is now taking photographs and making movies as his main occupation. Auroville 
services and units are benefiting from his work.

Reflections:
The mentoring was the good option to choose, we appreciated to accompany individuals in their 

own project and learning process.

Conclusion:
Mentoring is the right way to us to transmit our knowledge, we will not go back to the previous 

formula of apprenticeship. As for film making, SAIIER has already shared with us that they will not 
renew their support for next year so we have now to find other ways to be maintained.
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“... Is this enough, O Spirit?”
by Aryamani

 

This project was one more exploration in bringing the power of Savitri lines into a performing art 
form.

Description of project:
This performance was part of a project that

started in 2005, when for the first time in Auroville one
of Sri Aurobindo’s plays was put on stage. Since then,
we have performed 4 out of of the 5 complete plays
written by him, and started an exploration on Savitri. 
“… Is this enough, O Spirit?” was the third
performance we prepared to be performed at
Matrimandir Gardens.

We had 13 actors + musicians, sound and lights
technicians.

The work was presented for three consecutive
evenings in September 2019 at Matrimandir Gardens.
The audience was composed mainly of Aurovilians, Ashramites, guests and friends of Auroville.

 
Outcomes:

The mantric quality and power of Sri Aurobindo’s Savitri could be passed to the audience 
through the voices, the acting, the sounds of instruments played alive, the beauty of the lights. 
Dedicated Aurovilians came together to create this very special moment as an offering to Mother 
and Sri Aurobindo, and have the joy to share it with fellow Aurovilians and ashramites and friends. 
The presence of Matrimandir, to perform at its garden, creates a unique atmosphere of 
concentration and oneness between the performers and the audience.

Reflections:
To convey something from Savitri, its power, its level of consciousness, beauty, rhythm, and all 

that the poem carry … it’s close to impossible. We realize how little we can grasp of all those 
elements. Nevertheless, even this little can awake in us an aspiration, a call, a certitude, and the 
attitude of self-giving and offering our best is felt in each one that is participating. Every time we 
have performed, the deep silence at the end has always been a sign of the communion between 
actors and audience.

Conclusion:
This research is so uplifting that we are called to go on. It’s part of our inner growth and self- 

discovery.
Feedback received from participants and different people from the audience only confirms our 

aspiration to continue our research on such unique field of knowledge and discovery.
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Learning and enlivening Sanskrit in Auroville

 
The purpose of this project was to increase awareness on the importance of learning Sanskrit 

and its relevance in realizing Auroville’s goal of human unity and transformation of consciousness. 
The proposed plan was to organize various workshops and activities for learning Sanskrit language 
and collective study of sacred texts written in Sanskrit. 

Most of you would be aware that on 15 December 1970, The Mother had written about four 
languages to be studied in Auroville as English, French, Sanskrit and Tamil. The long-term plan is to 
make Sanskrit a living language in Auroville and also create a team that will focus on offering Sanskrit
learning to children in Auroville schools and beyond.

 
Description of project:

1. Workshops: On June 1, 2019, we began with monthly workshops facilitated by Dr. 
Sampadananda Mishra, Director of Sri Aurobindo Foundation for Indian Culture on learning 
Sanskrit language and also deeper understanding of sacred texts like Vedas, Upanishads, 
Bhagavad Gita etc. Each session was attended by participant numbers ranging from 20 to 40 
every month. Given below is the list of workshops:

Date Venue Topic

June 1, 2019 SAIIER Hall Samskritam – ‘Sculpted to Perfection’

June 29, 2019 Bharat Nivas Sanskrit Varnamala and Chhandas

July 27, 2019 Bharat Nivas How to approach the Sanskrit classics

August 24, 2019 Bharat Nivas Upanishads

September 21, 2019 Bharat Nivas Veda and Sri Aurobindo’s Integral Yoga - 1

October 26, 2019 Bharat Nivas Veda and Sri Aurobindo’s Integral Yoga - 2

November 9, 2019 Bharat Nivas Veda and Sri Aurobindo’s Integral Yoga - 3

December 28, 2019 Savitri Bhavan Veda and Sri Aurobindo’s Integral Yoga - 4

January 25, 2020 Bharat Nivas Vedic Gurukulams in the Present Context

March 14, 2020 Bharat Nivas Scientific Heritage of India
 

2. Weekly classes: In September 2019, we started a weekly Study Circle on Bhagavad Gita, 
facilitated by Aravinda. It was held every Thursday from 4:45pm to 5:45pm at the 
International Zone Hall, Bharat Nivas.

In October 2019, we started weekly classes on learning written and spoken Sanskrit, 
facilitated by Rajakumari. These were held at Deepanam School every Monday from 1:30pm 
to 2:30pm.

From 5-10 participants attended these sessions and the classes happened weekly until 
the Covid-19 lockdown started in mid-March.

 

3. Mantra chanting: We were invited several times to offer Sanskrit Mantra chanting at various 
events. A few examples of events where we offered Mantra chanting were on the August 15 th

celebration at Bharat Nivas and the AUM Music Festival at Youth Center.
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4. One-time events: We also organized events based on availability of facilitators visiting 
Auroville. Here are a two examples:

◦ “How to Memorize Bhagavad Gita Happily, Quickly, Creatively?” by Ojasi Sukhtankar on 
January 23, 2020

◦ “Relevance of Sanskrit in Education and Law” by Dr. K. Parameswaran on January 26, 
2020

 

5. Collaboration: We reached out to all Auroville and Outreach Schools through the School 
Board and also the Teachers' Center, offering our support and willingness to collaborate in 
enhancing Sanskrit learning activities and growing together. We were invited to Deepanam 
School, Isai Ambalam School and NESS, so some of our team members went and attended 
Sanskrit classes and programs held there. We also offered some regular inputs in the classes 
held at Deepanam School and they were appreciated.

Children from Udavi School attended the exhibition we had organised on the Scientific 
Heritage of India at Bharat Nivas in March 2020 and we also did collective Mantra chanting. 
More schools had scheduled visits to the exhibition and some programs in Sanskrit like 
songs, poems, short skits, conversation etc. with children were also planned, but had to be 
cancelled due to the Covid-19 lockdown.

We also collaborated with other Aurovilians who were holding classes in Sanskrit and 
included details of their offerings in our communication. Here are a few examples:

• “Six Principles of Vedic Chanting”, 2nd and 9th November, 2019, facilitated by 
Sangeetha Sriram

• “Traditional Mantra Chanting”, every Monday (Beginners) and every Friday 
(Advanced) at Joy Community, facilitated by Sonia Novaes

• “Meditations with Hymns of the Rig Veda”, every Monday at Savitri Bhavan, 
facilitated by Nishtha

• “Introduction to Sanskrit”, every Saturday at Sri Aurobindo Centre for Studies, Bharat
Nivas, facilitated by Angelo

• Sanskrit Learning Resources at Auroville Language Lab (ALL)

• Sanskrit Research Institute (SRI), Auroville

This led to a collaborative and harmonious spirit and it was palpable when we all came 
together to organise a series of events in March 2020. Details are given below.

6. Confluence: To take small steps ahead towards learning Sanskrit and making it a living 
language in Auroville, Samskritam Auroville team and Bharat Nivas organised an exhibition 
on स�व�ज�नम	-- Scientific Heritage of India (developed by Sri Aurobindo Foundation for Indian 
Culture) and a स�स��त-समम�लनम	 Sanskrit Confluence.

The Sanskrit Confluence began with a deeply sacred energy on March 9, 2020 and it was 
beautifully building up with events every day until March 16, 2020 which was the last public 
session. From March 17, 2020 Covid-19 lockdown started and we had to cancel some 
planned sessions. We ended with a small group doing a collective recitation and study of Sri 
Aurobindo Upanishad and chanting mantras for health and well being of all.

 
Outcomes:

“Samskritam Auroville” group has been created which is regularly organizing a series of 
workshops and events for learning Sanskrit. It has brought together many people in Auroville who 
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were interested in learning Sanskrit and collective study of the sacred texts and now they have a 
feeling of a ‘SamoohikSaadhana’ (Collective Spiritual Practice) through learning Sanskrit. 

For instance when the Covid-19 lockdown happened, we experimented with an online study 
circle on Bhagavad Gita from April 24, 2020 to May 4, 2020. It ended up being a very deep and sacred
gathering with around a dozen of us in Auroville and a few more from outside committed to learning 
the Sanskrit slokas of Bhagavad Gita and Sri Aurobindo’s interpretations in English. Many participants
reflected that it was like a collective ‘yajna’ which gave a lot of strength and courage.

 
Reflections:

The most meaningful aspect of this project was to witness how through learning Sanskrit our 
commitments towards the spiritual aspect of our life and work in Auroville increased. It has been a 
reflection of several people that “to be a willing servitor of the Divine Consciousness” became more 
natural while learning and communicating in Sanskrit.

What is also very meaningful is the harmony and joy with which the Samskritam Auroville team 
is working together and openly sharing and collaborating with all who are working towards realising 
the wish of the Mother to have Sanskrit as one of the four key languages in Auroville.

One of our guiding principles has been to not put a price-tag on any of our learning programs. 
People can offer contributions at the end of the program if they wish to do so but they are not 
obliged to do so. The participants really appreciate this ‘offering’ made in the spirit of gift and when 
their cup of gratitude overflows, they come forward and support the work in multiple ways. So it has 
become a collaborative effort with a very good community spirit. 

The challenge is to sustain the initial enthusiasm of learning Sanskrit and transforming the 
aspiration into a commitment of regular practice. What we are learning is that even if a small group 
sustains with commitment, eventually it will spread to a larger group when the time ripens. We are 
learning to trust in the power of Sincerity, Perseverance and Surrender.

 
Conclusion:

We feel deeply committed to continue this Sanskrit learning यज in Auroville as willing servitors of 
the Divine Consciousness.
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Mandala Practice
by Rosalba

The propose of the project was to spread a different technique to help students to align 
themselves when they lose the inner balance, give them tools to go back to their center, give them 
awareness of themselves and get the benefit of feeling an integral person.

C. G. Jung used to say that the mandala is our own universe of the Here and Now – it continues 
to change, moment by moment, and we can see it illustrated on a sheet of paper to realize what 
needs to be reharmonized within us. The reharmonization comes by itself just by practicing. This 
activity is offered with the aim of learning how to manage and be aware of oneself, in any 
circumstances, condition or situation. 

Description of project:
The two schools where I concentrated during the year were TLC and Last School. Participants in 

this project were students ages 6 to 22 in the two schools, and a mixed group of mostly adults in the 
open practice sessions at Baraka. Different approaches were used for the different ages and different
individuals.

The techniques I use are the easiest ones: colored pencils, watercolor pencils, watercolors. The 
mandala is open to any possibility to favor the creativity and free expression, so it is affordable to 
anyone. Participants learn basic concepts about the various kinds of mandalas in the history of 
humanity, several drawing and painting techniques, basic knowledge about color and shapes. They 
learn discipline in the practice and respect for others: they learn to not judge, even oneself, to not 
compare with others or with the previous work. They learn how to listen to the subtle voice of the 
Inner Being and let it to express, in concentration and focus, with inner silence.

At Last School the mandala practice gave the students more focus, more concentration, 
mindfulness and also compensated the little deficiency of a few ‘particular’ students. Around 10 
students came regularly to my class. Mandalas plus Bach Flowers gave really good result to help the 
students to be more integrated, more attentive, more productive and help them to develop self-
confidence, mental clarity, creativity, better results in classes and integration with the rest of the 
students.

At TLC it was more dispersed environment, without a regular frequency of classes. But there also 
some students increased skills, creativity, capacity to be collaborative with others, compassion, focus,
attention, patience, concentration. Here I was working mostly with special needs kids, often one-to-
one. There are a few special needs children at TLC, but less one, the others would get lost in the 
environmental wave of whatever was going on and not be regular in my class. The TLC Open Days 
however were a big success; many people came to enjoy Mandala Practice, kids and parents, and 
very many each time.

My regular workshop was held at Baraka once a week. It went well, with a number of regular 
participants attending for 6 months or more. A few students would come after school from Transition
School, Deepanam School, Last School and TLC, plus several Aurovillians, adults who like to come and
practice because, they say, it is relaxing.

 
Outcomes:

An amazing collection of mandalas was created by many people. Participants say they feel it is 
like meditating when they work with mandalas. The benefits are visible in many students: they are 
more aware, more focused, more centered, more mature. 
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Reflections:

To me it was very meaningful to see how each participant was reconnecting with his own Center. 
It is beautiful to see students meditating meantime they draw and create their own universe... it is 
pure magic. It was meaningful to see in students a born enthusiasm in working with mandalas, 
looking at each of them and see more maturity, more balance, more awareness, challenging 
themselves to pull out the better side in term of harmony, technical skills, creativity, clarity of the 
expression through shapes and colors.

It was challenging to make them to understand that mandala is not just a Rangoli… or that it is 
not just drawing coping (this is not possible with Jungian mandalas). It was really challenging to run 
and catch the students of TLC to start the class, or some of them running away meantime I was 
helping some other student… sometime this was really triggering, but it was not impossible to bring 
them where finally they could explore and discover the most hidden and sacred part of themselves.

 
Conclusion:

I am very happy with the response of the Aurovilian people and the few guests and volunteers 
who came, even for one single class, just to have the experience.

I’m happy with the result at Last School; even during the lockdown many students came to see 
me for a Bach Flower consultation, just for a talk, or to share their last works. So definitely I will 
continue my service there, I don’t know jet for how many hours a week, but last year it was a full 
part-time in there.

I don’t think to continue at TLC because the students demand a lot of energy, and with too much 
flexible structure for me… there I really faced my challenges in teaching.

I will continue with the workshop at Baraka; like always this will be open to all, so the students of
TLC will of course also be welcome, but with motivation to explore mandala and themselves.
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Payanam Cycle Team

 
Payanam is a service-oriented project run by youth of Auroville, for Auroville and the bio-region 

in coordination with youth from the bio-region. The project is supported by SAIIER and Auroville 
Botanical Gardens. The main objective is to give the kids a more conscious education. Education 
should be a platform for knowledge of the region as well as culture, nature, technology, agriculture 
and resources. 

We travel by cycle to a destination in nature and maintain harmony. We avoid plastics and leave 
no/minimum waste behind, and this is part of what the kids learn. 

Activities and trips:
We received 25 brand-new bicycles sponsored by BGR Energy Systems Limited, channelized 

through SAIIER in 2019. It is our responsibility to take care of our cycles. Cycles are well maintained 
and parked at the SAIIER Transport Service parking shed, parked nicely in order. At the moment we 
don’t have safety helmets for the children, that is why we cycle very slowly to ensure their safety.

Members of SAIIER and the Auroville Board of Physical Education were present at the launch of 
our first ride this year. Senior Aurovilian Frederick, member of the Board of Physical Education and 
the Auroville Sports and Resource Center, kicked off the celebration by waving the green flag for the 
first cycle trip to commence. 

This year we made six adventurous trips which are very essential for the children specially to 
come out of their comfort zones. Our schedule this year:

Date Place Boys Girls School

1.  July 27-28, 2019 Devathanapettai 17 10  Aikiyam School 

2.  August 17-18, 2019 Sokuppam 14 8  Udavi School 

3.  September 7-8, 2019 Sokuppam 24 10  Govt. School,
 Edayanchavadi 

4.  December 30-31, 2019 Perumukkal 19 12  Aikiyam School

5.  January 11-12, 2020 Perumukkal 25 6  Govt. Schools,
 Edayanchavadi,
 Kotakkarai 

6.  January 25-26, 2020 Sokuppam 30 -  Kamban Youth Group,
 Edayanchavadi 
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Trips to Devathanapettai:
• Cycling from Auroville to Gingee 
• Gingee to Devathanapettai by truck 
• Walk from the foothill of Devathanapatti to the top before Vanadurga temple 
• Walk down the hill on the other side – about 12 km down the slope
• Devathanapettai to Gingee by truck
• Returning Gingee to Auroville by bus 

These trips are mostly on the main road, so first we brief the children about road rules. We make
stops at around 10-12 places for water, snacks and other things. Mailam is our stop for breakfast, 
Gingee is our lunch spot. Dinner and breakfast on the hills.

We introduced the concept of an eco-toilet, so as not to leave ‘’traps’’ all around the place. It 
works like this: we dig a big hole, one for the boys, and one for the girls. These we surround with a 
screen to ensure privacy. We supply chalk powder mixed with bleaching powder and sand so the 
children can sprinkle it over afterwards with a spade. That way we only leave our footprints behind.

Trips to Sokuppam:
• Cycling from Auroville to Gingee
• Gingee to Sokuppam by truck
• Sokuppam to Gingee by truck
• Climbing Gingee fort
• Returning Gingee to Auroville by bus

Trips to Perumukal:
The trip starts from SAIIER and takes the following route: 
Dana, Evergreen, Mathur, Kuzhuperumpakkam, Ozhindipattu Shiva Temple, Kodoor, Eachangadu, 

Thailapuram, Killyanur, Ulagapuram, Peravur, Tenneri, Alangaipakkam, Perumukal. 
Since the routes go through many villages we see the beautiful side of the people, culture, 

cultivation, birds and landscape. 

Outcomes:
The children seem to find these trips very helpful. It brings them out of their home surroundings,

makes them experience nature, they get to know the bioregion better and for very many it is the first
time they see remote villages and learn about different cultures and customs along the way. In future
we hope the children will teach the same values to their friends and family back home and to teach 
their children one day how to preserve the ecosystem.
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Piano teaching
by Hartmut

This activity was teaching piano for beginners and advanced. The purpose was to enrich 
Auroville's cultural life for now and in the future. For children, to learn an instrument is very useful to
increase the capability of being focused and concentrated. Also music and its beauty is a good tool to
develop the personality of humans.

Description of project:
Piano lessons were given at the homes of 9 students. The students were children, young adults 

and adults.
Four of the students are in the second year already, capable of note reading, singing while 

playing. They are playing slightly advanced pieces up to Prelude No. 1 of J.S. Bach.
All others are beginners which I am introducing into the basic details of the instrument and 

music theory.

Reflections:
The most meaningful part of this work for me was to learn more about teaching, how to develop 

individual methods for each student and his personality.
The most challenging was to get small children to understand note reading. The benefit for them 

was to develop music-skills and develop first steps into their own inner music. 

Conclusion:
An outcome of this work for me is, that I am now teaching students at Udavi School and Svaram. 

Thanks to SAIIER who gave me the opportunity to learn more about teaching and make my living in 
Auroville in part.

I feel the future will be something in the direction of a real music-school in Auroville.
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Satsang Project
by Francesca

Satsang Arts, my activity, was preparing two performances: one from Paolo Coelho's The 
Alchemist, the other titled Servant of Two Masters by Carlo Goldoni.

Auroville would have benefited (as participants and as audience) from both performances, but 
then Covid-19 appeared and stopped the evolution of the project, which is related to theatre and 
performances.

Description of project:
The two theatre performances had an educational common objective: to teach Aurovilians about

the Italian Commedia dell’Arte and the use of acting and vocal improvisation to build a performance.
I am the director in charge and the one taking care of the preparation. The first work was focused

on the preparation of the performances materials (backdrops, costumes, place where to rehearse). 
The preparation consisted generically in making the costumes for both shows, and finding the 

suitable place for rehearsing the shows and painting it. The preparation also included the making of 5
backdrops for Servant of Two Masters. They were painted by a Pondicherry painter, Sowmya R., and 
printed by a Pondicherry print shop for advertisement. The shows would have been staged in the 
winter of 2020-21.

Now I just wait to see how this virus pandemic develops in Tamilnadu and in which manner we 
will be affected by it at the end of this year in terms of lockdown and social distancing.

I had a motorcycle accident in January that forced me to stay at home practically until the 
lockdown (the end of March 2020). Fortunately I chose the right people to do my homework with. 
These people have been reliable and helped me a lot while I was stuck in my place for 5 consecutive 
months (from January till now, which is June).

Reflections:
The funds allocated by SAIIER were blocked for 3 months which was challenging because I work 

with artists. I had a schedule of work in mind, but then this schedule couldn’t be attended anymore. 
The artists I chose before the funds request couldn’t wait for me to have the money and went on 
with their own working schedule. So I had to find other people, with other availabilities and prices. 

Conclusion:
I am not going to ask any funds for 2020-21. Being a work related to theatre, it is not certain how

things are going to develop with the social distancing and the virus. In the meantime I keep focusing 
on the ‘mental and creative’ part of the preparation, waiting for more favourable times.
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Stewardship for New Emergence 2019
continuation programs with Dr. Monica Sharma

 
The purpose of the project was to deepen the practice and implementation of Radical 

Transformation Leadership tools in Auroville by inviting Dr. Monica Sharma, again, who is former 
director of leadership and capacity development of the United Nations and winner of Nautilus Book 
Award 2018 for her book “Radical Transformational Leadership”.

Monica has been inspired by the charter of Auroville as seen from the extensive coverage she 
gives to Auroville in her book. Her annual visits bring a global perspective and support the 
application of strategic tools for projects and organizations in Auroville.

This year Monica led an open community session (2 half-day sessions) and mentored coaches, 
facilitators and projects being carried out by alumni of the Stewardship of New Emergence program.

Description of project:
Monica was in Auroville from August 12th till August 16th, 2019.
During these five days she was fully engaged, from early morning until evening in leading 

sessions and mentoring groups and individuals. 303 people engaged directly with Monica in the 
sessions and meetings including:

• Two half-day open session for the Auroville community on the topic of “embracing and 
breaking through polarity for progress, unity and full potential”.

• One-and-a-half day Stage 2 program for alumni to deepen the practice and introduce new 
tools, specifically those which focus on creating a thriving, inclusive future rather than 
responding to problems only.

• Assessment /Evaluation of core team and practitioner coaching sessions, preparatory 
sessions and envisioning for the future. 

• Monica also worked intensively with the organization team to prepare and debrief all 
sessions. She created a platform of support by inviting Stewardship for New Emergence 
enthusiasts to envision future potential of this work for Auroville community.

• 2.5-hour focused sessions each with the teams of:

1. Auroville Consulting, whose work is focused on ecological and socially responsible 
development and building a conscious system that supports all life on the planet.

2. Thamarai, who focus on fostering values of fullest potential and well-being for 
thriving communities by offering educational supports to the villages surrounding 
Auroville.

3. Upasana Design Studio, who focus on ethical fashion that uses design for change, 
environmental awareness and empowerment of people through textile work.

4. Yatra Media Foundation, who creates media for social change through film, street 
theatre and cultural events.

5. STEM Land & Support team, who are working on the transformation of the 
educational system through learning and resource centers for Science, Technology, 
Engineering, Mathematics.
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Outcomes: 
The program was transformative both at individual and collective level, leading participants into 

a deep self-inquiry and acting as a catalyst for each participant to create a value-based project that 
contributes towards well-being and equity and aligns with the Auroville ideal of human unity.

There were 5 days of direct interaction with Dr. Monica Sharma who is actively involved at a 
global level as a change maker and in mentoring other change makers. Participants were energized 
by this engagement and could see the resonance field that is being mutually created by applying the 
tools of Stewardship for New Emergence, connecting Auroville to this wider network.

Approximately 300 people were enriched with deep insights and fortified for their practice.
The commitment of 5 organizations and other groups and individual towards sustainable 

development and equity has deepened through interaction with Monica Sharma. These 5 
organizations are practicing in-house regularly.

Skill was developed in the core team of resource people (3) and facilitation and organization 
team (15) for more precise delivery of Stage 1 program (9 days, Sept/Oct/Nov 2019) .

The Stage 1 program was further strengthened to the extent that some of the STEM Land youth 
became resource people with visiting faculty for the Stewardship program in Tamil, fondly called the 
Amma & Appa program.

 
Reflections:

The program builds agency in Auroville both in terms of creating sustainable projects and 
building capacity in the community, and reaches the bio-region through the subsequent programs. 

The challenge was in the limited time available and the extent of requests for coaching and 
advisory sessions with Monica.

What was learned was that there is no limit in growing and learning and when in a field of 
inspiration how it brings the best out of people, creating a flow of effortless action, building 
resilience and renewal of commitment to the uniqueness of the Auroville experiment igniting our will
to actively contribute.
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Theatre production “Noises Off ”
by Elke

 

Our purpose was to perform a classic comedy for the Auroville Community at large. After our 
first comedy in 2015, the audience requested a follow-up which we delivered in December 2019. 
People enjoy comedies and if performed well, actors are rewarded with plenty of laughter from the 
audience. One could say that along with trying to improve the quality of Auroville theatre, bringing 
smiles on people’s faces was another important aim of our project.   

  
Description of project:

The project entailed a stage performance of “Noises Off” by Michael Frayn, a play-within-a-play 
that captures a touring theatre troupe’s production of “Nothing On”. It was performed by Lilli, Otto, 
Anandamayi, Ingo, Afsaneh, Sheetal, Romel, Elke, and Nishant (volunteer). The play was directed by 
Francesca Papale and performed on December 6th and 7th, 2019 in the Bharat Nivas auditorium.  

 
Outcomes:

We have no exact record of the number of people (i.e. beneficiaries) that came to watch the play
but it suffices to say that we performed two nights in a row for a full auditorium, plus an extra night 
during our dress rehearsal. The participants included cast and crew of 13 people. 

One might say that the outcome of our project was more successful than expected. Considering 
the many unanticipated problems with the set and the fact that one of the actors dropped out put a 
strain on the entire cast and crew, up to a point that we weren’t quite sure if we were able to 
complete our project successfully. At the same time we continued putting a lot of time and effort 
into our rehearsals and repairing the set, hoping to make the best of it. After two nights of 
performing on stage, we received very positive feedback which possibly translates into having 
achieved a certain level of success.

Reflections:
This project is probably not ‘meaningful’ in terms of educating or empowering our beneficiaries 

but as stated before, our aim was to deliver a theatre production worthy of the audience’s 
expectations. In our opinion, the quality of Auroville theatre can be improved on many levels.
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The building of the set proved more challenging than anticipated. According to the original 
script, we should have constructed a 2-floor set but there was no storage facility available that could 
accommodate such height. Consequently we had to reduce the height of the set by designing a floor 
that was halfway up from the ground floor but this unfortunately, did not solve our problem in 
finding storage space and so we had no other option but to store the set outside until space became 
available inside the Bharat Nivas auditorium. Despite protecting the set as best as we could, 
unexpected pre-monsoon rains caused the wooden doors of the set to bend and fungus to grow. This
left us with no other choice but to dismantle the set, store it away and start our rehearsals without a 
set at our disposal. 

Another challenge was to find a mechanism that would allow the whole set to rotate between 
Act I and II and again between Act II and Act III. The plastic rotating wheels that were used did not 
support the weight of the set and as a result they caused extensive damage to the wooden floor of 
the auditorium. From this we have learned that rubber wheels should be used and that we should 
have more of them so as to distribute the weight more evenly.  

From the problems with the set we learned that for future theatre productions we should 
arrange a proper and spacious place to accommodate the set prior to starting with our rehearsals. 
We also learned that the Bharat Nivas auditorium is quite limited in putting up large sets that follow 
safety precautions.

Conclusion:
We hope to deliver more theatre productions such as these but considering the vast amount of 

input it requires, this might take a while. 
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Auroville Repository (AuroRepo) – Phase 1
a project of Auroville Research Platform

The Auroville Research Platform team set out to develop and administer an online portal with an 
up-to-date, properly catalogued, and useful collection of research outputs that have originated from 
Auroville, whether from the work of Aurovilian-researchers or external researchers in Auroville. We 
call this portal the Auroville Repository (abbreviated as AuroRepo). This repository replaces the 
existing Auroville research database (https://research.auroville.org) developed a few years back, 
which was deemed to be insufficient for Auroville in the long run.

After 5 months of work we have reached the stage when we can start publicizing AuroRepo. This 
is more or less in line with the timeline we presented in the proposal.
 
Description of project:

Our proposal was approved by SAIIER on 20 November 2019. Since then, we have done the 
following:

1. Explored DSpace and EPrints, two of the most widely used open source applications 
worldwide to set up institutional repositories (our proposal mentioned only DSpace but 
EPrints was found to be an equally capable application for our needs and easier to install).

2. Decided to use EPrints for AuroRepo as it seemed to have less demanding server 
requirements.

3. Identified one of the most cost-effective and high-quality cloud server providers (Hetzner, 
based in Germany)

4. Installed EPrints on the cheapest cloud server plan of Hetzner (about Rs. 200 per month).
5. Developed the AuroRepo site:

▪ Bought a domain (aurorepo.in) and pointed it to the IP address of the server where 
we installed Eprints

▪ Installed an HTTPS certificate
▪ Set up email-sending capability using Amazon’s Simple Email Service
▪ Enabled user registration on the site, allowing only those with an Auroville email 

address to create an account (however, anyone can search for items and download 
items that are available without restrictions)

▪ Customized the homepage and other pages 
We believe we now have a strong technology base for AuroRepo.

Alongside the technical work on AuroRepo, our team has:
1. Picked through the first 500 entries from the existing research database 

(research.auroville.org) and identified which ones are actually research/project outputs. 
There are nearly 1000 entries in all – we’re halfway through this work.

2. Obtained full texts of several master’s and doctoral theses written by visiting scholars over 
the years.

3. Started discussing the subject categorization to use on AuroRepo (we have almost finalized 
this).
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As of today there are about 15 entries on AuroRepo. Once we have finalized the subject areas, 
we will focus on adding more items to AuroRepo. After we have 50 to 100 high-quality items, we will 
start publicizing AuroRepo within Auroville and to external researchers.

Outcomes:
We have created a new institutional repository for Auroville, built on the base of a trusted open 

source repository application. The repository has excellent search capabilities, and sensitive or 
copyrighted items can be made available only to registered users, such as Aurovilians.

AuroRepo will benefit: 
1. All researchers in Auroville, who will be able to share their work on a recognized and 

accessible platform, and access other research outputs relevant to their own research 
projects. 

2. External researchers who wish to work in Auroville, collaborate with Aurovilian-researchers, 
or whose research relates to Auroville and its work. 

3. Auroville's fundraising teams, who have already reached out to us for research publications 
to back their campaigns.

4. The Auroville Archives, who has not yet digitized its research records, and has reached out to
us for this.

5. An existing international population interested in the ‘outputs’ of the Auroville experiment 
as a whole, and will be able to find in-depth assessments on AuroRepo.

We had intended to do a demonstration of AuroRepo to research stakeholders in Auroville in 
months 5 and 6 of the project (April and May 2020), but because of the lockdown we have not been 
able to do a public presentation. Our plan now is to publicize the repository by email once we have 
uploaded 50 to 100 items.

Over the past one to two years, we have established connections with the researchers in 
Auroville, external researchers, and Auroville Archives, and we imagine that all these groups/ 
individuals will benefit from AuroRepo once we put the word out.

 
Reflections:

Seeing AuroRepo go live was meaningful and exciting. The underlying software, EPrints, has a 
tremendous array of features that will help us catalog and present the vast collection of Auroville’s 
research outputs in a sustainable and professional way.

Picking our way through the existing research website and making a spreadsheet with a list of all 
the entries (along with any available documents) has been challenging in the sense that it is taking a 
fair bit of time. It’s not difficult work though – just tedious. We hope to have this work completed by 
the end of May 2020.

What we have learnt, on the whole, is that it is worth spending time to develop a strong 
foundation if we want to create and maintain an asset for the long run. We believe we have such a 
foundation for AuroRepo, and we hope that it will become an asset for Auroville.
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Translating Savitri into Russian
by Igor

The purpose of the project was to create a translation of Savitri by Sri Aurobindo. There still is no
complete translation of Savitri in Russian. Several partial translations exist but none has yet been 
published.

 
Description of project:

I have been working on translating Savitri for a long time already, and this project let me 
dedicate my time to it. Savitri needs a lot of concentration and meditation to go inside the text.

Unfortunately I was not able to completely finish. As of June I finished only seven Books. The 
completed parts can be seen on the website: http://samlib.ru/g/gorjachew_igorx_weniaminowich/

There are a few other Russian sites which publish Sri Aurobindo and the Mother's works. I am 
going to put the text there as well. I am also going to find an interested publisher, but I think it won't 
be so easy in our corona-virus times.

I will continue working on the translation until it is finished.

Reflections:
Sometimes I felt real inspiration when Sri Aurobindo told about high, beautiful, divine worlds. 

But for me it was difficult to translate the parts concerning death, pain, worlds of Evil. Not because of
the difficulty of the text, but because of meaning.

I think A. B. Purani is right when he describes the appearance of Savitri as “the first ray of the 
new age that is coming in the realm of culture. It begins with the symbol of dawn, and I think 
symbolically it is itself a dawn of the new age that is coming to mankind… It may take hundreds of 
years, it is not that it will come tomorrow, but the fact that Savitri has been written now and has 
found expression in letters – well, that is sign of the coming age”.
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Translation into Bulgarian language of  Sri Aurobindo’s writings
by Tatiana Tas

The purpose of this project was to select and translate into Bulgarian language letters by Sri 
Aurobindo of general interest. I’ve made an extensive collection from different editions of the Letters
on Yoga on the topics of evolution and planes of consciousness, integral psychology and yoga 
processes. Some of the topics are accompanied by relevant passages from Sri Aurobindo’s poem 
Savitri.

Description of project:
The main work has been on the selecting and translating of Sri Aurobindo’s letters on yoga along 

with relevant passages from Savitri, to be published as a book. Along with it I did a revision of my 
earlier translation of the book The Mother, with the Mother’s comments for publication as a second 
revised edition. As a supplement to the books I compiled extensive texts on the Vision and Work of 
Sri Aurobindo and the Mother.

In the intensity of the translation process I opened up surprisingly to the inspiration for Sri 
Aurobindo’s poems and sonnets. 9 are translated so far: “A God’s Labour”, “Who”, “Bride of the Fire”,
“Transformation”, “Surrender”, “Krishna”, “The Golden Light”, “Revelation” and “God”.

 
Outcomes:

2 books and one booklet are in the pipeline to be printed once the situation is more favorable. I 
intend to print a small number of copies for distribution here and to work with a publisher in 
Bulgaria. A big portion of the work is already published online on my two websites: 
http://zorata.wordpress.co  m and http://aurovillebg.wordpress.com. One site is dedicated to the Yoga
and the other to Auroville, both in Bulgarian language. I’m planning to upload The Mother as a freely 
available e-book.

As I work with a lot of precision and numerous re-readings, my edited translation is ready for 
publication without the need of additional editor.

Reflections:
This period was a time of intense sadhana for me, allowing me to be more focused and plunge 

deeper into the work as an experience. I was blessed with the time to explore and study, also with a 
senior teacher from the Ashram school 3 times a week. It was simultaneously an intense inner and 
outer work. As this type of translation is not a mental process only, I had times when something in 
my mind or nature had to go through purification and opening and then the translation work would 
get slowed down or I would have to focus on other part of it, like making references, formatting, 
researching etc. 
 
Conclusion:

A deep gratitude for this most blessed opportunity! It may look like a small scope and 
insignificant when situated in the larger picture, but by the inner guidance and inspiration I had been
given I find it a precious reach out for Mother’s and Sri Aurobindo’s work.
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Types of  music education concepts and their elements that influence
brain development

by Gundolf
 

The purpose of this project was to create awareness about positive effects of music education:

• its benefit for spiritual growth, and 
• its benefit to help improving children’s ability to learn through the effect of music education 

on brain development. 
The project is meant to launch student-centred and structured music education with its benefits:

• to all students up to grade 8
• including those who think they cannot sing
• later to include the higher grades
• finally to reach all children by leaving no one behind.

Description of project:
In the first phase of this project the website “Paths for Music Education in Auroville” was created 

to become an Internal Sharing Platform (ISP) in Auroville, with best materials collected from the 
internet on music education and from music teachers and our school administration.

After receiving feedback, an improved structure of the website was put in place that makes it 
easy for the three target users to browse through this material:

• Parents & Students
• Classroom teachers (generalists)
• Mentors (specialist music educators)

 Its content is placed within a structure from common to specific topics. The three target users 
are guided by yellow navigation buttons along their specific topics and finally reach ‘Practical 
Exploration on Music Education’ with its age groups starting with ‘Prenatal to Birth’ and reaching 
‘Age 13+’ (Grade 8).

Resources on the site include Early Learning Standards, the seven stages to prepare audiation, 
curriculum outlines and music teaching material by Victoria Boler, themes for music lesson plans, 
song lists, and videos of singing/moving.

The site also includes hints for younger singers (Indian approach for singing Indian music and 
Western approach for singing Western music), hints for younger percussion players (Western and 
Indian percussion instruments), and hints for younger music players and performance (Indian 
instrument families and orchestra instrument families).

The website will become an ever-growing knowledge base by including more first-hand 
experiences.

As a next step it was foreseen to bring music to classroom teachers (generalist educators) 
through mentors (specialist music educators) who support classroom teachers in the classroom, 
starting with one pilot class in one Auroville school.

Together with the project collaborator Udo Reiss we visited Deepanam School, as the potential 
first school to work in. Because none of their teachers found time for a first meeting, the parents 
were contacted and some of them showed real interest that their children can start enjoying 
qualified music education.
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I gave a workshop for five younger students who all claimed not being able to sing. These 
students had been invited to join once a week together with their parents. I shared what I had 
learned previously in my voice trainings and from educational resources in the internet, and always 
received smiling faces from the participants. The management of Savitri Bhavan agreed to have this 
workshop in their Garden Room with its amazing acoustics and where the created sounds becomes 
pleasing and uplifting. Unfortunately, the timing did not match for long with the need of participants 
and the sessions discontinued.

Outcomes:

• The Google site on ‘Auroville Music Education’ was created to become an Internal Sharing 
Platform (ISP) and will continue to be improved throughout an ongoing process.

• A draft outline was created of themes as reference for teaching music, from Kindergarten to 
Grade 8. This outline reflects the specific situation in Auroville with its wide range of cultures
from people of different countries.

• A beginning was made in the practical application of this knowledge with Auroville children.

Reflections:
The connection between music and spiritual growth, and the connection between music and 

brain development, are most interesting to me and were appreciated in the feedback others gave 
about this preliminary work. I was surprised that many people already knew about the research by 
neuroscience that music education provides children with the cognitive foundation for effective 
learning. This is a beautiful gift we parents can give to our children.

The unforeseen challenge happened, when the collaborator Udo Reiss had to leave Auroville. 
Therefore with no collaborator and no substitute the project could not unfold as envisioned.

I knew already that when teachers are confronted with something new that they have never 
done before, this can create resistance because of the extra work on top of the existing engagement. 
The best way to deal with this situation is that all teacher colleagues are informed at the very 
beginning when such a possibility comes up, and are engaged to find the pros & contras. This can 
help teachers to loosen their resisting mood and open up to the new possibility.

One thing I learned is, that when something is really very important, my enthusiasm grows and is
able to remove obstacles.

 
Conclusion:

Now after this project has developed all this way, my intention is to move on into the next phase,
and I’m looking forward to the end of the coronavirus lockdown so that our schools can open again.

 Our AV string trio (Holger, Shanks and me) started selecting new music pieces and practicing at 
home with the intention to share our music with Auroville students. This will allow students to be 
exposed to live, unplugged sound from string instruments. We will have a question & answer session 
so that they become curious about music, about how the sound is produced by these instruments 
and about the composers. Matt suggested that instead of reaching the students in their classrooms, 
we can invite them to CRIPA for this session. This could become a starting point for other Auroville 
musicians to reach out to our children and students.

After better understanding the research in the field of neuroscience proving that playing an 
instrument provides children with the cognitive foundations for effective learning, I would like to 
focus in the next phase on a class and document what best helps to reach all children, leaving no one
behind.
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“Native Trees of  Auroville” book
by Marie Demont

 

The purpose of this project is to give access to a large audience, of basic knowledge and easy key 
identification of 160 species of indigenous trees and shrubs of Auroville and around (mainly Tropical 
Dry Evergreen Forest – TDEF species). 

Description of project:
The first steps were to collect the data: information and photographs, to update them, crossing 

them with other references, put them together in a understandable layout, keep the message clear 
and easy to understand for amateurs. These steps took 4-5 months, with great help of people who 
work in the field and associated with Auroville Botanical Gardens: Paul, Neil, Santo, Jaap, Glenn and 
Rituparna. The soft copy of the book has been created and includes 160 species of trees and shrubs.

The step for next year will be to print 30 copies for use as reference guides in public libraries and 
schools.

A third step could be to print the book in a larger scale: 200 copies which can be sold in Auroville 
Library and around, at an affordable price as the main goal is to propagate the knowledge.

Outcomes:
As for now, the document is a pdf file that is waiting to be printed.
The future beneficiaries will be the kids and adults attending seminars and workshops in 

Auroville Botanical Gardens, anyone visiting the Gardens (as copies will be available for in-situ 
research), Auroville schools and public spaces such as Town Hall, Visitor Centre, and Auroville Library.
If the book is printed at a larger scale, it can be of great help for further education and afforestation 
work in Auroville and around.

Reflections:
Compiling the information in a comprehensive manner and in a coherent layout was much more 

time-consuming than I initially expected. 
Data about these 160 TDEF species are very rare and scarce on the internet, which reinforces the

purpose of that book: getting to know better our native trees, and being able to recognize them.
Even amongst greenbelters and green workers who have worked extensively in the forest of 

Auroville, this collection of information would be very useful.
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“Aerial Auroville” photobook
by Julie and Om

The idea for this project was to show another perspective of Auroville: from the sky, using a 
drone to take photographs. We wanted to show the many places of Auroville in a simple artistic 
format.

We also wanted to take this time during the process to go back to the Ideals of Auroville and 
express it through our work and what it means to us.

Description of project:
The first 6 months we started by taking photos around Auroville: farms, schools, communities 

etc... In this time the photos were selected and edited. We also gathered quotes from The Mother 
and Sri Aurobindo that we thought could be relevant in the present time and could be paired with 
the photos.

Details of photos taken:

Month Date Location No. of pictures
shot

Total No. of pictures
edited

Earlier - - 77 77 11

July

3/7/19 Center 55

372

10

4/7/19 Matrimandir 59 3

6/7/19 Mahalakshmi Park 33 1

7/7/19 Evening shots 46 6

25/7/19 Kindergarten 56 6

29/7/19 Annapurna Farm 82 15

30/07/19 Deepanam School 41 8

August

5/8/19 Transition School 81

364

10

13/8/19 Green belt area 41 6

14/8/19 Pony Farm area 66 10

20/8/19 Svaram 43 3

22/8/19 Nandanam Kindergarten 62 7

27/8/19 Sacred Groves area 71 17

September 4/9/19 Auroshilpam 77 629 19

7/9/19 Youth Center 67 15

14/9/19 Visitors' Center area 82 16

16/9/19 Auromodele 51 8

19/9/19 Town Hall area 66 14

19/9/19 Evening shots 24 6

21/9/19 Eco-Service 51 12
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21/9/19 Evening shots 41 4

26/9/19 Kalabhumi area 81 8

28/9/19 Certitude / center 89 17

October

1/10/19 Sukhavati area 48

242

7

5/10/19 Sharnga area 75 10

29/10/19 Forecomers 52 11

31/10/19 Botanical Garden 67 13

November

1/11/19 TLC 31

665

5

2/11/19 Solitude Farm 70 7

3/11/19 Sri Ma 123 12

4/11/19 Deepam School 83 11

5/11/19 Dehashakti 97 18

6/11/19 Buddha Garden 63 6

8/11/19 Roundabout 5 1

22/11/19 Unity Pavilion 56 18

25/11/19 Utility side 27 6

28/11/19 Quiet 73 10

28/11/19 Samarpan Guest House 37 7

December

5/12/19 New Creation 43

386

5

6/12/19 Pavilion of Tibetan Culture 54 13

9/12/19 New Lands / Evergreen 54 7

9/12/19 Sunset 43 8

10/12/19 Deepam 17 5

12/12/19 Aurovelo area 46 8

14/12/19 Red Earth Riding School 29 4

17/12/19 Annapurna Farm 34 6

27/12/19 Service area 66 8

January

13/1/20 Sunrise 96

519

8

16/1/20 Sunrise 133 19

19/1/20 Hermitage 84 11

30/1/20 Aurogreen 58 3

31/1/20 Arka 82 7

31/1/20 Frisbee set up 66 0

February 1/2/20 Frisbee tournament 85 783 10

2/2/20 Frisbee tournament 63 7

5/2/20 Udumbu / Skate Park 50 6

8/2/20 Pitchandikulam 71 7

8/2/20 Marathon 1st day 38 2

9/2/20 Marathon 2nd day 120 6
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9/2/20 Dehashakti 30 1

10/2/20 Auroville Papers 58 5

10/2/20 Integrated Animal Care 56 2

13/2/20 Samriddhi 24 4

13/2/20 Djaima 23 4

15/2/20 9 Palms 88 15

28/2/20 Auroville birthday 45 0

29/2/20 Golden Day 32 2

March
10/3/20 Crown Road 68

134
6

13/3/20 Joy community 66 5

Totals: 4171 568

Then, we played with many variations of the layout, and after some time, the layout was 
finalized, along with the final selection of photos. We also continued to take the remaining photos. 
The last 2 months were dedicated to re-take some photos that didn’t turn out to be just right and 
completing the book.

Reflections:
This was our first attempt to create a book, let alone a photobook. We had to understand how a 

book is made, both technically and artistically.
It was challenging to find the right quotes for the photos. They had to be relevant in the present 

day Auroville, and also say something about the photo based on our feeling. It was a good learning 
experience.

We had the idea for this project for more than a year before applying. It was exciting to have 
gone through this experience and to see our idea taking shape.

Conclusion:
We wish to have this book published, ideally by a publisher from Auroville.
We also feel like there are more projects similar to this that can be done but focusing on a 

smaller category (schools, farms, Matrimandir etc…)
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Projects supported in 2019-20

Projects of SAIIER sub-units

Transition School Auroville, Our Home ₹ 100,000 p.31

Transition School Values for Human Unity ₹ 100,000 p.36

Deepanam School Integrating Sanskrit Language at Deepanam School ₹ 26,680 p.49

Deepanam School Knitting, crochet, weaving, stitching and spinning ₹ 15,150 p.51

Deepanam School “Microscope” & “Kaleidoscope” – Creative Writing ₹ 31,500 p.52

The Learning Community (TLC) Grow Your Own Food – TLC kitchen garden ₹ 16,000 p.63

Aikiyam School Classroom Micro Projects and School Exhibition ₹ 50,000 p.71

Isai Ambalam School Inspiration: Personality development to build constant 
aspiration

₹ 50,800 p.77

STEM Land STEM Land in/near Auroville schools ₹ 194,749 p. 84

Arulvazhi Education Centre Exchange programme 2019-20 ‘Each one teach one’ ₹ 25,000 p. 89

Arulvazhi Education Centre Yoga training and tour ₹ 32,000 p. 91

Kuilai Creative Centre Kuilai Creative Centre activities ₹ 100,000 p. 93

Aurohamsadhwani Art Centre Aurohamsadhwani Art Centre activities ₹ 50,000 p. 95

Mira Cultural Group Mira Cultural Group activities ₹ 50,000 p. 96

Life Education Centre Life Education Centre activities ₹ 100,000 p. 98

Ilaignarkal Education Centre “Auroville Seythidmadal” ₹ 60,000 p. 103

Ilaignarkal Education Centre “Vaasal” – English newsletter ₹ 142,440 p. 105

Auroville Campus Initiative Disha Info Desk ₹ 87,960 p. 116

Dehashakti School of Physical 
Education

Spirit of Sport – 2019 ₹ 125,000 p. 122

Auroville Sports Resource 
Centre (AVSRC)

Auroville Sports Resource Centre (AVSRC) activities ₹ 204,300 p. 124

Kalabhumi Art Studio Kalabhumi Art Studio activities ₹ 88,000 p. 131

Aurofilm PIFF Film Festival and Master Classes ₹ 59,000 p. 136

Savitri Bhavan Savitri Bhavan Research Activities ₹ 160,000 p. 139

Savitri Bhavan Savitri Bhavan Publications ₹ 80,000 p. 139

Savitri Bhavan “Divine Flowers” exhibition ₹ 50,000 p. 144

Independent projects

Ribhu, Chandrah, Maya Human Resources Support for Research in Education for 
Sustainable Waste Management

₹ 674,280 p. 154



Philippe, Thierry, Barbara Presence and Energy of the actor dancer connected to Integral
Yoga of Sri Aurobindo and the Mother and Mantric poetry

₹ 427,500 p. 161

Paula C. Using Aurogames to Improve Attention ₹ 324,775 p. 169

Saif A study of the association between psychosocial factors and 
malignancies (cancer) in Auroville

₹ 3,500 p. 175

Martin S. 3H Summer School on Urban Furniture and Placemaking ₹ 125,000 p. 176

Ivana Abstract Paintings of The Synthesis of Yoga ₹ 146,300 p. 178

Surya, Cristo Aikido Intensive 2020 in Auroville ₹ 68,000 p. 180

Abhimanyu Alphas Ultimate Frisbee team ₹ 22,000 p. 182

Gala Auroville Rainbow Child program ₹ 13,000 p. 184

D. Saravanan Conservation com Awareness on Scrub-jungle Biodiversity for 
students, teachers and interested public

₹ 130,600 p. 186

Celine Contemporary Theatre for All by Unicorn Collective and la 
Compagnie SDF

₹ 156,300 – 

Priya Development of vegetable gardens in Transition and Udavi 
schools

₹ 76,850 p. 189

Alexandra, Jessamijn Endangered Craft Mela ₹ 175,000 p. 192

Paul Environmental Education in Auroville Bioregion ₹ 175,000 p. 199

Herve, Claire Film making involving apprentices ₹ 449,520 p. 201

Aryamani “... Is this enough, O spirit?” ₹ 56,300 p. 202

Aravinda, Deven, 
Anandi Z.

Learning and enlivening Sanskrit in Auroville ₹ 50,000 p. 203

Rosalba Mandala Practice ₹ 224,760 p. 206

Sivaoli, Sathyamurthy, 
Ramanan, Arun

Payanam Cycle Team ₹ 88,800 p. 208

Hartmut Piano teaching ₹ 94,725 p. 210

Francesca Satsang project ₹ 67,079 p. 211

Bridget, Helena, Martin Stewardship for New Emergence continuation programs ₹ 50,700 p. 211

Elke Theatre performance of “Noises Off” by Michael Frayn ₹ 46,000 p. 214

Saraswati White Peacock clay studio ₹ 59,000 – 

Ravi M. Auroville Repository (AuroRepo) – Phase 1 ₹ 9,000 p. 216

Igor Translating Savitri into Russian ₹ 224,760 p. 218

Tatiana Tas Translation into Bulgarian language of Sri Aurobindo's writings ₹ 168,570 p. 219

Gundolf Types of music education concepts and their elements 
(website)

₹ 138,300 p. 220

Marie “Native Trees of Auroville” book ₹ 15,390 p. 222

Om, Julie “Aerial Auroville” photobook ₹ 174,650 p. 223
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	Contents
	An all school project – Celebrating the Auroville Birthday Week:
	We read the book: “Tell me my friend, what is this Auroville?” We read this book together, spoke about it – why are we in Auroville and why was it created, and what it meant. The children understood the creation of Auroville. The book used the metaphor of an ‘inner diamond’. We spoke about the ‘inner diamond’ and what it meant.
	Continuing this lesson another day, we started with a 5-minute meditation (with music) finding their inner diamond. After the meditation they had to answer 3 questions in cursive on the backside of a diamond-shaped paper, answering the following questions: how does my diamond look? where can I find my inner diamond? and how does my inner diamond feel? They also had to colour or paint their diamond-shaped paper.
	What children wrote about their inner diamond:
	“My diamond looks like the night sky, full of beautiful stars like flowers on a tree, blooming. I can put my hand through it as if it was a fire. It’s warm in a cosy way. Giving heat to all my body. I can find the diamond any where and everywhere in myself, but I must find it subconsciously. If I look hard, I will not find it. But if I’m in need of it and am not looking for it, it comes to me.”
	“My diamond looks beautiful; it has a golden seed in the very middle of it and on the outside it has all the colours you can think of. It sprays light into my body. My diamond feels warm, soft, peaceful and big. I can find my diamond in the very centre of my heart.”
	“My diamond was bloody red (my favourite colour) and around it were swirling white clouds encasing it in a see-through white cocoon. Outside the cocoon made me feel cold and windy. But the clouds let me inside and suddenly I felt love and courage, it was so strong! I found my diamond behind my heart just next to the centre of my spine.”
	“My diamond looks like a normal pebble on the outside. But on the inside, it is a beautiful forest. In this forest I always feel safe, happy and loved. I find my diamond under my heart and on top of my belly.”
	“My diamond looks precious. I felt calm in that place. I find my inner diamond in my mind. It is nice to stay there. I felt I was somewhere else, I was strong!”
	The children spent four hours in the Matrimandir. We learned about the gardens and we mediated in the Matrimandir for 15 minutes. After that the children were asked to write and draw on hexagon shaped papers what they felt in the Matrimandir. Later they glued the hexagon papers in the shape of the Matrimandir.
	The second assignment was visiting the petals. We sat in one petal and after that the children had to paint on a heart shape. They could paint anything what they wanted but it had to be about the Matrimandir, what they have felt and seen.
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